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CHAPTER I 
INTRODUCTION 
-----
Putpose of the Study.--The purpose of this pilot 
curricular study is threefold: 
1. To establish criteria for evaluating 
programs for preparing teachers of English 
for secondary-schools. (Grades 7-12) 
2. To appraise, on the basis of these criteria, 
current programs in selected New England 
colleges. 
3. To suggest, on the basis of opinions and 
analysis of teacher-preparatory programs, 
curricula for preparing teachers of 
English. 
Justification of the Study.--Publications of the 
National Council of Teachers of English!/ have consis-
tently reported that teachers lack adequate preparation 
to meet the changing needs of today's teacher of English. 
In a recent study, the Councilg; reports, in part, that 
l/See pages 13, 16, 23, 27. 
2/National Council of Teachers of English~ The National 
Interest and the Teachin~ of English: A Heport on the 
Status of the Profession, James R. Squire1 Chairman, National Council of Teachers of English, ~hampaign, 
Illinois, cl961, pp. 3; 43. 
1 
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-in 16 states a teacher is supposedly qualified if he has a 
minimum of 12 semester hours in English or in related fields 
that programs for preparing teachers of English tend to be 
poorly planned; and that if the teaching of English is to 
be improved, bold and immediate action must be taken. 
According to the Committee on Teacher Education of the 
National Council of Teachers of English~ll 
"The qualities making for a desirable 
teacher can be developed and enhanced 
through a training program of carefully 
selected and guided experiences." 
Since the major respo~sibility for preparing teachers 
of English lies with teacher-preparatory institutions, it 
seems necessary to study and evaluate their curricula and 
to explore their thinking and plans for improving teacher-
education. 
Few national and New England studies have been made 
of undergraduate curricula for preparing secondary-school 
teachers of English. The one regional studyg; of the prep-
aration of teachers of English for secondary schools is 
l/National Council of Teachers of English: Committee on 
Teacher Education "Statements of Beliefs to Serve As a 
Guide in Setting np Recommendations for Teacher Education 
Program," College English, (November, 1949), 11:101. 
2 
J fl ten years old and its follow-upl/ is two years old. Both 
., 
are based wholly on a catalog analysis of course offerings, 
and concerned only with the preparation of teachers of 
English for grades nine to twelve. Therefore, there is 
need of an up-to-date study. 
I Scope and Delimitation.--This study is limited to the 
colleges and universities in New England which are accredite 
by the National Council for Accreditation of Teacher Educa-
tion and/or New England Association of Secondary-Schools and 
Colleges, and which report seniors currently preparing to 
teach English in grades seven to twelve.21 It is limited 
also to specific person (s) named by Registrars, reportedly 
in charge of teacher-preparation in English,ll and to a jury 
of writers of textbooks on the teaching of English in sec-
ondary-schools published in America during the ten-year 
period 1950-195~ listed in Subject Guide to Books in 
I 
Print:21 who later filled out an In~uiry.£1 
l/Ann Oliver, Study of the Undergraduate Preparation of 
Potential Teachers of Secondary-School English in Selected 
New England Colleges: Follow-up of the 1951 Thesis of the 
Same Title by Evelyn R. Robinson, Unpublished Master's 
Thesis, Boston University, Boston, 1959. 
2/See Appendix A., p. 152. 
I 3./Thid., pp. 143-145. 
~/Ihid., pp. 141-142. 
~/Sarah L. Prakken~ ed., Subject G~ide to Books in Print, 
R. R. Bowker, New York, 1958, pp. ~52; 458; 1959, pp. ~8o-
487; 493-494. ' 
l__c__ 
~/Inauiry to Elicit Opinions Concerning Undergraduate Currie 
ula for Teachers of English in Secondary Schools, hereafter 
referred to as In~uiry. 
3 
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Assumptions.--The following assumptions underlie this 
study: 
1. A relationship exists between quality of prep-
aration and quality of teaching. 
2. Prospective teachers of English need broad 
academic and professional education to develop 
competencies for teaching English in a modern 
secondary-school. 
3. The population studied is a sufficient sampling. 
4. Discrete items used on the Inquiry were necessary 
in order to allow free range in making choices. 
5. "Electives" were understood to represent free 
choices. 
6. Courses taken do not necessarily insure com-
petencies but provide opportunities for instruction 
and for practice. 
7. Individual responses were free and complete 
expressions of opinion. 
8. Inquiry form was valid and reliable. 
4 
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DEFINITIONS 
The definitions of the terms used in this study have 
been selected from the Dictionary of Educat1on.!l 
TYPES OF SCHOOLS 
I L1beral Arts: (1) an institution of higher education that maintains a four-year curriculum leading to the bach-
elor's degree, with a central program of liberal arts and 
in many cases, with one or two closely associated profes-
sional schools such as schools of music or fine arts: 
(2) one of the major divisions of a university, comprising 
the various departments offering the liberal arts or non-
professional offerings referred to by various local names 
such as arts college, college of arts and sciences, or 
colleges of science, literature, and arts. 
State Teachers College. A teacher-preparing institu-
tion supported by a state to train elementary and secondary 
school teachers through a four year curriculum. (The four 
year curriculum leads to ·a standard bachelor's degree or to 
professional degrees of baccalaureate ranking.) 
College of Educat1on. A teacher-training institution 
offering at least a ~-year program of studies at the con-
clusion of which a baccalaureate degree is awarded; may be 
~ an independent institution or one of the colleges or school~ 
of a university; in many instances has evolved from a norma~ 
school or an education department in a university. 
l/Carter V. Good, D1ct1onary of Educat1on, McGraw-Hill Book 
Company, 1959, pp. 3-587. 
-----" -~ -=--- -· 
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EDUCATIONAL TERMS 
Academic: (2) (higher education) pertaining to the 
liberal arts field. 
Concentration: (2) the centering of a college student'~ 
program of study in one department or field of learning in 
which he does work of advanced grade; (3) a plan of curricul iUn 
organization in which one subject, such as history, becomes 
the center and the other subjects are integrated with it. 
Course. Organized subject matter in which instruction 
is offered within a given period of time, and for which 
credit toward graduation or certification is usually given. 
Curriculum: (1) a systematic group of courses or 
sequence of subjects required for graduation or certificatio~ 
in a major field of study; (2) a general over-all plan of 
6 
the content or specific materials of instruction that the 
school should offer the student by way of qualifying him for 
graduation or certification or for entrance into a professio ~al 
or vocational field; (3) a group of courses and planned ex-
periences which a student has under the guidance of the 
school or college. 
Curriculum, Core: a curriculum design in which one 
subject or a group of subjects becomes a center or core to 
which all the other subjects are subordinated and upon which 
they depend for sequence since they have no independent 
principle to determine their status in the program. 
Curriculum, Correlated: a subject curriculum in which 
two or more subjects are articulated in such a manner that 
the relationships of the subject fields are made a part of 
the instruction without destroying the boundaries of the 
respective subject fields. 
Electiye: (2) higher ed. Any of a number of studies 
from which the student is allowed to select. 
General Cqurse. A type of exploratory course in which 
the material studied consists primarily of descriptive and 
informative material about the field of study rather than 
samples in the field. 
Language Arts Education: an area of study dealing with 
problems of method and curriculum in English and foreign 
languages. 
I 
7 
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Major Field of Study. A principal subject of study in 
one department or broad field of learning, in which a studen~ 
is required or elects to take a specified number of courses 
and credit hours as a part of the requirement for obtaining 
a degree or a diploma. 
Minor Field of Study . A subject of study in one depart 
ment or broad field of learning in which the student is re-
quired or elects to take a specific number of courses or 
hours, fewer than required for the major field; implies less 
intensive concentration than in the major field. 
Prescriptions . Faculty determination of the specific 
subjects and sequences of curriculums that a student is to 
follow in preparing to become a teacher. (Prescription is 
opposed to election, which allows the student to choose from 
specific courses and to determine the sequence in which he 
will take courses.) 
Professional Preparation: the total formal preparation 
for teaching that a person has completed in a teacher educa-
tion institution, more usually it is understood to include, 
in addition, the aggregate of his experiences in positions 
involving educational activities. 
Professionalization of subject matter: (teacher ed.) 
The presentation of academic materials or subject-matter 
content in such a way as to indicate how the material and 
the methods of instruction related to it can be adapted for 
use in classroom teaching. 
Quarter Credit Hour : a unit for expressing quantitativ ly 
the content of a course at the level of higher education; a 
student making normal progress will complete 45 to 48 auarte~ 
credit hqurs of course work in an academic year of 9 months 
or 3 quarters. 
Required Course . Any course or subject of study requir d 
of all pupils or students enrolled in a particular curriculu~. 
Semester Credit Hour. A unit for expressing quantitati7ely 
the content of a course at the level of higher education (a 
student making normal progress will complete 30 to 32 semest,~r 
credit hours of course work in an academic year of 9 months) 
J 
I ~ 
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SUBJECT TERMS 
Education Course. A course of study in a university or 
liberal arts college that is designed to give preparation in 
one or more phases of such professional content as the under 
standing of the pupil's growth and development, the psycholo y 
of learning, the history and status of educational instituti ns, 
teaching, supervision, or administration of schools, the 
objectives, the content, methods and outcomes of instruction 
guidance, the methods and conclusions of educative research, 
~ducational philosophy, or the professional and welfare 
problems of the teacher; may be a course in student or 
practice teaching. 
Internship Plan. A plan whereby a graduate of a 4 year 
teacher-training institution is employed by a school system 
at a small salary for a period of time during which he is 
given an opportunity to participate in many phases of the 
work of the school system; frequently his practical work in 
the school system is correlated with further work at, and/or 
guidance by the teacher-training institution from which he 
graduated; sometimes this correlated activity is regarded as 
graduate work and receives credit toward an advanced degree. 
Language Arts . (1) the verbal skills used in commu-
nicating and expressing ideas; (2) a group of school subject , 
the chief purpose of which is to teach control and proficien y 
in the use of the English language; commonly includes readin , 
language (oral and written), speech, spelling, and handwriti g; 
includes the field of radio, television and motion pictures. 
Methods C~u;ses . (1) a course in how to teach a partie 
ular subject; {2} a course in general classroom procedures 
that may be used in teaching any subject; sometimes called 
a general methods cqurse. 
Reading, deyelqpmental : activities for the purpose of 
increasing reading power, including vocabulary development, 
silent reading preparation, oral reading, rereading, and 
supplementary reading. 
Reading, remedial ; individual or group instruction 
aimed at correcting faulty reading habits and at increasing 
the efficiency and accuracy of performance in reading. 
9 
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Social Studies . Those portions of the subject matter 
of the social sciences, particularly history, economics, 
political science, sociology, and geography, which are re-
garded as suitable for study in elementary and secondary 
schools and are developed into courses of study 1 whether integrated or not, and of which both the subject matter and 
the aims are predominantly social; not to be confused with 
the social sciences or with subjects having a social aim 
but not social content (as in the, case of courses in English 
art appreciation, and personal health), nor to be confined 
to too narrow or rigid a combination of studies. 
Speech Improvement. Administration of instruction 
designed to facilitate the development of increasingly 
adequate speech, the instruction not being limited to pupils 
with definite speech disorders; sometimes incorporated in 
reading or English classes, with additional special individu~l 
and group work for pupils having definite speech disorders. 
Student Teaching : observation, participation, and 
actual teaching done by a student preparing for teaching 
under the direction of a supervising teacher or general 
supervisor; part of the pre-service program offered by a 
teacher education institution. (Other terms sometimes used 
synonomously are practice teaching, directed teaching, and 
sypervised student teaching.) 
Subject, content . A school subject in which the 
acquisition of information or knowledge is the chief aim, 
for example, history, geography, science, and civics. 
Sub ject , ~. (2) A school subject that is considered 
so essential that every student is required to have instruc-
tion in it. (3) one of the required courses or subjects in 
a school program, about which are grouped the special sub-jects and electives. 
Subject, mattet : (1) the facts, information, knowledge 
or content constituting the substance of any course of study 
and to be acquired by the learner, as distinguished from the 
methods, disciplines, and activities that give form to a 
course; the content of education as contrasted with the 
science of educating. 
Subject, professional . Any organized body of class or 
course work offered by a teacher-education institution, the 
content of which deals primarily with educational problems; 
usually refers to courses in education. 
10 
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Subject, skill. A school subject in which the acquisi-
tion of special skills is the chief aim, such as reading, 
penmanship, and arithmetic. 
!lni.t. (1) major subdivision of a course of study. 
' I 
I 
CHAPTER II 
REVIEW OF RELATED STUDIES 
The Encyclopedia of Educational Researc~ stated in 
195'0 that "for a field which includes so large a percentage 
of secondary and college teachers as does English, the 
II number of' studies bearing directly on their preparation is 
surprisingly small." The new revision of the EncvclonediaP I 
however, reports no research in this area. Of' teacher ed-
ucation in general it says, " •••• in spite of criticisms of 
the nation's procedures for the education of teachers •••• 
there has been remarkably little research in teacher educa-
tion in the past decade." There have been many subjective 
articles and studies in the area of teacher education in 
English, but in proportion to the interest and concern of 
professional leaders few objective studies have been made. 
As early as 1914 the New England Association of Teacher's 
of Englisbl/ published a study of graduates of New England 
colleges. The Committee asked teachers to evaluate their 
l/Walter Scott Monroe, ed., Encyclopedia of E4ucatio~ 
Researcb, The MacMillan Company, New York, 1950, p. 1 5'. 
2/Chester w. Harris, ed. 1 Encyclopedia of Edu~ational Research, The MacMillan ~ompany, New York, 1960, p. 1461 • 
.1/Charles Swain Thomas, Chairman,. "The Training of English 
Teachers," Tbe English Leaf'let1 !'lumber 117, New England Associatlon of Teachers of Eng1ish, (April, 1914). 
11 
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preparation in terms of service needs. The teachers appar-
ently felt they were more "indebted" to courses in literatur 
than to courses in composition. Thomas and the Committee 
recommended that Chaucer, Shakespeare, Milton, Pope and 
Wordsworth and others be studied not for their content alone 
but reviewed in relation to the time in which they lived. 
Other recommendations were: 
1. Thorough courses in American literature 
2. Study of the English language 
3. Knowledge of Anglo-Saxon, Greek and 
Latin 
~. Plan for adequate practice and 
instruction in reading aloud 5. Survey of English literature for 
advanced students with more stress 
on significance of movements and 
growth of types 
Recitation courses were considered more valuable than 
lecture courses, since the former gave practical methods 
which could _be used for further classroom work. 
In 1915 The National Council of Teachers of English 
made a similar study under the Chairmanship of Baker.ll 
Teachers named the following courses as most valuable in 
their teaching: composition, history of English grammar, 
argumentation, general courses in types of literature; 
world literature, American literature, contemporary literatu e, 
Shakespeare, criticisms and methods. 
In 1915, too, the Illinois Association of Teachers of 
l/Franklin T. Baker, Chairman, "Preparation of High School 
Teachers of English," En~lish JournaL. (May, 1915), 4:323-33 • 
I 
I 
II 
13 
------ --~1-· 
I Englis~ reported general survey courses, American 
literature, Shakespeare, courses for teacher and courses 
in composition were the most helpful. Educational philosophy 
were considered of "moderate" importance. 
I In 1917 Hosicg; as Chairman of the National Joint 
Committee in English, in an important study because of its 
influence upon later content and methodology in English, 
stated teacher education should include: 
1. Studies in the nature and elements 
of various literary types 
2. Broad reading knowledge of English 
and American literature 
3. Sufficient training in oral and 
written composition, including 
public speaking 
~. Course in the application of 
educational principles in the teaching 
of English in the high school 
5. Actual teaching practice under 
supervision 
In 1918 a study made by the National Council of 
teachers of English appeared as "Final Report on English 
l/Henry G. Paul, Chairman, "Preparation of High School 
Teachers of English," Illinois Association of Teache;cs of 
English Bulletin (February 15, 1915), 7:5-17 • 
.2./James F. Hosie, Chairman, "Reorganization of English in 
Secondary Schools," Report of the Joint Committee, u.s. 
Bureau of Education Bulletin, 1917, Number 2, pp. 1~7-1~9. 
IJ 
) 
--
in the Normal Schools."!! Questionnaires sent to 225 public 
normal schools in the United States revealed the accrediting 
of normal-school English was most unsatisfactory in New 
England and in the Southern states. English work emphasizes 
special methods, reviews elementary English and ignores I 
academic work." The comparatively few teachers who answered 
I the question about the amount of work that should be re-
quired said that 60 per cent of the work should be in the 
academic field. They recommended that courses in short 
story, in contemporary fiction and history of American lit-
erature should be given precedence over such courses as 
Milton's poetry and the Queen Anne period. 
II 
In 1924 Mirrielees21 made a study to discover the re-
lationship between the aims of teaching high-school English 
and university courses in English required of prospective 
teachers. She found the following "definite knowledge and 
specific abilities demanded": 
J./Walter Barnes, Chairman1 "Final Report of the Committee 
on English in the Normal ~chools," National Council of 
Teachers of English, English Jgurnal (January, 1918), 
7:29-38. 
a/Lucia B. Mirrielees, American University Training in 
English of Prospective High School Teachers, Unpublished 
Doctoral Dissertation, Leland Stanford University, 
California, July 1924. 
14 
1. Ability to write well 
2. Ability to speak pleasingly and correctly 
3 •• Ability to read well 
4 Mastery of modern English grammar, in the 
light of a general knowledge of the 
development of the language 
5. Knowledge of the chief periods, writers, and 
writings of English literature 
6. Knowledge of the chief periods, writers, and 
writings of American literature 
7. Realization of the underlying principles 
and the objectives or high school teaching 
In 1928 Coalell asked in-service teachers to express 
opinions on the value of their preparation tor the teaching 
ot English. The cooperating teachers listed the following 
objectives as of major importance: 
" •••• skill in oral and written expression 
skill in silent reading, enjoyment of general 
reading, and standards or personal conduct." 
On the basis of this study, Coale, in order to correct 
the lack of organized curricula, proposed a set of required 
core subjects in non-English areas. The former courses 
were to consist of: 
General survey courses 
Shakespeare 
Contemporary literature 
World literature 
General composition 
Oral and written expression 
Advanced composition 
History of theory of language 
Teaching of English 
Practice teaching in English 
l/Willis Branson Coale, The Professional Needs at Teachers 
of English, Contributions to Education, Number 334 
Teachers College, Columbia University, New York, 1928, 
pp. 44; 67. 
15 
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Subjects in the latter category were to include: 
Principles of education 
Educational psychology 
Character education 
The library 
United States history 
English history 
Social sciences 
General psychology 
Latin 
Art appreciation 
Music appreciation 
-· 
That same year Moore!! headed a National Council of 
Teachers of English committee to study English language 
courses in colleges and universities. This Committee reported 
the training of teachers was inadequate unless it included: 
1. An adequate study of history of the 
development of English pronunciation, 
grammar and vocabulary 
2. A knowledge of the English language 
and its elements of phonetics and 
practice 
3. A knowledge of the elements of Old 
English and Late Middle English 
The Committee recommended for undergraduates a year's 
course of three hours a week as desirable minimum training 
in the English language. Ramsay added the recommendation 
that a knowledge of two foreign languages be required: 
German if Latin had already been taken, but either German 
or French as absolutely necessary. 
l/Samuel Moore, Chairman, "English Language Courses in 
Colleges and Universities: First Report,u National Council 
of Teachers of English, English Journa1, College Edition, 
(December, 1928), 17:825-835. 
16 
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-Also in 1928 Jewett,ll in a catalog analysis of 71 
four-year state teachers colleges, found English offerings 
were of the advanced academic type with focus upon the 
mastery of material. While she felt that teacher-preparatiol 
had improved since 1915, she stated: 
"The conclusion forced upon one who 
studies the English offerings of teachers 
colleges is that in consideration of the 
brief time at the disposal of those 
studying in the colleges and the complexity 
of the tasks they are soon to face such a 
heavy emphasis upon "general education"V 
as now prevails is not conducive to the 
most effective preparation of teachers." 
In 1929 Vaug~ not only made a catalog analysis of 
course offerings, but also secured critical judgments of 
instructors in teachers colleges. His findings revealed 
the typical curriculum used varied greatly from standards 
usually maintained for professional curricula. They 
showed ranking members of English departments in state 
teachers colleges were not highly curricula minded; that 
is, they did not think in terms of total instruction pro-
vided for prospective teachers. 
l/lda A. Jewett, En~lish in State Tea~hers Colleges 
Contributions to Education, Number 286, Teachers College, 
Columbia University, New York, 1928, p. 158. 
V" .... general education" is used to describe offerings of 
a general rather than highly technical nature; lack of 
professional treatment in subject-matter courses, p. 139. 
l/Arthur Winn Vaughn, State Teachers Coll§ge Curricu1a tor 
the Develapment of Teachers of English, Contributions to 
Education, Number 69, George Peabody College for Teachers, 
Nashville, Tennessee, 1929, p. 8~. ~ 
17 
··~ 
I 
-· =-= 
i i 
It would seem that some college and university in-
structors, too, were not too curricula minded, for accord!~ 
to Peik'sll national study in 1933 there was apparently 
too much satisfaction with present course offerings. Some 
of the instructors actually opposed broadening the curricula 
to include speech work, dramatics and journalism despite 
teacher needs. Peik found that the courses most frequently 
taken by 100 majors in English in representative colleges 
and universities were: 
Composition--grammar 99 
Shakespeare 73 
English Literature (Survey) 70 
English Literature (Periods) 61 
American Literature (Survey) 70 
Drama 52 
General Literature 51 
Dramatics 21 
Courses in Speech 19 
Also in 1933 Rugg,ZI in his curricular study of ed-
ucation in the normal school and teachers colleges, stated 
that teachers should secure training in one or more fields 
of specialization; that institutions need to give in-
struction not only in subject matter but also in how to 
teach it to others; courses in educational methods, in 
JJW. E. Peik, ttCurricuJ.a for the Education of Teachers in 
Colleges and Universities," NatinnA1 Survev of the EducAtinr 
of Teachers, Part III, vol. 3, u.s. Office of Education, 
Washington, D. c., 1933, pp. 289-290. 
2./Earle U. Rugg, "Curricula of Normal Schools and Teachers 
Colleges," National Survey of the Educat;i.on ot Teachers, 
Number 10, Part II, Washi~ton, D. c., u.s. Office of 
Education, 1933, pp. 55-15~. 
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observation, and in practice teaching. The trend, he ~elt, 
was toward increased attention to technical and pro~essional 
preparation. 
The study indicated that ~requently a course in generai 
methods was classi~ied as education in a college and 
university, but as part o~ the major subject material in 
a teachers college. For example, in an English major 1 
"Reading" might be classi~ied as "education" in a college 
or university, but as "English" in a teachers college. 
The distinction must obviously be kept in mind when eval-
uating the content and credits ~or English majors. 
The content and method courses in English arranged 
in rank order o~ ~requencies o~ replies ~rom 29 teachers 
colleges were: 
Composition and Rhetoric 26 
American Literature 23 
English Literature 21 
Contemporary Literature 19 
Shakespeare 19 
Journalism 16 
Children's Literature Methods 15 
Speech 1
1
5 
Comparative Speech Types 4 
Language 14 
In 1933, too, Jones!/ ~ound that many teachers in 
Kentucky lacked uni~ied preparation in courses essential 
to the teaching o~ English. He also ~ound too many 
I 
lfJohn Spenser Jones, Study o~ the Preparation o~ tne 
Teachers o~ English in the Fields o~ E~lish and o~ the 
Subjects They Teach, Unpublished Maste~s Thesis, Lexington• 
University of Kentucky, 1933. 
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teachers specialized in one ~ield. 
In 1935 two major items were the basis o~ a 
questionnaire sent to heads of departments of English 
throughout the United States by a sub-committee of a 
General Curriculum Committee of Teachers College of Temple 
University:ll 
1. What English courses should be required 
of students preparing to teach in 
secondary school? 
2. What other courses are o~ such importance 
that they should be classed as electives? 
The thirty-six per cent returns indicated there was no 
apparent agreement as to the relative importance of 
subjects. The value of the course seemed to depend 
upon the individual judgment o~ the person rating it. 
In 1938 Henzlik and othersg; secured critical 
judgments from school officers and teachers concerning 
academic preparation of teachers. They found that rep-
resentatives of academic departments of many higher 
institutions recognized the need for broad general 
education together with specialization in two closely 
l/William N. Newsome, and Joseph S. Butterweck, "English 
Requirements ~or Prospective Teachers o~ English o~ 
Secondary Schools," The English Lea~let, New England 
Association o~ Teachers o~ English, Number 301, (March, 
1935)' 31-41. 
2../Frank E. Henzlik, and others, "Subject Matter Preparation 
o~ Secondary School Teachers," Final Report of the Committee, 
North Central Association Quarter1y, (April, 1938), 
12:439-539. 
F====~F==~~==~~====== !"t-i 
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related fields: 
1. English with speech and a foreign language 
2. Social studies and English including speech 
Recommendations!! received for the English major 
favored the following minors: 
History 
Foreign Language 
Social Studies 
Public Speaking 
Gra~ in the same report stated that school officials 
and teachers said training in English for the secondary 
teacher should include: 
Broad liberal background with emphasis on 
culture and a tolerant point of view 
Courses in modern and classical languages 
Courses in social, political, national and 
world history 
Courses in philosophy, psychology, logic 
science, fine arts, library science, and 
vocational subjects 
General knowledge of standard writers in the 
field 
Oral and written composition and literary 
appreciation 
Principles of effective oral and written 
speech 
SkillfUl training in interpreting current 
literature 
Varied recreational interests in reading 
l/Henzlik and others, op. cit., p. 424. 
F===~=~Ibid--=~ ORv-·====================================9F========I 
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Hagen,!! another contributor, pointed out the followin 
deficiences in the preparation of the teacher of English: 
1. Lack of a broad general education 
2. Insufficient training in reading 
and training in literature 
3. Insufficient interest in composition 
4. Lack of training in world history, 
religion, Bible 
5. Insufficient training in foreign 
languages, general science, journalism 
6. Inadequate training in music, dramatics, 
and aesthetic appreciations 
7. Lack of social contacts 
In 1938 Alle~/ made a nation-wide survey of 373 degree-
granting colleges and universities. His purpose was to 
see if these teacher-training institutions were meeting 
standards set up by the National Council's Committee on 
English Language Courses in Colleges and Universities 
in 1929.l/ His findings revealed: 
l/Henzlik, and others, op. cit.; p. 526. 
2/Harold B. Allen, "Teacher Training in the English 
Language," English Journal, College Edition, (May, 1938), 
27:1+22-430. 
l/Moore, op. cit. 
.--- -~------ --
More than 75% offered some teacher training 
in composition and literature 
Less than 50% gave teacher training in the 
English language 
Only 4o% offered courses in the history of 
the English language 
Only 33% gave a course in Modern English 
Grammar above Freshman level 
Only 2~% gave a course in Old English 
Only 17% gave a course in Phonetics 
Furthermore, he found 80% of schools surveyed graduated 
teachers with no college work in French, German or Latin. 
Allen!~ feels justified in stating: 
"As yet the majority of both colleges and 
universities do not meet in any respect the 
minimum recommendations of the National 
Council's Committee." 
-
That same year, Painte~ reported a similar situation 
in respect to courses in literature for adolescents: 
" •••• It is the purpose here to call attention 
to the fact that English Departments •••• are 
failing to provide prospective teachers with 
a sufficient background •••• in that Literature 
which is recommended most commonly for the 
adolescent pupil." 
In 19~2 the Report of the Joint Committee of the 
Faculty of Harvard College and of the Graduate School of 
1/Allen, Qp. cit., p. ~29. 
2/W. I. Painter, "Teacher Training in English Literature," 
SchoQl end Society (October 29, 1938), ~8:568-572. 
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Education!/ not only discussed the subject matter of the 
preparation of the teacher of English but also outlined 
a five-year plan for his education. The Committee recom-
mended education courses be given early in the under-
graduate program together with subject matter courses. The 
choice of specialization for teacher preparation should be 
made, in the opinion of the Committee, at the beginning of 
the student's junior year. This would make possible three 
years of preparatory work based upon the first two years of 
college work. 
At the end of the sophomore year potential teachers 
appear before a Board of English Department members and 
representatives of the Graduate School. The students state 
why they wish to teach and present their qualifications. 
A student may enter teacher training in his Junior year 
unless 75 per cent of the Board vote against it. 
Summing up this plan the report stated:£/ 
"courses in Education and a program of 
courses in English •••• fitted into a 
three-year program make a better fusion 
of subject matter and of professional 
training." 
An A.B. degree at the end of four years may give a diploma 
without giving a license to teach. 
lfJoint Committee of the Faculty of Harvard College and of 
the Graduate School of Education Training of Secondary 
School Teachers Especially with ~eference to Enilish, 
Harvard University Press, Cambridge, Massachusetts, 1942. 
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In the same year as the Harvard Report, Bullard!/ made 
a study of the kinds of training being given at 14 colleges 
in Minnesota. It was undertaken for the purpose of 
measuring and describing preparation for prospective 
teachers, and to serve as a basis for later consideration 
of the problem of what specific training in English seems 
most effective for preparing potential teachers for work 
in the schools of the State. 
She, like Painter, found a lack of courses in liter-
ature for adolescents, despite the fact that teachers fre-
quently mentioned the need for such courses. The report 
revealed great variability in curricula for teacher trainin 
even in one state. Bullard concluded if prospective teachel ~s 
I 
are to serve high school pupils of the state equally well, j 
it would seem advisable that there be some general agreemen ~ 
as to what knowledge in the field of English is essential •• !. 
and as to standards of proficiency of teachers at the end 
of their training period. 
In 1947 Grommon's stud~ and in 1948 the state survey 
l/Catherine Bullard, A Studx of the Preparation in Englisb 1 
of Prospective Teachers of En~lish in Minnesota, Unpublishe 
Doctoral Thesis, University of Minnesota, August 19~2. 
2./Alfred H. Grommon, "Training of Teachers of English for 
Secondary Schools of California,tt Educatiopal Forwn 
(November, 1947), 12:87-102. 
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of Sensabaugh!/ and the joint study of Pooley and Williamsg 
give evidence that subjects included for prospective teache s 
do not serve their needs. The latter writersl/ recommended 
every graduate of a teacher-training institution have, as a 
minimum, four semester hours each of composition, of American 
literature and of English literature. In addition two 
semester hours each of the English language, of the teachin 
of English and of speech were suggested. Majors should 
have, they believed, additional training in the subject. 
Grommo~ in summing up what the teacher of English 
should have, said, ...... he must be to his high school 
students and community what the entire English departments, 
with its many specialists, is to the college comnn.mity.tt 
In 19~9 Archer21 reported education for prospective 
English teachers did not seem to meet the need of students. 
lJGeorge F. Sensabaugh, uA State Survey of English Courses 
of Study," English Journal (May, 19~8), 37:229-235. 
2/Robert c. Pooley, and R. D. Williams~ Teaching of English 
in Wisconsin, University of Wisconsin ¥ress, Madison, 
Wisconsin, 19~8. 
l/1121.d.' p. 184. 
~Grommon, op, cit., p. 89. 
,i/Clifford P. Archer, "Teacher Training," Review Q;C 
EducatiQnal Reseatch (April, 19~9), 19:.1~7. 
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He recommended: 
1. Fostering better cooperation between 
departments of English and Education 
2. Establishing selective ways of recruiting 
candidates 
--
3. Providing for better training in literature 
4. Using successful former secondary-school 
English teachers as college instructors 
5. Providing for observation of student 
teachers by special methods teachers 
6. Using successful English teachers as 
special methods teachers 
?. Acquainting students with materials and 
activities 
8. Offering student practice for an entire 
semester 
The Committee on Teacher Education of the National 
Council of Teachers of English!! reported, that same year, 
eight statements of belief to serve as a guide in setting 
up recommendations for a teacher education program: 
1. The qualities making for a desirable 
teacher can be developed and enhanced 
through a training program of carefully 
selected and guided experiences 
2. Such experiences should be selected and 
conducted in harmony with the philosophy 
of education we want teachers to accept 
3. The term "experience" involves something 
more than the traditional lecture-recitation 
pattern of most college classes today 
lfG. R. Carlsen, "A Philosophy for Teacher Education," 
College English, Number 2 (November, 1949), 11:98-101. 
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4. A broader definition of ''experience" 
implies that methodology must be 
considered simultaneously with subject 
matter 
5. The experience we design for teachers 
falls into three areas 
a. his personal and social life 
as a citizen in a democracy 
b. his professional life as a worker 
in an American school system 
c. his special vocational life as an 
expert in the language arts 
6. Growth in each of the three areas must 
be continuous 
?. The ultimate objective of the training 
program should be to turn out individuals 
capable of continued growth 
8. The psychological constitution of the 
student and how he learns rather than 
solely the internal logic of subject 
matter is the basis for designing a 
course of study 
In 1951 Robinsotil/ made a study of undergraduate 
preparation of potential teachers of secondary-school 
English being trained in 48 selected colleges and univer-
sities in New England, and evaluated this training on the 
basis of recommendations of leaders in the field. Data 
reported included information received from Registrars of 
58 colleges and a catalog analysis of course offerings in 
academic and professional English subjects and five 
supporting subjects: Principles and Methods of Education, 
~/Robinson .. on cit. 
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Educational Psychology, Educational Tests and Measurements, 
Audio-Visual Aids and Library. 
This study or course offerings in New England colleges 
and universities round in only two or the subjects recom-
mended by the National Council or Teachers of English did 
the schools rully meet the recommendations. With the 
exception or Shakespeare and poetry, New England colleges 
and universities railed to meet rully the recommendations 
of the National Council of Teachers of English in the 
rollowing areas: 
ACADEMIC ENGLISH 
Composition 
Contemporary Literature 
Essay 
Grammar 
History of the English Language 
Oral Reading 
Speech Improvement 
World Literature 
PROFESSIONAL ENGLISH 
Teaching of English 
Teaching of Reading 
Teaching of Speech 
Teaching of Writing 
OTHER PROFESSIONAL 
Adolescent Psychology 
Literature for Adolescents 
Many leaders in the field also recommended that 
potential teachers or English have training in a foreign 
language, in listening skills, and in the use of audio-
visual aids and library. 
29 
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That same year, Scheidl/ made a study of 21 colleges 
in Ohio preparing teachers of high-school English. He 
recommended, in part, the following criteria for evaluating 
prospective teachers: 
" •••• should possess a basic philosophy 
of education which gives him a sense of 
purpose and direction for secondary 
education in a republic, with an under-
standing of its implications for the 
teaching of the English studies • 
•••• should possess insight into unique 
function of each area of knowledge in 
contributing to the achievement of the 
purpose of the secondary school • 
•••• should possess knowledge of a wide 
range of literary materials suitable 
for meeting the group and individual 
needs, interests, and capabilities of 
high-school youth • 
•••• should possess a secure knowledge 
and insight into the functioning of the 
fundamental language processes and the 
part they play in effective language use • 
•••• should possess the ability to organize 
learning activities in the literary and 
compositional aspects of the English 
program •••• " 
He also stated: 
" •••• throughout all courses the prospec-
tive teacher of English should be devel-
oping a point of view, analyzed in terms 
of democracy, the modern world, the 
adolescent and his nature, and an under-
standing of how his teaching field may be 
meaningful to his pupils in secondary 
school." 
l/Paul W. Scheid, Education in Ohio of Prospective Teachers 
of Hi!!h s~hon1 En~1i~h, Its Present Status and Proposals fo:-
1====911=::li'~·U-tu~ ~e:v.e~opment, Dac.toxal Thesj s, Ohio itate Uni ve.rsi:ty:"'*=====t 
1951, pp. 13?-146. 
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In 1951, too, the Speech Committee of the National 
Council of Teachers of Englishl/ conducted a survey to 
determine the availability of courses in methods of 
teaching speech in high schools. The Committee found of 
180 responding institutions accredited by the Association 
of Colleges for Teacher Education only ~ reported a 
course called "speech methods." The Committee recommended 
all colleges preparing prospective high-school teachers of 
English offer instruction in the teaching of speech. 
II In 1952 at the Cincinnati meeting of the National 
-
Council of Teachers of English,g; Charles c. Fries moved 
the following resolution: 
The National Council of Teachers of English 
supports the scientific study of the English 
language, and, realizing the importance of 
the results of the study in freeing our 
teachers from wasteful and harmful practices 
recommends that in the training of teachers, 
both prospective and in-service, opportunities 
be provided to acquaint English teachers with 
the principles and methods, results and 
applications of modern linguistics science. 
Furthermore, the National Council of Teachers 
of English believes that the schools should 
teach those forms of the English language 
which sound descriptive research has shown 
to be the practice of Standard English in 
the United States. 
l/Lauren L. Brink.,, "Training in Speech for English Teachers, ' 
English Journal (march, 1951), ~:168-169. 
,a/National Council of Teachers of English "National 
Council at Cincinnati," English Journal (rebruary, 1952), 
41:105. 
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In 19'3 the Chairman of Portland, Oregon, State 
English Departmentll prepared a questionnaire and submitted 
it to teachers of English in Oregon to secure opinions on 
weaknesses and needs in teacher-preparation in English. 
Many of the responses indicated a need for more Liberal Art~ 
courses. Some indicated a desire for more social studies 11 
courses, inCluding economics, geography, history, political 
science, sociology and world problems. II 
In the area of academic and professional English, these 
teachers desired additional work in grammar, in composition 
and in literature. Some recommended courses in grammar and 
composition beyond the freshman year and also suggested 
American and World literature, appreciation of poetry, 
literature for the adolescent, literature of the Bible, 
literature of classical mythology, modern literature and 
methods of teaching English. These teachers felt that 
education courses should be reduced to a reasonable but 
unstated number. It was also recommended that there be an 
extension of time in practice teaching. 
J.!Hoyt Franchere, and Carl Dahlstrom, "Let the Teacher 
Speak," College English (October, 1953), 1':26-33. 
I. 
1: 
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In that same year, Clayl_/ made a follow-up study 
of Jewett's21 thesis entitled English in State Teachers 
Colleges. She found that many of the course offerings 
were different from those of twenty-five years ago; for 
example, offerings in remedial reading and speech for 
college students, and in current English usage. Courses 
entitled, "Major American Writers," "Creative Writing," 
"Literary Criticism," "History of the English Language," 
"Journalism," and a great variety of "type" courses were 
being offered. 
Little or no change was shown in the proportionate 
emphasis on each aspect of English as shown by the number 
of courses being offered in each. Literature retained 
first ranking and oral expression, second. 
In 1954 Hamiltonl/ surveyed course requirements of 
English majors in 47 colleges and universities in Ohio. 
He extended the study made for the Ohio English Association 
by gathering information for the National Council of 
Teachers of English from 50 institutions in all parts of 
l/Lucile M. Clay, English in Teacher Preparatory Schools, 
Unpublished Doctoral Thesis, University of Kentucky, 
Lexington, 1953, pp. 115-llo. 
2/Jewett, op. c1t. 
3./Harlan W. Hamilton, "Current Trends in the English Major,' 
College English (March, 1954), 15:339-346. 
~------~-----------
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the country. He found: 
" •••• the course most often prescribed for 
all majors is Shakespeare. A close second, 
and this is probably a recent development, 
is American Literature. Advanced composition 
is often mentioned--sometimes as required 
for the major, occasionally as explicitly 
excluded from the major. Some study of the 
history of the language is widely required for 
the major, though often a course in Chaucer 
may be substituted for the language courses. 
There seems to be a growing tendency to 
emphasize the present-day American English 
in the language courses. This emphasis, 
I am glad to note, is even more common in 
programs designed for prospective high 
school teachers. Anglo-Saxon is now almost 
never required. It survives as a going under-
graduate course in some colleges, but it seems 
to be in the process of becoming primarily, 
if not exclusively! a graduate study. Literary 
criticism is somet mes required for a major; 
often it is not even offered as an elective. 
These specific courses and requirements vary 
so much and depend so largely upon local con-
ditions that I doubt whether any valid infer-
ences may be drawn from the information available." 
The following year Sister Rosemarie Juliel/ reported 
a survey made of the responsibilities in preparing teachers 
of English by departments of English and Education in 50 
Catholic colleges for women. The study stressed the need 
for more work in the development of the English language, 
in the psychology of teaching, in maintaining standards 
of effective writing and speaking and in more thorough 
l/Sister Rosemarie Julie (Gavin) Training Teachers ot 
Secgndary School English in Catholic Colleges tor Wqmen, 
Doctoral Dissertation, Stanford University, California, 195 ~ . 
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"grounding" in philosophical concepts. 
In 1955 Chorebanian and Josli~ conducted a job 
analysis of the duties and preparation of tenth-grade 
English teachers in Maine, New Hampshire, Vermont and 
Rhode Island. Of the 460 teachers included in the study, 
137 (29.2 per cent) responded to the questionnaire. Course 
taken and the number of teachers who took them were: 
ACADEMIC ENGLISH 
American and English Literature 120 
Shakespeare 106 
Poetry 97 
Drama 80 
Novel 79 
Literature for Young Adults 8 
PROFESSIONAL ENGLISH 
Teaching of English 78 
Use of Audio-Visual Aids 24 
Teaching of Speech 21 
Teaching of Writing 13 
Courses recommended as essential for future teachers of 
English were: teaching of reading, functional grammar, 
teaching of literature, composition and speech. 
One year later, using the pattern of Chorebanian and 
Joslin's study, Goffig/ analyzed the duties and preparation 
l/Alice Chorebanian, and Janet Joslin, A Job Analysis of 
the Duties and Preparation of Tenth-Grade English Teachers 
in Maine, New Hampshire, Vermont and Rbode Island, 
Unpublished Master's Thesis, Boston University, Boston, 195 , 
p. 50. 
2/Joseph Henry Goffi~ An Analysis of Duties of T§nth-Grade 
English T§ach§rs in ~ublic Schools of Massacrrus§tts 
Unpublished Master's Thesis, Boston University, Bosion, 19~ ' . 
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of tenth-grade teachers of English in Massachusetts. He 
found most of the teachers felt unprepared in literature, 
grammar and linguistics. They recommended the inclusion of 
the following subjects in the programsof potential teachers 
of English: advanced grammar, remedial and critical readin~, 
spelling and library usage. 
In 1956 the Committee on Undergraduate Programs: 
Arkansas Experiment in Teacher Education!/ issued a report, 
The Major in English. In this report, LaBrantg/ discusses 
a minimal program for preparing teachers of high school 
English. She suggests the following: 
AREAS 
Grammar and history of the language 
Advanced composition and semantic theory 
Speech 
British and American literature 
Media: magazines, newspapers, radio, 
cinema, television 
Great classics of the world 
Current creative literature in 
translation 
SEMESTER HOURS 
3-6 
6-9 
6 or more 
12 3/ 
6 
6 
6 
These areas plus additional course needs for the prospectiv~ 
teacher of English lead LaBrant~ to conclude: " •••• the 
lfArkansas Experiment in Teacher Education: Committee on 
Undergraduate Programs, The Majot in English, ed. by Lillial 
Massie, and others, June 195b. (pamphlet). 
2/lhid., p. 94-97. 
3/" .... unless course is combined into an eight hour unit." 
~Arkansas Experiment •••• op, cit., p. 97. 
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program runs over the conventional college course. The 
writer can find no place for cutting without serious loss 
to competency •••• Cutting should be done in terms of the 
individual •••• It is important and difficult to teach 
English." 
In 1957 Traversll studied undergraduate requirements 
for student teaching in English in forty-five New England 
colleges and universities and incidentally surveyed require 
courses in English and education pre-requisite to student 
teaching. She found as did Robinso~ institutions surveye 
met only in part the recommendations of the National Counci 
of Teachers of English. Most of the thirty liberal arts 
colleges did not list as required: offerings in advanced 
composition, linguistics, literature for young adults, 
world literature and methods of teaching English in 
secondary-school. Only half of the eight schools of 
education surveyed required advanced courses in composition 
two required courses in linguistics; and only one required 
courses in world literature and literature for young adults 
Five required a course in methods of teaching English in 
secondary-school. 
l}Margaret Ann Travers, Study of the Undergraduate Require-
ments for Student Teaching in Engli sh in Secondary-School 
in Forty-Five New England Colleges and Universities, 
Unpublished Master's Service Paper, Boston University, 
Boston, 1957, pp. 53-57. 
2/B.obi~son , op. cit., p. 35. 
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The teachers colleges came closer than liberal arts 
colleges or schools of education in meeting the recommen-
dations of the National Council of Teachers of English. 
All seven of these institutions required a course in 
advanced composition; five required courses in linguistics; 
three required courses in world literature; and two require 
courses in literature for young adults. Six required a 
course in methods of teaching English in secondary-school. 
Student teaching was required in all teachers colleges 
in six of schools of education but was an elective in all 
liberal arts colleges reporting. Student teaching was 
offered the senior year in 29 of 30 liberal arts colleges; 
in all eight schools of education and in two of the seven 
teachers colleges. Thirty-one and four tenths per cent of 
the 35 responding schools required 180 clock hours of 
student teaching. 
·- ---
In 1959 Olive~ made a follow-up study of Robinson•sg, 
thesis of the preparation of teachers of English. Her 
findings indicated an increase of 369 course offerings ex-
clusive of supporting subjects described by Robinson. 
Two-hundred and eight more courses were being offered in 
academic and professional English. or the total 1, 597 c·our~ e 
offerings reported 221 more were in academic English, and 
l/Oliver, op. cit. 
2/Robinson, op. cit. 
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13 fewer courses in professional English subjects. 
Offerings in other professional courses suggested as 
supporting subjects had not varied significantly since 
the study made in 1951. 
The minimum academic requirements for English showed 
l ess variation than in the previous study. Semester hour 
requirements ranged from 12-43, with the highest frequency 
between 26-30. These findings indicated a shift upward in 
basic requirements. Five and five-tenths more schools re-
quired 30 or more semester hours than eight years ago. 
In nine of the universities and colleges the language 
requirement was met by a proficiency test. Thirty-six per 
cent of the schools required one foreign language; one, 
two foreign languages. 
In the eight years since the Robinson study, there 
has been a significant trend toward one required language 
in both liberal arts colleges and universities. No change 
was indicated in the language requirements in the teachers 
colleges. In the early study 52 per cent of the colleges 
required a language; in 1959 seventy-two per cent required 
that a language be taken or met by a demonstration of 
proficiency. 
In Academic English little change was evident. Course: 
relating to historical periods showed an increase of 37 
courses , Offerings in period courses still predominated, 
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and courses dealing with specific authors maintained a closE 
second with 122 offerings. Type courses showed fewer 
offerings in novel, poetry and prose. (Oliver says this 
may in part be the result of the writers• differences in 
interpretation of course titles.) 
A significant increase in course offerings has been in 
world literature which outnumbered any one single type, 
survey or author course. One hundred and nine more courses 
were offered in this area than in 1951. 
Twelve fewer courses in composition, exclusive of 
courses in specific types of writing and in journalism were 
offered as compared to Robinson's findings. Oliver says 
although composition courses have slightly decreased, 4o 
more courses were being offered in other types of writing. 
"Creative writing" still had the highest frequencies with 
an increase of seven courses since 1951. Oliver concluded 
that colleges and universities studied have not maintained 
as many courses in basic writing or composition but have 
increased their offerings in advanced writing and in 
journalism. 
She also reported that in the past eight years course 
offerings in speech have increased. Seventy-four more 
courses were being given in academic speech. 
Oliver pointed out that three fewer courses in the 
teaching of reading were being offered, five of which were 
in remedial reading. Nine courses were offered in the 
teaching of speech which varied considerably from the 232 
academic speech offerings. 
Only four more courses in the teaching of English 
were reported. Of this Oliverl/ says, 
ttPerhaps this decrease in professional English 
courses can be accounted for by the tremendous 
increase in professional •••• courses which may 
be the Lresult o!7 stepped-up certification 
rules requiring more general education courses 
than previously.u 
Student Teaching, however , showed an increase. 
Forty-two of the 48 schools offered some program in 
Student Teaching as compared to 36 of the 48 schools in 
1951. 
Oliver2/ reports that although New England still falls 
short of meeting in full the recommendations of the Nationa 
Council of Teachers of English in all areas reported by 
Robinson,ll and also in Shakespeare, Drama and Poetry, the 
schools studied have increased their offerings significantl 
in the following areas: 
Composition 
General Education 
Oral Reading 
l/Oliver, qp. cit., p. 144. 
2/lbid.' p. 150. 
1/Robinson, qp. cit., p. 135. 
Speech Improvement 
Student Teaching 
World Literature 
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The areas still most deficient are: 
Contemporary Literature History of the Language 
Essay Recreati onal Reading 
Grammar 
Teaching of English 
Teaching of Reading 
Adolescent Psychology 
Teaching of Speech 
Teaching of Writing 
Literature for Adolescents 
Oliver also reported a lack of requirements in foreign 
languages and insufficient offerings in audio-visual aids 
and library. 
She concluded: 
"There is a possibility, however, that the 
difference in findings may be due to an 
analysis of different schools. Eighteen 
of the schools used in the present study 
did not appear in the previous one while 
twelve were used by Robinson but not by 
this writer. Nevertheless, •••• since the 
schools in both studies are located in 
New England~ are the same type of schools 
as used by Hobinson •••• prepare •••• 
teachers of English, a valid comparison ll 
can be made.u 
Suromary.--For some time, leaders in the field of 
English have been concerned with curricula for under-
graduate preparation of secondary-school teachers of Englisr. 
Recently, a national surveyg; made by the National Council 
of Teachers of English reports critical deficiencies in 
l/Oliver, op. cit., pp. 1?0-1?1. 
2/Natio~l Interest and the Teaching of English, op. cit., 
pp. 39- 2. 
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preparing teachers of English and urges "a standard of 
preparation to teach English" and college curricula to 
help achieve this standard. 
Comparatively few research studies of the pre-service 
preparation of teachers of English have been made. This 
study is an attempt to: 
1) analyze opinions of leaders in the 
field of English concerning under-
graduate preparation of prospective 
teachers 
2) suggest, on the basis of these opinions, 
curriculum for effectively preparing 
these teachers 
~------------~-----------------------
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CHAPTER III 
POPULATION AND PROCEDURES 
---- --
The Purpose.--The purpose of this chapter is two-fold: 
(1) to provide description of population and instruments; 
and {2) to present procedures used in eliciting opinions. 
The chapter is divided into two parts: 
1. Description of population (Jury, "Persons", Schools 
2. Description of instruments (Inquiry and Interview 
Guide) 
Part I 
Description of Population 
The Jury.--The Juryl/ of 17, selected by restri ctive 
random sampling,g; were writers of textbooks in the teachin! 
of English in secondary-schools published within the ten-
year period 1950-1959 listed in editions of the Subject 
Guide to Books in Print.ll The Jury was limited to authors 
whose book titles are listed in '58 and '59 editions of 
the Publishers' Trade List Annual~ and later named in the 
l/See Appendix A., pp . 141-142. 
2,/Restrictive random sampling was used to "improve the 
accuracy of the sample." Carter V. Good and Douglas Scales 
Metbpds of Research, Appleton-Century-Crofts, New York 
cl95l+, p. 601. 
3/Sarah L. Prakken, op. cit. 
~Publishers' Trade List Annual1 comp. by Muriel Pollock, 1====11==R. "'R·. Bowker, -New Yor1c, 19?o; .L'/59. 
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!I Subject Guide.... The geographical distribution of the 
Jury was: 
State 
California 
Colorado 
Florida 
Georgia 
Illinois 
Louisiana 
Minnesota 
Missouri 
New York 
Oregon 
Texas 
Wisconsin 
Number of Jury 
2 
1 
2 
1 
3 
1 
2 
1 
1 
1 
1 
1 
The Jury members were teaching in the following types 
of schools: (listed according to source of support)g; 
Public school 
Private school 
City college 
Independent collegel/ 
Junior college 
State college 
State university 
1 
1 
1 
3 
1 
2 
7 
One member was an Assistant Supervisor of Recreation. The 
following positions and/or professional ranks were represen ed: 
l/The Subject Guide •••• lists only one author when there are 
two co-authors. The Aonual includes names of all three 
authors. 
2/Categories were adapted from National Beta Club, 1959-60 
College Facts Chart, Spartanburg, South Carolina, October 1, 
1959, (pamphlet). II 
3./"Independent college" includes some church colleges provided 
theY are not financed by church funds. 
--
Associate Professor of English 1 
Chairman, Department of English 1 
Chairman, or Head of Department 
of Education 2 
Counselor and Chairman of 
Department of Education 1 
Director of Reading 1 
Head, Department of Rhetoric 1 
Professor Emeritus in Education 1 
Professor of Education 3 
Professor of English 3 
Professor of English Education 1 
Supervisor of City Recreation 1 
Supervisor of Language Arts 1 
-=- _.::: 
On July 28, 1959 a lette~/ including a self-addressed 
government postal was sent to 17 potential jury members to 
ascertain their willingness to fill out an Inquiry relating 
to teacher-preparation in English. Fifteen of the seventee • 
agreed. On August 14 a second letter2/ with a copy of the 
Inqyiry was sent to these jury members. By September 14, 
twelve Inqyiriesll were returned. 
!tl Meanwhile, a new edition of Subject Guide.... listed 
an additional potential jury member. At this time, too, 
the writer decided to include two separate authors and a 
co-author of paper-covered texts. Three of the four agreed 
l/See Appendix~., p. 154. 
2/Ibi.d.' p. 155. 
3/0ne completed an incompleted form. A second copy of the 
instrument was sent with a line drawn through the pages 
originally completed indicating a possible oversight and 
stating the knowledge and experience of the respondent 
was greatly needed. The Inquiry was completed and returned 
~Sarah L. Prakken, ~. cit., pp. 493-494. (1959 ed.) 
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By August 21, 1960, five additional Inquiries were returned 
two from "lost" jury members (one located in Europe); three 
from "new" jury members, making a total of 17 (80.95 per 
cent) of the selected jury. Of the total 21 asked to 
serve on the Jury, one had died, two were unable to serve 
and one did not fill out an Inqyiry. 
Persons in Charge.--In addition to a Jury of 17, the 
population included 46 persons in charge of teacher prep-
aration in English named by Registrars of 41 selected 
schools. The geographical distribution of "Persons" was: 
State 
Connecticut 
Maine 
Massachusetts 
New Hampshire 
Rhode Island 
Vermont 
Number of "Persons" 
10 
4 
18 
6 
5 
3 
"PersonS' were teaching in the following types of 
schools: (listed according to source of support)!! 
Independent college 22 
Independent university 6 
State college 8 
State University 5 
The following positions and/or professorial ranks 
were represented: 
Asst. Director, Dept. of Practice 
and Training--City Schools 1 
Asst. Professor, Dept. of Psychology 
and Education 1 
Asst . Professor of Education 2 
Asst. Professor of English 2 
---~*~,~~~~--=--~==--~~==-~==============================~--~-0~~~- ·-=··~==·==~=~=-----·:-
Asst. to President and Asst. Professor 
of Education (Part-time) 1 
Assoc. Professor of Education 4 
Chairman, or Head of Dept. of Education 7 
Chairman, English Dept . 5 
Chairman, Division, Language and 
Literature 1 
Dean of College 1 
Director of Secondary Education 1 
Director of Summer Session 1 
Head, Dept. Psychology and Education 1 
Instructor in Education 2 
Instructor in English 3 
Instructor, Graduate School of Education 1 
Instructor in Secondary Education 1 
Instructor and Supervisor of Practice 
Teachers 1 
Lecturer in Education 1 
President and Head of English Dept. 1 
Professor of Education 2 
Professor of Education and Director of 
Teacher Training 1 
Professor of English 2 
Professor of English and Education; 
Director of Junior High Curriculum 1 
Professor of English Education 1 
Professor of Speech and Drama 1 
A letterlf sent on December 29, 1959 to Registrars 
of 75 teacher-preparatory institutions in New England 
asked for the names of the person (s) in charge of teacher-
preparation in English and the number of seniors preparing 
to teach English in grades 7-12. 
Twenty-four of the schools reported no seniors pre-
paring to teach English in secondary-school. The Registrar 
in the remaining 51 institutions sent the names of 59 
"Persons."~ 
lfSee Appendix B., p . 156. 
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On January 26, 1960, a lette~ and a copy of the 
InQ.Uiry were sent to the 59 "Persons" indicated by Registra~>s. 
By March 12, thirty-three (55.93 per cent) of the InQ.Uiries 
were returned. Follow-up lettersg; with duplicate Inauirie 
were sent. Later, telephone calls elicited additional retu, ns. 
Of the outstanding InQ.Uiries, 13 usable ones were received, 
making a total of 46 (77.97 per cent) from 59 respondents 
in the selected schools. The three respondents returning 
blank forms sent letters of explanation. One felt that the 
results of an opinion questionnaire would be of little 
value only to the writer; another that owing to the pressur 
of work she was unable to help and suggested that perhaps 
if the Inquiry had been sent in the summer she could have 
found time to do it; and the third wrote that she had been 
ill and also busy with the publication of a book, finding 
it "impossible to oblige." Ten other InQ.Uiries were not 
returned. 
The Institutions.--A list of New England colleges and 
universities was compiled from Irwin's American Universiti ,s 
and Colleges,ll later checked against and supplemented by 
l/See AppendiX B., P• 159. 
2/l.bid.' p. 160. 
3/Mary Irwin, ed., American Universities and Colleges, 
American Council on Education, Washington, D.c., Seventh 
Edition, 1956. 
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Teacher-Education Institutions and Approved Programs.ll 
The latter reference states: 
"At present •••• there are no accepted standards 
which are followed by all state departments 
of education in selection of institutions for 
approval by their respective states. The 
requirements for listing therefore differ 
from state to state. The meaning of a state 
list usually follows under one of the following 
three categories: 
1. All colleges and universities approved 
as institutions of higher learning. 
If an institution is approved for anything 
it may prepare teachers provided it offers 
the course required for certification. 
2. All colleges and universities approved for 
teacher education. A listed institution 
may prepare persons for any teaching 
position for which a certificate is issued, 
provided it offers the course required for 
those certifications. Here as in category 1, 
the state is approving the institution instead 
of its programs. 
3. Colleges and universities approved for 
specific programs for teacher-education. 
Each institution listed must have separate 
approval for each program it offers for 
such positions as •••• general secondary 
teacher, •••• Here the state is approving 
the program or programs as well as the 
institutions that offer these programs. 
Since there are no "accepted standards" followed by 
all state departments of education, the writer included in 
this study only institutions accredited by the New England 
I 
l/National Education Association of the United States: II 
National Commission on Teacher Education and Professional 
Standards, A Manual on Certification Requirements for School 
Personnel in the United States , Washington, D.c., 1959. 
~-·------------~----------------------~-------------
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Association of Secondary Schools and Colleges (regional 
agency) and/or National Council for Accreditation of Teache 
Education (national agency), "valid as of May 195'9.ul/ 
Fifty-one of the 75' accredited teacher-preparatory 
institutions in New England reported seniors preparing to 
teach English in grades 7-12; twenty-four reported no 
seniors.g; Of these 5'1 schools, only 41 were used in this 
study because "Persons" in 10 schools did not return 
Inquiries. 
Following is a frequency listing of seniors preparing 
to teach English in secondary-schools (grades 7-12) in 
the 41 selected colleges and universities in New England: 
l/National Commission on Teacher Education •••• , op. cit., 
pp. 137-138. 
2/These twenty-four schools reported no seniors preparing 
to teach English, or that it was impossible to give the 
number of potential teachers. 
5'1 
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FREQUENCY LISTING OF 
SENIORS PREPARING TO TEACH ENGLISH 
IN SECONDARY-SCHOOLS (7-12') IN SELECTED 
NEW ENGLAND COLLEGES AND UNIVERSITIES 
NO. OF 
SCHOOL PLACE STUDENTS PER CE rr 
University of Maine 
School of Education 
State Teachers College 
University of Vermont 
Keene Teachers College 
Salem Teachers College 
Providence College 
Boston University 
School of Education 
Rhode Island Cp~lege 
of Educatio,n;L/ 
Central Connectiqut 
State Colleg~ 
Emmanuel College 
University of Rhode 
Orono, Maine 
North Adams, Mass. 
Burlington, Vt. 
Keene, N.H. 
Salem, Mass. 
Providence, R.I. 
Boston, Mass. 
Providence, R.I. 
New Britain, Conn. 
Boston, Mass. 
Kingston1 R.I. Storrs, ~onn. 
43 
25 
~~ 
21 
20 
19 
18 
17 
17 
14 
13 
Island 
University of Conn. 
University of New 
Hampshire Durham, W.H. 13 
Bates College Lewiston~ Maine 12 
Simmons College Boston, Mass. 10 
Springfield College Springfield1 Mass. 10 Fairfield University Fairfield, ~onn. 9 
Tufts University 
Including Jackson Medford, Mass. 9 
Albertus Magnus New Haven, Conn. 8 
Northeastern University 
College of Education Boston, Mass. 8 
Regis College Weston, Mass. 8 
Emerson College Boston, Mass. 7 
Suffolk University Boston Mass. 7 
Annhurst College South Woodstock,Conn. 6 
Eastern Nazarene College Wollaston Park Quincy, Mass. 
Hillyer College Hartford, Conn. 
Mt. Holyoke College South Hadley, Mass. (continued on next page) 
6 
5 
5 
10.20 
5.95 
5.95 
5.71 
5.00 
4.76 
4.52 
4.29 
4.05 
4.05 
3.33 
3.09 
3.09 
2.86 
2.38 
2.38 
2.14 
2.14 
1.90 
1.90 
1.90 
1.67 
1.67 
1.43 
1.43 
1.19 
1.19 
l/New Rhode Island College "to be developed as a general 
college." 
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2,/Formerly Teachers College of Connecticut; "plans are now 
being made for a four-year Liberal Arts program to become 
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FREQUENCY LISTING OF 
SENIORS PREPARING TO TEACH ENGLISH 
IN SECONDARY-SCHOOLS (7-12) IN SELECTED 
NEW ENGLA~~ COLLEGES AND UNIVERSITIES 
(concluded) 
SCHOOL PLACE 
Trinity College Burlington, Vt. 
University of Bridgeport Bridgeport, Conn. 
Connecticut College New London Conn. 
Plymouth Teachers CollegePlymouth, N.H. 
B.:owdoin College Brunswick, Maine 
Mt. Saint Mary College Hooksett, N.H. 
Ricker College Houlton, Maine 
Salve Regina College Newport, R.I. 
Wheaton College Norton, Mass. 
Assumption College Worcester, Mass. 
Newton College of the 
Sacred Heart Newton, Mass. 
Norwich University Northfield, Vt. 
College of the Holy Cro~Worcester, Mass. 
Rivier College Nashua, N.H. 
NO. OF 
STUDENTS 
5 
~ 
4 
3 
3 
3 
3 
3 
2 
2 
2 
1 
1 
Totals ~20 
PER CEl 
1.!9 
1.19 
0.95 
0.95 
0.71 
0.71 
0.71 
0.71 
0.71 
0.48 
0.48 
0.48 
0.24 
0.24 
IOO.OO 
The range of number of students in the above table is 
43-1 with 10 as the average number of students preparing to 
teach English in secondary-schools (Grades 7-12). 
Spmmary. In Part I the writer has described the pop-
ulation used in the study: 17 writers of textbooks in the 
teaching of English; and 46 persons in charge of teacher-
preparation in English in 41 selected New England colleges 
(22 liberal arts colleges, 7 teachers colleges and 12 schools 
of education). These 63 persons were asked to fill out an 
Inquiry concerning undergraduate preparation for teachers of 
secondary-school English. In Part II the writer describes 
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Part II 
Description of Inqyiry 
The Inquiry!/ was an eight-paged questionnaire for-
mulated from literature about teacher-education in English 
and from approximately three hundred catalogs of teacher-
preparatory institutions in the United States. This type 
of inquiry was divided as follows: 
Pages 1-3--listed questions in the area of Academic 
English Including Speech; Supporting Academic areas; 
Professional Education Including English Educatio~ 
Page 4--asked respondents to indicate how they 
would provide for additional semester hours if 
the total number of required and approved courses 
exceeded the usual academic requirements of 120 
hoursll 
Pages 5-6--listed questions about Student Teaching 
l/See Append1~ Q., pp. 162-170. 
2/Each question had three possible responses; would require; 
would approve as an elective; would neither require; nor 
approve as an elective. 
l/The writer used this device for limiting respondents to 
an undergraduate program, and if exceeding the usual 120 
semester hours to see how they would provide for them. See 
also footnote 3, p. 127~ 
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Pages 7-8--listed questions about proficiency 
examinations and certification; characteristics 
of a desirable program for preparing teachers of 
English for secondary-schools; and asked for 
general comments 
Use of Inquiry 
The purpose of the Inquiry was to elicit opinions 
about undergraduate curricula for teachers of English for 
secondary schools. The writer used the questionnaire as 
a data-getting instrument because the questionnaire has 
been used increasingly to inquire into opinions and attitude~ 
of a group.ll Koos,g; although reporting that the questionj 
naire has been criticized as a source of information and 
its use excessively time-consuming for the respondent, offei ~ 
"working criteria:" 
ability and willingness to be applied 
to questionnaires prior to sending 
them out and as a temporary basis of judgment awaiting final validation 
Whitney,ll too, points out limitations of t he ques-
tionnaire but says: 
" •••• It has been found in a recent junior 
college project, that, when properly made 
and administered 1 the ~uestionary technique 
may be quite rel1able.' 
1/Carter V. Good, and Donald E. Scates, op. cit., p. 606. 
2)Leonard V, Koos, The Que~ionoaire in Education, MacMillan 
Company, New York, 1928, pp. 3; 99. 
3./Frederick L. Whitney, The Elements of Research., Prentice- 1 
rtali, "")ro. ea. New 1. orK, cl~-50, p. llfJ.. 
~-·--------------------------------------~-------
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The In~iry was submitted to five college professors 
of English!! for pre-testing clarity and inclusiveness. 
The writer then made recommended changes and sent revised 
Inquiries to jury and later to persons in charge of teacher 
preparation in the selected schools.g; 
Validity of Inquiry 
Resubmitting the instrument to the Jury was rejected 
because 80.95 per centl/ of the members returned completed 
Inquiries with no written evidence of difficulty in 
following directions or understanding wording or items. 
In keeping with the generally accepted procedure for 
validating questionnaires,~ the instrument was established 
as being valid at the time owing to the apparent ease and 
extent to which respondents having a knowledge of the 
teaching of English filled out the Inquiry. Later, ten 
persons were interviewed using a modified form of the 
In~iry to validate it. 
l/See Appendix!., p. 1~6. 
,2/See pages: 5'2-53. 
l/This percentage includes the total number of Inquiries 
received; two were unable to participate in the study; 
one did not return an InQuiry and one had died. 
~Carter Good, and Donald E. Scates, op. cit., pp. 623-62~. 
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Reliability of Inquiry 
Remmers and Gagel! describe four methods of estimating 
reliability, namely: 
1. Equivalent form 
2. Split-test 
3 •• Kuder-Richardson Test 
4 Repetition or re-test 
These techniques have been accepted as standard means of 
checking reliability. 
In attempting to determine the reliability of the 
Inquiry, the writer found none of these methods could be 
satisfactorily applied. The writer, however, later inter-
viewed ten "Persons" who had formerly filled out an 
In~i~ and compared responses of interviewees with 
opinions expressed on Inquiries. Responses were found to 
be consistent, establishing nonstatistical reliability of 
the instrument, the Inquiry. 
Description of Interview Guide 
The Interview Guidel/ consisted of a five-paged form 
asking for opinions concerning undergraduate curricula. It 
was divided into two main parts: Part I. Introductory 
Questions; and Part II. Questions Based on Inquiry Returns 
and Criteria; and used in face-to-face interviewing of ten 
l}H. H. Remmers, and M. L. Gage, Educational Measurements 
and Evaluations, rev. ed. Harper and Brothers, New York 
1955, pp. 132-136. 
2/See Appendix!., p. 151 . 
-ys-ee appenal:"x 9.,. , p. 1 'T.L . 
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"Persons" in selected institutions. The interviewing was 
for the purpose of validating the Inqyiry and eliciting 
further data. 
Selection of Interyiewees.-- The interviewees11 were 
selected by random sampling (every fourth school) of 41 
selected colleges and universities in New England. The 
geographical distribution of interviewees was: 
State 
Connecticut 
Massachusetts 
New Hampshire 
Rhode Island 
Vermont 
Number of Interviewees 
3 
3 
1 
2 
1 
The interviewees were teaching in the following types 
of schools: (listed according to source of support)g; 
Independent Collegelf 5 
Independent University 1 
State College 3 
State University 1 
The following positions and/or professorial ranks 
were represented: 
Assistant Professor of Education 1 
Associate Professor of Education 1 
Chairman, Department of Education 2 
Chairman1 English Depar tment 3 Dean of ~ollege 1 
Instructor in English 1 
Professor of Education 1 
l/See Appendix A., p. 151. 
2/National Beta Club, op. cit. 
1/See footnote 3, p. 45. 
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Procedures in Interviewin~.--The writer pre-tested 
her techniques and her presentation by interviewing three 
college teachers of English.!/ 
Between March 24 and May 18, 1961, ten "Persons 11 
were interviewed for an average of 60 minutes each. To 
prevent bias, the writer avoided expressions of approval, 
disapproval, pressure or criticism. 
Although the Interview Guide was followed, the order 
of items was not rigid because interviewees frequently 
anticipated questions. The interviewer took notes through-
out the interviews except when the respondents seemed 
hesitant because of note-taking. Immediately following 
the interviews, the recorded responses were written out 
in full to retain as nearly as possible the exact comments. 
A composite listing of responsesg; was then made and later 
used for suggesting undergraduate curricula for preparing 
teachers of English for secondary-schools. 
l/See Appendix A., p. 146. 
2/See Appendix D., pp. 201-212. 
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CHAPTER IV 
REPORT OF OPINIONS 
The Purpos~.--The purpose of this chapter is to 
report opinions expressed in returned In~uiries. These 
are presented in tables followed by descriptive data 
and free responses. 
Tables 1-3 show frequencies and percentages of 
course areas requiredl/ by both Jury and Persons In 
Charge, in Academic English including Speech; Supporting 
Academic subjects; and Professional Education including 1 
English Education: 
l/Frequency tables of elective course areas may be found 
in Appendix D., pp-178-183. 
6o 
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Table 1. Frequencies of Re~uired Course Areas In 
Academic English ncluding Speech 
According to Jury and Persons In Charge 
of Teacher-Preparation 
Required Course Number and Per Cent of 
Areas Jury "Persons" 
English composition 
88.2lf. 82.61 intermediate 15 38 
advanced 15 88.24 24 52.17 
English literature 
14 survey 82.85 35 76.09 
American literature 
survey 13 76.47 36 78.26 
English literature 
forms 10 58.22 21 45.65 
Linguistics 
58.22 45.65 modern grammar 10 21 
English literature 
52.94 45.65 periods 9 21 
Linguistics 
8 history of English language 47.06 15 32.61 
English literature 
6 35'.29 21. 7lt authors 10 
Speech 
6 public speaking 35.29 16 34.78 
American literature 
periods 6 35.29 8 17.39 
forms 5 29.41 10 21.74 
authors 5 29.lt-l 7 15.21 
World or comparative literature 5 29.lf-l 22 lf-7.83 
Contemporary literature 5 29.41 15 32.61 
Speech 
5 29.41 15 32.61 
I 
oral interpretation 
voice and articulation 5 29.41 15 32.61 
Linguistics 
semantics 4 23.52 lf. 08.70 
English composition 
4 23.52 21.74-creative writing 10 
Speech 
17.65 4 08.70 dramatics 3 
------
-- -- c;;c: 
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The preceding table (1) shows frequencies of course 
areas required by the Jury and Persons In Charge. Fre-
quencies in Academic English including Speech required by 
75 per cent or more of the population follow: 
Required Course Number and Per Cent of 
Areas Jury "Persons" 
English composition 
88.24 38 82.61 intermediate 15' 
advanced 15 88.24 
English literature 
14 survey 82.35 35 76.09 
American literature 
survey 13 76.47 36 78.26 
The following areas were required by 50 to 75 per 
cent of Jury and of "Persons": 
English composition 
advanced 
English literature 
forms 10 
Linguistics 
modern grammar 10 
English literature 
periods 9 
24 52.17 
The above data summarized from Table I show inter-
mediate composition required by more than 80 per cent of 
both Jury and ''Persons". The same number of Jury members 
required advanced composition, but only slightly more 
than 50 per cent of 11Persons 11 • 
·--
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In the area of American and English literature, the 
groups differed slightly. Over 80 per cent of the Jury 
would require English literature as compared to 76 per cent 
of "Persons". 
In the course areas required by 50 to 75 per cent 
of the population, the differences are greater in terms 
of the number of course areas required. The Jury required 
three: forms of English literature; modern grammar; and 
periods in English literature. "Persons" required only 
advanced composition at this level. 
These data suggest little agreement as to required 
courses in the area of Academic English including Speech. 
Free responses.--The Jury and Persons In Charge made 
the following comments about Academic English including 
Speech on Inquiries: 
The JUry 
1. "Advanced composition planned for teachers," 
2. " •••• if possible work •••• writing that is 
published in newspapers and magazines." 
3. " .••• a course in Greek literature (the 
dramatists, Plato, etc. useful for back-
ground)." 
4. ,L1tdd to academic English course area§} "C" 
English Language Arts or Communication 
(Reading, Writing, Speaking~ Listening, 
Observing, Demonstrating).' 5. ,LAdd to same categorz7 "requirement of 
discussion methods and effective listening." 
! 
I 
i: 
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Persons In Charge 
6. "Combine intermediate and advanced 
composition into a one-year course." 
?. "At least three hours required on any 
one of three levels" Lof composition?. 
8. LAdg] "Shakespeare." 
9. "Combine survey and period courses in 
10. 
English literature into a fUll year course." 
"Combine forms and authors into a full year 
course." 
11. "Combine all areas of American literature 
into a full year course.'' 
12. "Would require each of these types £Survey, 
periods, forms, authori7 but not require them 
in all three. 11 
13. "Public speaking and voice articulation 
combined." 
14. "Speech education for the teacher (because I 
so many of us need it)." 
15. "It would seem to me that all under speech 
could be combined into a two-hour course." I 
16. "The particular ''courses'' would depend upon 
students' ability, if did not need basic 
work, would check "higher level" such as 
oral interpretation." 
I 
I 
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Table 2. Frequencies of Required Course Areas In 
Supporting Academic Subjects According to 
Jury and Persons In Charge of Teacher-
Preparation 
Required Course Number and Per Cent of 
Areas Jury "Persons" 
Social sciences 
history: American 12 70.59 35 76.09 
Natural and physical sciences 
biology 10 ~8.82 llt- ao.~3 
mathematics 8 7.06 22 7.83 
science (general) 8 47.06 21 45.65 
Social sciences 
history: Western civilization 8 47.06 28 60.87 
Humanities 
philosophy 8 47.06 29 64.04 
psychology 8 47.06 35 76.09 
Social sciences 
history: world 7 41.18 18 39.1a 
economics 6 35.29 6 13.0 
sociology 6 35.29 10 21.74 
Humanities 
communication: radio 3 17.65 
art appreciation 2 11.76 19 lt-1.30 
music appreciatiof; 2 11.76 9 19.57 
foreign languages 
French 1 05.88 8 17.39 
German 1 05.88 1 02.18 
Latin 3 06.52 
Russian 1 05.88 1 02.18 
comnnmication 
television 1 05.88 1 02.18 
theatre-dramatics 1 05.88 2 04.35 
l}Excluding other suggested combinations. See page 67. 
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The preceding table (2) shows :frequencies or course 
areas required by the Jury and Persons In Charge. Fre-
quencies in Supporting Academic subjects required by 75 per 
cent or more of "Persons" (none by Jury) follow: 
Required Course 
Areas 
Soc-ial sciences 
history: American 
Humanities 
psychology 
Number and Per Cent ot 
Jury "Persons" 
35 76.09 
35 76.09 
The :following areas were required by 50 to 75 per cent 
ot the Jury and o:f "Persons": 
Social sciences 
history: 
American 12 70.59 
Western civilization 28 60.87 
Natural and physical sciences 
biology 10 58.82 
Humanities 
philosophy 29 63.04 
The above data summarized from Table 2 show that the 
greatest difference in requirements of Jury and of "Persons" 
is: no Supporting Academic subject required by 75 per cent 
or more of the Jury. More than 70 per cent of both groups, 
however, required American history and 60 per cent of 
"Persons" also required western civilization. Unlike 
"Persons", the Jury required one course in science above 
the 50 per cent level: biology. 
II These data suggest little agreement as to required 
course areas in Supporting Academic subjects. 
I 
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Free res~onse~.--The Jury and Persons In Charge made the 
following comments about Supporting Academic Areas on Inauir:es: 
The Jury 
1. " •••• a properly balanced program of sciences." 
2. "Any science that is modern and up-to-date and 
useful in understanding the space age." 
3. "Six hours of science and mathematics but would 
not specify further." 
4. "Course in history of Russia, the Near East and 
Far East." · 
5. "I would like to see the English major with 
other language and history courses as far as 
possible and with a minimum of science and 
mathematics." 
6. Foreign language require~ents: 
Any language (6 respondents) 10-4o sem. hours 
Anglo-Saxon (1 respondent) 3~ " tt 
Unified humanities {1 " ) 6 " " 
7. "Count high school credit toward language requiremen ." 
Persons In Charge 
8. "Require nine hours in any science." 
9. "At least a six semester course in this broad 
field. Either in a general course or one of 
the separate disciplines." 
10. "A course in history of science." _ 
11. "Would require six semester hours in area LScienc~ 
without ~ecifying which." 
12 • .LRequir~ both "biological and physical science 
6 hours each." 
13. "Astronomy or geology, chemistry or physics; 
physical science." 
14. "At least a six semester course in this broad 
field either in a general course or one of the 
separate discipline." ,L'Social science.a? 
15. "Require six hours in any 'course' • " 
16. "Government"; "History of Far East"; "International 
Affairs''; "Po1i tical Science''; "U.S. Government". 
17. "A required course in either art or nmsic (not necessarily an appreciation course)." 
18. "Either art or nmsic appreciation." 
19. "Ethics"; "Metaphysics"; "Religion". 
20. "Competence in a foreign language." 
21. Foreign language requirements: 
Any language (18 respondents) 
French and Latin (2 " ) 
French and German(2 " ) 
French or German (1 " ) 
6-18 
6 
6-12 
6-12 
semester hours 
" " It tt 
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Table 3. Frequencies of Required Course Areas In 
Professional Education Including 
English Education According to Jury and 
Persons In Charge of Teacher-Preparation 
Required Course Number and Per Cent of 
Areas Jury "Persons" 
Student TeaChing 11 64.?1 41 89.13 
Psychology of learning 9 52.94 2? ~8.?0 Psychology of adolescence 8 4?.06 20 3.48 
Literature for adolescents 8 4?.06 6 13.04 
Tests and measurements 6 35.29 11 23.91 
Foundations of education 
philosophy of education 5 29.41 2? 58.?0 
General methods or principles 
29.41 65.21 of education 5 30 
Methods of teaching Englishll 
reading and study 5 29.41 11 2a.91 literature 5 29.41 16 3 .?8 
writing ~ 29.41 14 30.43 Audio-visual aids 23.53 2 04.35 
Foundations of education 
history of education 3 1?.65 19 41.30 
sociology of education 3 17.65 4 08.70 Guidance 
principles 3 17.65 12 26.09 
Methods of teaching English 
11.76 6 13.04 speaking 2 
listening 1 05.88 4 08.70 
Guidance 
group 1 05.88 
counseling 1 05.88 
Library science 1 05.88 4 08.70 
l/Excluding other suggested combinations. See pages ?0-71. 
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The preceding Table (3) shows frequencies or course 
areas required by Jury and Persons In Charge. Frequencies 
1 in Professional Education required by 7' per cent or more 
of' "Persons" (none by Jury) f'ollow: 
Required Course 
Areas 
Student Teaching 
Number and Per Cent of' 
Jury "Persons" 
41 89.13 
The following areas were required by '0 to 7' per cent 
of the Jury and of "Persons": 
Student Teachingl/ 
Psychology of learning 
General methods or 
principles of education 
Foundations of education 
philosophy or education 
11 64.71 
9 ,2.94 27 ,8.70 
30 6,.21 
27 ,8.70 
Free responses.--The Jury and Persons In Charge 
made the following comments about Professional Education 
excluding Student Teaching, which will be treated sep-
arately after this LSectio~: 
The Jury 
1. "Educational classics; Republic, Emile 
Commenius' Great DidacticJ Spenser's ~ssays, 
More 1 s Utopia, Bellamy's Looking Backward. 11 
2. "Would require 15 hours of professional 
education •••• not necessarily separate courses." 
3. "General Professional Areas integrated in 
course of six hours (See page 3 of Inquiry 
in Appendix D; and three hours of credit 
in Psychology of Adolescence and Psychology 
of Learning combined. 11 
lf.. "When possible to give regular professional 
courses •••• I'd hope there would be Workshops 
of perhaps two weeks. These could be in 
summer school." 
5. "Listening I question because I think we have 
not learned how to teach it yet." 
6. "Time more wisely spent in superb content 
courses in English composition and in 
English literature. These content courses 
show how to teach more fully than English 
education courses." 
7. "Combine methods of teaching English:nY 
Cqurse Areas Respondents Semester Hours 
reading and study, 
literature, writing, 9 (52.94) 
speaking, listening 
writing, speaking, 
listening 
speaking, listening 1 ~05.88~ 
3-10 
3 
2 
l/A total of 11 (64.71 per cent) of Jury favored requiring 
some combination of course areas in methods of teaching 
English. 
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Persons In Charge 
8. "I have little confidence in any of these." 
9. "A waste of time except for philosophy of 
education." 
-- - ---· 
10. ttCombine history and philosophy of education." 
11. [Adg] "Orientation to teaching, principles, 
and observation and educational psychology." 
12. t'Would approve combining many of these discrete 
courses; for example, general methods, audio-
visual aids and library science, history, 
philosophy and sociology of education, 
psychology of learning and tests and measure-
ments." 
13. "Combine all guidance areas." 
14. "Combine all areas of foundations of education." 
15. "I would require one three-hour course in 
methods of teaching English." 
16. "Combine general methods or principles of 
education with methods of teaching English." 
17. "I feel methods in these areas should be taught 
along with content, not as separate courses." 
18. "I wish I had time to offer three-hour course 
in teachers 1 English." 
19. f.Offeifl "Methods in English"; "Seminar in Problems 
of teaching English"; "Seminar in teaching methods 
in high school English for cadet teachers in 
service." 1 
20. "Combine methods of teaching English":ll 
Course Areas Respon4ents Semester Hqurs 
reading and study, 
literature, writing, 18 (39.13) 2-9 
speaking, listening 
reading and study, 
literature, writing 1 (02.18) 6 
writing, speaking, 
listening 1 (02.18) 1 
literature, writing, 
speaking, listening 1 (02.18) 3 
i/A total of 21 (45.65 per cent) of "Persons" favored 
requiring some combination of course areas in methods of 
teaching English. Slightly over fifty per cent (50.79) 
of total population favored some combination. 
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The following present recommendations of Jury and 
Persons In Charge concerning pre-requisites to Student 
Teaching: 
Pre-requisites: 
Experience With Youth 12-18 
Number of Per Cent of 
Respondents Respondents 
Agencies Jury ''Persons" Jury "Persons" 
School 4 9 41.18 19.47 Playground 7 23.53 15.21 
Social agency 3 4 17.65 08.70 
Hospital 2 1 11.76 02.18 
Combination of 
above 2 11.76 
Camp 1 02.18 
Church groups 
Girl Scout leader-
1 02.18 
ship 1 02.18 
Newspaper and 
editorial work 1 05.88 
Youth center 1 05.88 
-
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Hours of Credit in Academic Englis~ 
Semester Hours 
58-60 
55-57 
52-54 
49-51 
46-48 
43-45 
40-42 
347-396 3 -3 
31-33 
28-30 
25-27 
22-24 
19-21 
16-18 
13-15 
10-12 
Number of Responses 
Jury "Persons" 
1 
1 
4 
1 
4 
2 
-Totals 13 
1 
1 
1 
19 
~ 
4 
Range: 18-60 hrs. Range: l0-45 hrs. 
Median: 26.00 hrs. Median: 27.82 hrs. 
The above table shows five of thirteen (76.47 per cent) 
of Jury and 24 of forty (86.96 per cent) of "Persons" 
I required a minimum of 25-30 semester hours of credit in 
Academic English prior to Student Teaching. 
II 
: 
l/Exclusive of free responses which follow: luD: - 1130-50 
hours including literature and speech: This varies dependin 
on nature of courses, relation to supervision and methods ••• 11 
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Hours of Credit in English Educationl/ 
Semester Hours 
28-30 
25-27 
22-24 
19-21 
16-18 
13-15' 
10-12 
7-9 
4-6 
1-3 
Totals 
Number 
Jury 
1 
1 
3 
3 
1 
2 
11 
of Responses 
"Persons" 
1 
2 
1 
19 
4 
6 
3 
36 
Range: 1-24 hrs. 
Median: 9:00 hrs. 
Range: 1-27 hrs • 
Median: 10.29 hrs. 
The above table indicates six of eleven (64.71 per 
cent) of Jury and 23 of 36 (78.26 per cent) of "Persons" 
II require a minimum of 7-12 semester hours of credit in 
English Education prior to Student Teaching. 
l/These are exclusive of free responses which follow: 
~ 
1. "Three hours in curriculum and in 
instruction in English.n 
2. "Eight hours in Methods of advanced 
literature or allow methods of teaching 
to parallel Lconten.t?." 
"Personstt 
3. "Eight hours in general methods and special 
methods in English." 
4. "Nine hours: Teaching of Reading, Literature 
for Young Adults, Teaching of English." 
'---·----------~ ---
Hours of Credit in Professional Educatiotii/ 
Number of Responses 
Semester Hours Jury "Persons" 
28-30 
25-27 
22-24 
19-21 
16-18 
13-15 
10-12 
7-9 
4-6 
1-3 
1 
1 
2 
8 
2 
Totals W 
Range: 4-30 hrs. 
Median: 11.38 hrs. 
1 
1 
1 
10 
17 
4 
3 
-37 
Range: 4-30 hrs. 
Median: 11.53 hrs. 
The above table shows ten of fourteen (82.34 per cent) 
of Jury require a minimum of 10-15 semester hours; 21 of 
thirty-seven (8o.43 per cent) of 11Personstt, a minimum of 
7-12 semester hours in professional education prior to 
Student Teaching. Data show Jury require at least three 
more semester hours than do "Persons". 
1/These are exclusive of free responses: 
~ 1. 11 Six hours in psychological and philosophical 
foundations." 
"Persons 11 
2. "As few as possible." 
3. "Nine hours: Philosophy, Psychology, Psychology 
1 
of Learning, General Methods including Tests 
and Measurements." 
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Average Grades in Academic English and Professional 
Subject Areas According to Jury and Persons 
In Charge of Teacher-Preparation 
Number and Per Cent of 
Average Grade Jury "Persons" 
Academic English 
A- 1 02.18 BT 1 o5.88 5 10.87 
B 8 47.06 15 32.61 
B- 3 17.65 13 28.26 c+ 2 11.76 ~ 06.52 c 08.70 
English Education 
B+ 1 05.88 4 08.70 
B 6 35.29 18 39.13 
B- 4 23.53 5 10.87 c-t 1 o5.88 5 10.87 
c 1 05.88 5 10.87 
Professional Education 
other than English 
Education 
B+- 1 05.88 3 04.35 B 3 17.65 15 32.61 
B- 5 29.41 7 15.21 c+ 3 17.65 7 15.21 
c 1 05.88 5 10.87 
The above data show general agreement in requirements 
for a grade of B- or better: 70.59 per cent of the Jury and 
73.92 per cent of ttPersons" in Academic English; 64.70 per 
cent of the .Jury and 58.70 per cent or "Persons" in English 
Education; 52.94 per cent of the .Jury and 52.17 per cent of 
"Persons" in Professional Education other than English 
Education. Nineteen per cent of the group would require a 
--
---
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higher grade in Academic English than in Professional 
Education. The data exclude free responses on the Inquiry 
which follow: 
~ 
1. " •••• largely unsound. Grades vary from 
school to school in meaning." 
2. "no requirement in lEnglish Education?." 
3. ''no requirement." 
"P~rsons" 4. "We should like to require honor marks, 
but in some schools of our nation there 
will unquestionably be places that can be 
adequately filled by Q students. However, 
let us aim to attract to teaching those 
in the upper half of their classes." 5. "A lot depends upon the institution." 
6. "Of at least 18 hours (not necessarily 
average of total program in English)." 
7. "C ·+· in entire program." 
8. "Averages lower than B acceptable if 
qualified evidence of ability toward 
teaching. Grades do not always identify 
the good teacher." 
9. "Would like measure of competence other 
than grades such as performance tests." 
Free responses concerning other pre-requisites to 
Student Teaching: 
luu 
1. "Observation preceding teaching." 
2. "Teaching on campus at first if possible and 
student teaching in public school." 
3. "Psychological test to assure that the candidate 
is fitted for teaching." 
4. ''· ..• depend upon scholastic aptitude test, 
achievement tests or tests of general educa-
tional prof'iciency." 5. "Knowledge of English grammar and usage by 
special tests." 
"P~rson§" 6. "Acceptable speech habits." 
7. "Absence of marked emotional weaknesses." 
8. "Lively mind. 11 
9. "Recommendation of department of English and 
School of Education." 
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Student Teaching.--The following frequency table 
shows the time recommended for Student Teaching, the hours 
of credit, clock hours and division of time: 
Time for Student Teaching 
Number and Per Cent of 
When? Jury "Persons" 
Senior year 10 5'8.22 31 67.39 
Junior year 2 11.76 2 04.35' 
Senior year-Sem. I 2 11.76 16 34.78 
Senior year-Sem. II 2 11.76 15' 32.61 
Junior year-Sem. II 1 05'.88 2 04.35' 
Hours of Credit 
Sem~~:t~:z: Hg:u,~~ 
47.06 24 5'- 8 5'2.17 
7-10 3 17.65' 8 17.~9 1-4 1 05'.88 5' 10. 7 
Clock Hours 
Cla~k Hgy,~~ 
18o 
' 
29.41 13 28.26 
15'0 23. 5'3 11 23.91 
90 3 17 .65' 7 15'. 21 
I 
Division of Time for Student Teaching 
I~ 
Length ot Time 
~ One-half a day five days a 
week for a tul1 semester 
Five full days a week for one-
half' semester 
One hour a day five days a 
week for a full semester 
"Persons" 
Five full days a week for one-
half semester 
Five full days a week for a 
full semester 
One-half a day five days a 
week for a full semester 
One-hour a day five days a 
week for a full semester 
Number of 
Respondents 
6 
2 
1 
1? 
10 
6 
1 
Per Cent of 
Respondents 
3?.29 
11.76 
0?.88 
32.61 
21.74 
13.04 
02.18 
Over ?O per cent (?8.22 of Jury; 67.39 of ''Persons") 
would place Student Teaching in the senior year; they are 
evenly divided between "first and second semester of the 
senior year." 
The groups are in close agreement concerning hours 
of credit and clock hours; the greater number recommending 
I 5-6 hours of credit (47.06 or Jury; ?2.17 of "Persons"), 
and 150-280 clock hours (?2.94 of Jury; ?2.17 of "Persons"). 
11 These data show, however, a difference in length of 
time; 3?.29 per cent of Jury recommended one-half a day five 
days a week for a full semester; 32.61 per cent or "Personstt 
:five full days a week for one-half' semester. They also 
I indicate a preference :for ".full day" experience rather than 
"half day" suggesting a program more comparable to that of 
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Free res~onses.--The Jury and Persons In Charge made 
the following comments about Student Teaching: 
J.uo: 
1. "Usually helpful, but not necessary, and burdensome 
to local schools. Basically, good teaching is 
II 
~ 
I 
clear explanation which can be revealed and acquired 
w1 thout Tstuden.:t/' teaching." 
~. " •••• With observation preceding Student Teaching. 11 
3. "In my judgement this LClock houri? should be decided 
in terms of the kind of supervision offered." 
4. ~. length of ti~ 
"One hour a day five days a week for a year" 
"Two or three hours for one semester" 
"Either five full days a week for one half 
semester or one hour a day five days a 
week for a full semester" 
"Optional ,:to 150 clock hours" 
"As many iftour~ as possible" 5. "I'm assuming the student meets only one class. 
I'd like him to begin~ in a second semester 
to have a new start to learn from his mistakes." 
"Persons" 6. "I think student teaching may be profitable but 
that it is by and large an inefficient use of 
college time. More of what is being done in 
these programs, I believe, should be shifted to 
the school system employing the beginning teacher." 
7. LRe. length of ti~ 
"Up to 150 hours" 
"One full month" 
"Ten weeks all day" 
"One day a week for both semesters" 
"Five .full days for eight weeks" 
"Three days per week for a full semester" 
"Five full days until 4o days" 
"Arranged around student's schedule" 
"Any arrangement for college and school system" 
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The following present recommendations of Jury and 
Persons In Charge concerning proficiency examinations: 
Proficiency Examinations 
Examinations 
Oral and written 
English Yes 
No 
When? Junior Year 
Senior Year 
In other areas? Yes 
No 
Number of 
Respondents 
Jury "Persons" 
la 3g 
? 1? 
3 ? 
la 
10 
30 
Per Cent of 
Respondents 
Jury "Persons" 
?6.4? 84.?8 
23.53 13.04 
41.18 36.95 
1?.65 15.21 
1?.65 21.?4 
82.35' 65'.21 
The above data show that over ?5 per cent of both 
groups would favor requiring proficiency examinationsi/ 
1 in oral and written English for potential teachers of 
English for secondary schools. They do not, however, favor 
proficiency examinations in other areas at the same ratio; 
Jury, 82.35 per cent; ''Persons", 65.21 per cent. 
I Free responses.--The Jury and Persons In Charge 
made the following comments about proficiency examinations: 
lua 1. [iivi/ "at the end of the sophomore year" 
"Persons" 
2. lg'ivfil "before practice teaching"; "sophomore 
year." 
l/One of the criteria tor evaluating undergraduate prep-
aration of prospective teachers of English, p. 120. 
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The following summarize responses of Jury and Persons 
In Charge concerning nation-wide minimum certification: 
Certification 
Number of Per Cent of 
Certification Respondents Respondents 
Jury "Persons" Jury "Persons" 
Yes 9 23 ~2.94 5'0.00 No 8 22 7.06 47.83 
The above data show close agreement between Jury 
and Persons In Charge. Approximately half of each group 
would favor nation-wide certification. 
Free responses.--The Jury and Persons In Charge made 
the following comments about certification: 
lury 
1. "I have been working with a committee for 
state-wide minimum in English, particularly 
for the minor, which we have recently raised 
from 15' Lf.!il 24 hours." 
2. Dev "if the NCTE has a major voice in determining 
standards." ' 
3. ''I don't see how it could be done with our struc-
ture of education and its control, but if it were 
done through the u.s. Office of Education, say, 
I would approve of it." 
4. "If of course all schools in all states could 
be manned by teachers holding such a certificate--
it is an excellent goal." 
5'. "Potential teachers of English for secondary 
school should be required to take a standardized 
test made up on a national scale. "The spoken 
language should be spoken provincially or as 
to the dialect spoken in that locality." 
6. "Minimum but not maximum .Cstandardv; higher 
level certification if standards high." 
7. "No, but would favor specific recommended 
standards defined by a representative national 
commission." 
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8. "As matters stand now, this would put into 
the hands of non-liberal arts educationalists 
too much power to force the taking of in-
efficient methods courses, most of which are 
90 per cent nonsense. In English, the primary 
concern is mastery of the subject and a love 
of knowledge and literature for their .Qml sake." 
9. "Not yet because of needs in different local-
ities and because of racial discrimination in 
education as well as elsewhere." 
10. "I don't think nation-wide requirements can work 
in our differentiated American system." 
11. "We already have enough local and national 
tests for which students cram (using past forms). 
Such tests all too frequently destroy real 
learning." 
12. "I think the Radcliffe plan of permitting no 
education courses in undergraduate years is 
best. Education courses on the MA level but 
I would not require any courses in education or 
English education for a temporary certificate 
to teach in high school. The content courses 
in English are a hundred times more important." 
".fersons" 
13. "With the trend toward science and math these 
days and the possibility that the teacher of 
English might also be asked to teach either one 
of these, she should be required to show some 
proficiency in these fields. Too many teachers 
these days have little or no knowledge of 
science and yet are asked to teach it. If this 
is going to happen the teacher should be prepared " 
14. "Anything to "up" standards of potential English 
teachers is helpful." 
15. "It is a truism that we must separate the grain 
from the chaff--if we are to attain a status 
of a profession." 
16. "If the basis for certification were high 
standards of English plus general, liberal 
academic background and professional com-
:getence." 
17. "Not with the present organization of schools." 
18. 11Let states do it." 
19. "Minimum standards for certification should be 
definitely proposed and presented to state 
school agents. Certification best remains 
a state function at present, I think." 
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20. 
21. 
22. 
23. 
24. 
"Minimum standards will t:end to be quite low 
if they were to be approved by states where 
availability of high school teachers of 
English is a problem." 
"This is a matter for individual colleges to 
determine." 
"I would favor institutional accreditation 
of individual teacher-preparation program." 
"Not unless based upon factors other than 
formal courses taken." 
"No lest this means a "leveling-down" in 
actual practice. (I approve the idea of high 
requirements, but would not hold New York 
to what Mississippi could meet as a minimum, 
for example.") 
The following present characteristics of a good 
program for preparing teachers of English: (edited for 
consistency in outlining) 
Academic En~lish Areas Includin~ Speech 
~ 
Solid foundation in 
"Persons 11 
Broad cultural background 
Good sound liberal arts program 
Liberal education in five 
84 
American English and 
world literature; classics 
Sound, broad liberal arts 
education 
Reading for personal growth 
and development 
subjects: science, history, 
philosophy language, arts 
High academic aptitude; super , or 
college teachers ; careful su~per­
vision of students and facul~y 
Competence in related academi~ 
fields; humanities, foreign 
languages, aesthetics 
Practice in writing good 
English 
Oral and written English 
Creative writing 
Reasonable flexibility in em-
ploying plenty of electives 
available 
Good foundation in composition 
Skill in oral and written 
expression 
Good preparation in advanced 
writing 
English composition courses 
should stress grammar 
1: 
- -;:_ 
: 
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Academic English Areas Including Speech (cont.) 
Emphasis in linguistic 
science 
History and grammar of 
the English language 
Nature of language 
Emphasis on speech 
11Persons'1 
Academic experiences in all p~ases 
of English literature 
Good content preparation in 
Shakespeare 
Good solid background in American 
literature 
Good preparation in world lit-
erature and literary criticis~ 
Good preparation in grammar 
Thorough understanding of 
linguistics 
Preparation in speech and oral 
interpretation 
Supporting Academic Areas 
Excellent background in 
foreign language 
Some background in science 
Study of sociology 
Social sciences 
Competence in art appreciatior 
Study of psychology, philosoph~ 
and communication 1 
Some language in a liberal art~ 
program 
Professional Education Including English Education 
Professional competence in aud~o­
visual aids given in a metho~s 
course in the teaching of Eng~ish 
Sound professional training Professional competence in phi~-
Minimum of educational osophy of education, basic 
theory courses in history of educatibn 
Knowledge of child growth and foundation courses in I 
and development psychology and education 
Emphasis on methods and Professional competence in 1 
materials methods and principles of . 
Useful education courses secondary teaching; pro- I 
gressive methods of training, 
variety of teaching technique~ : 
and source materials I ~ 
Guidance courses for individua~ ~ 
growth; placement guidance; I 
personal guidance for teachers 
Professional competency in library 
I 
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Professional Education Includin~ En~lish Education (con~J 
lua "Persons" 
Knowledge and appreciation 
of adolescent literature 
Psychology of learning; kno~l­
edge of adolescents 
LUnderstandingl principles 
of measurement 
Education and academic 
English courses parallel-junior-senior year 
Knowledge of literature for 
adolescents 
Student Teaching; adequate 
screening; well guided 
practice teaching; over 
long period in more than 
one setting 
Good introduction to school 
systems and its problems 
with maximum contacts with 
classrooms 
Cooperation of departments 
of education and English 
Creative teaching 
Some training in theory of 
learning 
Professional competency in 
testing 
Methods of teaching English 
Practice in theme correcting 
Good methods of teaching com-
position and grammar 
More courses in literature Por 
adolescents I 
Student Teaching; observatipn 
of good English teachers; 
well developed training 
program 
The above data show some agreement!! between Jury and 
Persons In Charge in characteristics of a good program for 
preparing teachers of secondary-school English. They diffe~ 
significantly in their recommendations for Academic English 
the Jury, stressing linguistic science: history, grammar, 
and oral and written English; and in their suggestions for 
Supporting Academic areas; the Jury, limiting its recommen-
dations to foreign language, and "Persons", including scien~e, 
social sciences and other humanities. In professional educ ~tion, 
including English Education, there is little difference in 
recommendations; i.e., "Persons" making more detailed comme~ts. 
~ l/Eleven <64.71 per cent) of Jury and thirty-nine (84.78 pe~ 
cent) of "Persons" recommended a broad Liberal Arts program,. 
', 
General free responses.--The following comments ex-
pressed by the Jury and by Persons In Charge did not fall 
into any one category: 
~ 
1. Suggested pattern for curriculum 
"one third - - General Education 
one third - - Academic Education 
in English 
one third - - Professional Education" 
2. "There is no single pattern, nor set of 
hours which will turn out a good 
English teacher, t would express the 
ratio this way: 
Liberal education >;{ total time 
Professional o/? " " 
Practical experience * " 11 11 
3. upractice in teaching activities; i.e., really 
mark and grade students' written work. Discuss 
pieces of literature as they may be taught to 
high school students. This should be done in 
college classes and not all left for the 
practice teaching. The college classes in 
how to teach English should not be all theory •••• " 
"Persons" 
4. ''Search for the golden, adaptable mean in 
teaching." 
5. ''Concern for correctness and fitness of 
English in all departments~' 
6. "Enthusiasm for books.tt 
7. ''Wide opportunity for private reading. u 
8. "Energy, flexibility and experimentation." 
9. "Respect for each individual to be taught." 
10. "Understanding human beings and values." 
11. "Impressing the value of all humanities 
on students." 
12. "Developing a philosophy of education." 
13. ttDeveloping personality and self-evaluation." 
11+. "Believe in a supporting 'minor' in a second 
teaching area; for example, 12 hours beyond 
Freshman work (in history, speech, science, 
social studies etc.)." 
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CHAPTER V 
ANALYSIS AND EVALUATION OF OPINIONS 
Introduction.--The preceding chapter has attempted 
to provide a description of opinions concerning under-
graduate preparation of teachers of English. In the pres-
ent chapter, these opinions are analyzed and evaluated 
within the framework of Academic English, Supporting Aca-
demic areas, and Professional Education including English 
Education. 
1 Academic English Including Speech.--An analysis of 
frequency tables!! shows general agreement at the 50 per 
cent level or higher between Jury and "Persons" in re-
quirements for Academic English. The following tables 
1 indicate the required and elective course areas in which 
they difrered: 
Required Course Areas 
Required Course 
Areas 
Advanced composition 
World literature 
Linguistics 
semantics 
l/See page 62. 
--~ 
Per Cent of 
Jury 
88 
88.24 
29.41 
23.52 
Per Cent of 
11Persons" 
52.17 
47.83 
oa.zo 
~- --
Elective Course Areas!! 
Required Course Per Cent of Per Cent of 
A;r:~a.~ Jya "Pf::r:aana" 
Speech 
public speaking 52.94 36.95 
voice and articulation 52.94 28.26 
American literature 
periods 17.6' 50.00 
English literature 
45.65 forms 23.,2 
Linguistics 
17.65 36.9' modern grammar English composition 
05,88 advanced 39.13 
The above data show that in three required and in 
five elective areas only are there differences in opinion 
between Jury and "Persons" concerning Academic English 
I Including Speech. 
ll En,lish composition.--Tables on pages 61; 62 indicate 
frequencies of course areas in English composition required 
by 50 to 75 per cent or higher of the Jury and "Persons". 
In this area, too, the differences are slight except for 
advanced composition. 
I The following table presents required course areas 
designated by both groups: 
Required Course Areas in English Composition 
Required Course 
Areas 
English composition 
intermediate 
advanced 
creative writing 
Per Cent of Per Cent of 
Jury "Persons 11 
88.24 
88.24 
23.52 
82.61 
52.17 
21,?lt 
I l/For tables of elective course areas see Appendix D., pp.l'J S-
,_ 183. 
89 
I 
I 
;' 
(': 
--·~ 
I 
Thirty-six per cent more of the Jury would require 
advanced composition. Over 50 per cent of the Jury and 
of "Persons" (52.94 and 56.52, respectively) favored or 
approved creative writing as an elective.ll 
Because over 75 per cent of the group indicated a 
minimum of three semester hours in intermediate composition, 
this became one of the criteriag; for evaluating under-
graduate preparation for secondary-school teachers of 
English. 
I This minimum leads to the assumption that 75 per cent 
of the population used considered three hours of composition 
beyond freshman year sufficient training for potential 
1 teachers of English. 
English literature.--The tables on page 61; 62 also 
show frequencies of course areas required in English 
literature by 50 to 75 per cent or higher of the Jury and 
"Persons." The following table presents a complete listing 
of the sub-areas in English literature required: 
Required Course Areas in English Literature 
Required Course Per Cent of Per Cent of 
At~ as JJJ,;cz: "P~t~HUlS" 
English literature 
82.35 76.09 survey 
periods 52.94 45.65 
forms 58.82 ~i:~~ I a.:u.:tlU2tS 32.22 
1/See Appen4ix Q., pp. 178-179. 
I 2/See page 108. 
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As this table indicates, a higher percentage of the 
Jury would require survey courses in English literature. 
or the total group, 7?.78 per cent would require work in 
this area.!/ 
Slightly more of the Jury favored requiring period 
courses in English literature. Of the total group, 47.62 
per cent would require period courses and 34.92 per cent 
would approve as an elective.g; 
! Forty-nine and twenty-one per cent of both groups 
I 
I 
1 recommended requiring form courses in English literature; 
fewer than 26 per cent (25.4o), requiring work in the area 
of authors. 
I American literature.--Frequencies of course areas in 
American literature required by 50 to 75 per cent or higher 
of the Jury and "Personsu are listed on page 61; 62. The 
j following table presents a complete report of sub-areas of 
American literature: 
.Required Course Areas in American Literature 
Required Course 
Areas 
American_ literature 
survey.l/ 
periods 
forms 
authors 
Per Cent of Per Cent of 
Jury "Persons" 
76.47 
35.29 
29.41 
29.41 
78.26 
17.39 
21.74 
11)'.21 
lJOne of the criteria for evaluating undergraduate prep-
aration of prospective teachers of English, p. 111. 
'/See Appendix D., pp. 178-179. 
l/One of the criteria for evaluating undergraduate prep-
aration of prospective teachers of English, p. 112. 
·-
The above table indicates little difference between 
the two groups in requirements for survey courses. In 
periods, forms and authors, the Jury would require more 
than "Persons". Three respondents would combine all areas 
into one required full-year course. 
Wo;tld or comparative literature.--Less than 50 per cent 
of the population required work in this area: 
Required Course Areas in World Literature 
Required Course Per Cent of Per Cent of 
A;t§U&~ J:gn up~;r;:sgn~" 
World or comparative 
22.~l !tZ.B3 l1:t~ta:tut~ 
I 
I 
I 
Forty-seven and six one-hundredths per cent of the Jur~ 
I favored world literature as an elective; ~1.30 per cent of 
"Persons". This, in the opinion of the writer, is a low 
requirement considering the need for understanding the 
language and literature of other countries. 
Contemporary literature.--Slightly less than 35 per 
cent of the population required courses in this area: 
Required Course Areas in Contemporary Literature 
Required Course 
Area 
Contemporary literature 
Per Cent of Per Cent of 
Jury "Persons" 
29.~1 32.61 
The respondents favored this area as an elective in 
approximately the same ratio as they did for world literature 
(~7.06 per cent of the Jury and ~3.~8 of "Persons"). The 
low requirement in this area fails to reflect recommendatio~~ 
f=;:::::c:::.==ll:=== ·-=-=·-==·- -----
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of leaders in the field.!! 
I Linguistics.--The following table shows required course 
areas designated by the Jury and "Persons": 
Required Course Areas in Linguistics 
Required Course Per Cent of Per Cent of 
Areas Jurz "Persons" 
Linguistics 
modern gramma~ 58.22 lt-5.65 
history of the English 
language lt-7.06 32.61 
semantics 2J.22 oa.zo 
The above table indicates approximately 59 per cent 
of the Jury and lt-6 per cent of "Persons" requiring modern 
grammar. More of the Jury required work in this area and 
more of the "Persons" approved it as an elective (17.65 
per cent and 36.95, respectively). The current emphasisl/ 
on the need to strengthen the language background of the 
teacher of English suggests that more work should be re-
quired in the area. 
II Speech.--The following table presents required course 
I 
areas indicated by the Jury and by "Personstt: 
l/See pp. 29; 32; 36. 
2/See page 63. 
3/National Interest and the Teaching of English, ~· ~., 
p. 75. 
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Required Course Areas in Speech 
Required Course 
_Areas 
Per Cent of Per Cent of 
Speech 
dramatics 
oral interpretation 
public speaking 
voice and articulation 
Jury "Persons" 
17.67 
29.lf-l 
37.29 
29.lf-l 
08.70 
32.61 
3lf-.78 
32,61 
In the area of speech there are surprisingly few require-
ments considering recommendations of leaders in the field.!! 
Both the Jury and "Persons" approved, at a higher level, 
speech work as an elective: 
Elective Course Areas in Speech 
Elective Course 
Areas 
Speech 
dramatics 
oral interpretation 
public speaking 
voice and articulation 
Per Cent of Per Cent of 
Jury "Persons" 
64.71 
47.06 
52.94 
52.9lf-
5lf..37 
36.95 
36.95 
28.26 
Dramatics was the speech area most frequently approved as an 
elective by both groups. The Jury favored public speaking 
and voice and articulation slightly above the 50 per cent 
level. 
These data show little evidence that respondents would 
require or approve as an elective sufficient speech work for 
potential teachers of English. The writer believes they 
need speech courses because a pleasing voice and clear dic-
tion are important in the teaching of language and literatur~. 
l/See pp. 29; 31; 36. 
·. 
.. 
This concludes analysis and evaluation of Academic 
English Including Speech designated by the Jury and 
"Persons" as required or approved. Tables have been pre-
sented to support and illustrate evaluations. In addition 
I to these data, comments which may qualify or support opinion~ 
are found in free responses on pages 63-64 and in inter-
view data.ll Comments made following the interviews are 
presented as accurately as possible: 
1. Composition should be the responsibility 
of teachers in other disciplines 
2. Term papers in all courses should be 
carefully appraised and accepted only if 
well written 
3. Sufficient work in world literature is 
offered in high school 
4. Contemporary literature should be included 
in survey courses owing to lack of time 
5. Enthusiastic and well-informed teachers 
can motivate students to read contemporary 
literature in paper-back 
6. No time to schedule grammar as a separate 
course 
Sypportine Academic Areas.--An analysis of frequency 
tablesg; shows agreement at the 50 per cent level or higher 
between the Jury and "Persons" in only one area in Support-
ing Academic subjects: Anerican history.ll The following 
tables indicate the required and elective course areas in 
which they differed: 
Il l/See Appengix ]2., pp. 201-212 • 
.2./See page 66. 
1/0ne of the criteria for evaluating undergraduate prep-
aration for prospective teachers of English, p. 113. 
-, 
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Required Course Areas 
Required Course 
Areas 
Per Cent of Per Cent of 
Jury "Persons" 
Natural and Physical sciences 
biology 
Social sciences 
58.82 
economics 35.29 
history: Western civilization ~7.06 
Humanities 
art appreciation 11.76 
47.06 
47.06 
philosophy 
psychology 
Elective Course Areas 
30.43 
13.04 
60.87 
41.30 
63.04 
76.09 
Elective Course 
Areas 
Per Cent of Per Cent of 
Jury "Persons" 
Natural and physical 
biology 
Humanities 
sciences 
foreign language 
Russian 
philosophy 
psychology 
11.76 
29.41 
41.18 
35.29 
32.61 
08.70 
21.74 
15.21 
The above data show that in six required and in four 
elective areas only are there differences in opinion between 
the Jury and "Persons" concerning Supporting Academic sub-
jects. 
11 Natural and phy:;ical scieuces.--The following table 
indicates course areas required by the Jury and upersons". 
Required Course Areas in Natural and Physical Sciences 
Required Course 
Areas 
Natural and physical sciences 
biology 
mathematics (general) 
science (general) 
-· 
--- -
Per Cent of 
Jury 
58.82 
47.06 
47.06 
Per Cent of 
"Persons" 
30.43 
47.83 
45.65 
The above table shows ;9 per cent or a majority of the 
Jury required biology as opposed to 30.43 per cent of 
"Persons". Less than ;o per cent of the total group would 
require general mathematics and general science. The 
respondents did not reflect the current national emphasis 
on science and mathematics. 
II Social sciences.--The following table presents course 
areas required by the Jury and "Persons••: 
Required Course Areas in Social Sciences 
Required Course 
Areas 
Social sciences 
economics 
history 
American 
Western civilization 
world 
sociology 
Per Cent of Per Cent of 
Jury "Persons" 
3;.29 
70.;9 
47.06 
41.18 
35.29 
13.04 
76.09 
60.87 
39.13 
21.74 
As can be seen by the table, the Jury would require 
more than twice as much work in the area of economics as 
would ttPersonstt. In other areas the differences are 
1 negligible. Seventy-five per cent of the total group 
(74.60) required American historyl/ and more than fifty 
per cent <;3.97); Western civilization. 
lJSee composite table in Appendix Q., pp. 191-199. 
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Humanities.--The table below indicates course areas 
required by the Jury and "Persons": 
Required Course Areas in Humanities 
Required Course Per Cent of Per Cent of 
A:~:~ a J:u.a up~J:~Qns" 
Humanities 
art appreciation 11.76 41.30 
music appreciatilf 11.76 19.57 
foreign language 
French o5.88 19.57 
German o5.88 06.52 
Latin 10.87 
Russian 05.88 02.18 
communication 
radio 17.65 
television o5.88 02.18 
theatre-dramatics o5.B8 04.3~ philosophy 47.06 6~.0 ];!Sl:choJ:og;I 4z.o6 z .02 
"Persons" would require more work in art and/or music 
appreciation than the Jury, as table on page 65 indicates. 
1 It also shows that French is the language most frequently 
required by "Persons" with Latin in second place. The 
I low percentages (19.57 and 10.87) point out the need for 
more research in determining what specific languages, if 
any, should be required for preparing teachers of English. 
II Less than 20 per cent of the Jury required radio; none 
of the "Persons"; neither group required television or 
I theatre-dramatics above the six per cent level. These data 
show neglect of communicative areasg; which have become 
l/Discrete items on Inquiry, only; excludes other suggested 
combinations; see page 67. 
I 
I 
2/Examination of approved elective course area also show 
low percentages, see Appendix D., pp. 180; 181. 
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increasingly important in the teaching of the language 
arts; especially television.ll 
I The areas of philosophy and psychology were most fre-
quently required by both groups. or the two groups, 
1 "Persons" required considerably more work than did the 
Jury. (See table on pages 68; 69.) 
I This concludes analysis and evaluation of Supporting 
Academic areas designated by the Jury and "Persons" as 
I required for teacher-preparation in English. Tables have 
been presented to support and illustrate these evaluations. 
I Professional Education Includin~ En~lish Education.--
An analysis of frequency tables21 shows fairly close 
agreement between the Jury and "Persons". In four required 
and five elective course areas only are there noticeable 
differences. The following tables show these differences: 
Required Course Areas 
Required Course 
Areas 
Per Cent of Per Cent of 
Foundations of education 
history of education 
philosophy of education 
General methods or principles 
of education 
Literature for adolescents 
Jury 11Persons" 
17.65' 
29.41 
29.41 
47.06 
41.30 
5'8.70 
65'.21 
13.04 
l/"The English teacher, more than any other, is concerned 
with those media through which our language and literature 
are given form." Neil Postman1 ed., Teleyision gnd the Teachin~ of En~lish, Appleton-~entury-Crofts, 19 1, p. 1. 
2./See page 69. 
·-·-- --
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Elective Course Areas 
Required Course Per Cent of Per Cent of 
A;r:~as Jun tl p ~ J:S Qn§ II 
Audio-visual aids 17.65' lt-3 .lt-8 
Foundations of education 
history of education 52.9lt- 15.21 
philosophy of education a5.29 06.52 
sociology of education 7.06 26.09 
General methods or principles 
06.22 of education 23.52 
The above tables indicate that "Persons" required more . 
work in foundations and general methods of education; the :I 
t Jury approved more of these areas as electives. 
j 
1 
. 
-- -
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I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
The table below presents a complete report of required 
course areas in Professional Education Including English 
Education: 
Required Course Areas in Professional Education 
Including English Education 
Required Course 
Areas 
General professional 
audio-visual aids 
foundations of education 
history of education 
philosophy of education 
sociology of education 
Per Cent of 
Jurv 
23.53 
17.65 
29.41 
17.65 
general methods or principles 
of education 29.41 
17.65 
o;.88 
o5.88 
o5.88 
47.06 
52.94 
35.29 
guidance 
principles of guidance 
group guidance 
counseling 
library science 
psychology of adolescence 
psychology of learning 
tests and measurements 
English Education 
methods of teaching!/ 
reading and study 
literature 
writing 
speaking 
listening 
literature for adolescents 
Student TeachingZ/ 
29.41 
29.41 
29.41 
11.76 
o5.88 
47.06 
64.71 
Per Cent of 
upersonstt 
04.35 
41.30 
58.70 
08.70 
65.21 
26.09 
08.70 
43.48 
58.70 
23.91 
2~.91 
3 .78 
30.4~ 
1~.o 0 .70 
13.04 
89.13 
1 As can be seen by the above table, the majority of 
I 
I 
the Jury required only two professional course areas; 
psychology of learning and Student Teaching; "Persons"; 
l/Discrete items on Inquiry, only; excludes other suggested 
combinations; see pages 70; 71. 
2/0ne of the criteria for evaluating undergraduate prep-
aration for teachers of English. See page 115. 
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four: philosophy of education, general methods, psychology 
of learning and Student Teaching. 
II In English Education, both the Jury and "Persons" re-
I 
quired less than 50 per cent in the area of literature for 
adolescents. This low percentage is inconsistent with the 
needs of the teacher as indicated by leaders in the field.ll 
The only course areas required by 65 per cent or higher of 
the Jury and of "Persons" was Student Teaching. 
I The percentage of responses for both groups totaled 
82.54 per eent; the only professional course area to become 
a criterio~ for evaluating curricula in selected institu-
tions used in this study. Data show no agreement among the 
population concerning professional pre-requisites to Student 
Teaching. Studies are needed to explore areas which are I 
essential in helping potential teachers understand the young 
people they teach, and in helping them learn to the maximum 
of their potential. 
This concludes analysis and evaluation of Professional 
Education Including English Education designated by the 
Jury and "Persons" as required for teacher-preparation in 
English. 
An analysis of data in this chapter concerning Academic 
English, Supporting Academic English and Professional 
l/See pages 23; 25; 32; 36. 
,2./See page 115. 
-
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Education including English Education areas indicates that 
the combined Jury and "Persons"ll would require the fol-
lowing course areas at the 50 per cent level or higher: 
Academic English 
English composition 
intermediate 
advanced 
English literature: survey 
American literature: survey 
Supporting Academic 
social sciences 
history 
American 
Western civilization 
humanities 
philosophy 
psychology 
Professional Education 
foundations of education 
philosophy of education 
general methods or principles of 
education 
psychology of learning 
Student Teaching 
84.13 
61.90 
77.78 
77.78 
74.60 
53.97 
58.73 
68.25 
50.80 
55.56 
57.14 
82.54 
The writer has frequently indicated general agreement 
between opinions of the Jury and "Persons" concerning 
undergraduate preparation of secondary-school teachers of 
English (Grades 7-12). Opinions defy measurement in terms 
of scores, but may be measured by Chi-Square <Xl which 
tests the null hypothesis that there is no significant 
difference between observed and expected frequencies. 
1 In order to compare observed and expected frequencies 
of the responses of Jury and "Persons" concerning required 
l/See Appendix D., pp.l92-194. 
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II 
course areas,
11 
a weight of three was first given to each 
required response and total weights added and arranged in 
a frequency table from 18-123. A median of 63 used as the 
cutting line separated the plus (~) or favorable responses 
from the minus (-) or unfavorable responses. 
The frequencies of observed responses of Jury and of 
"Persons" were set up in a four-fold table.Y Expected 
frequencies were computed on the basis of the marginal 
totals, a ratio of 17 to ~6 out of the total respondents. 
A low descrepancy between the observed frequencies and 
the expected frequencies was found to be 1.72. When the 
J-
Chi-Square ( X ) was computed, it was found to be below 
the .05 level of significance; .9731, too low for the 
rejection of the null hypothesis. 
J-
The Chi-Square ( 1) table follows: 
lfSee pages 1-3 of the Inquiry, Appendix c., pp. 163-165. 
,2./See page 105. 
·-
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: 
Requirements 
of 
Jury 
Requirements 
of 
npersons" 
+ 
9 8 
(7.28) (9.72) 
18 28 
(19.72) (26.28) 
27 
X 2 : .z;'( 0-E) 2 = • 9731 
T 
df :. 1 .50cP > .30 
17 
46 
This probability of .50 to .30 indicates that the 
relationship would occur by chance less than .50 and 
approaching .30. Therefore, the writer accepts the null 
hypothesis there is no significant difference between 
opinions of Jury and of "Persons" concerning required 
course areas for the undergraduate preparation of teachers 
of English. 
Spmmary.--This chapter has analyzed and interpreted 
opinions of Jury and of "Persons" and found no significant 
difference exists between what the Jury and "Persons" woul 
require in Academic English, Supporting Academic and Pro-
fessional Education areas including English Education. 
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CHAPTER VI 
ANALYSIS AND EVALUATION OF TEACHER-PREPARATORY 
PROGRAMS IN TERMS OF ESTABLISHED CRITERIA 
Introduction.--The purpose of this chapter is three-
fold: to analyze and evaluate programs for teacher-
preparation in selected schools in terms of criteria 
established from opinions expressed on Inquiries;ll to 
report the degree to which these institutions follow these 
criteria; and to test the null hypothesis that "Persons" 
do not differ significantly in their requirements for 
preparing teachers of English. 
Analysis and Evaluation of Progrgms.--Criteria were 
established from items on the Inquiry which 75 per cent 
or more of the respondents indicated should be required 
for preparing teachers. These criteria were used in 
analyzing and evaluating programs described in catalogs 
of the selected schools: 
Criterion No. 1.--The most important 
characteristic of a program for preparing 
teachers of English is broad Liberal Arts 
curricula. 
Thirty-nine (84.78 per cent) of "Persons" recommended 
broad Liberal Arts curricula;g; seven (15.21 per cent) 
l/Inquiries were filled out by 17 Jury members 
persons in charge of teacher-preparation in 41 
institutions in New England • 
.a/See pages 84-86. _ 
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and 46 
selected 
.I 
-did not. Thirty-eight (92.68 per cent) of the catalogs 
of the selected institutions indicated that they offered a 
broadll program of general, liberal arts. 
Analysis of catalogs of the selected schools revealed 
four predominant patterns for preparing teachers of Englisn: 
1. One year of liberal, general education 
prior to concentration in academic major 
in English 
2. One year core curriculum with integration 
of essential liberal areas in humanities, 
sciences, social sciences, and fine arts 
prior to major in English 
3. Two years of liberal, general education 
prior to concentration in academic major 
in English 
4. Two years in broad general education prior 
to major in education with approximately 
one-fourth of the time spent in knowledge 
and skills in specialized area of English 
The above patterns show one and two years' preparation in 
liberal arts as pre-requisites to the English or Education 
major with a specialization in English. Because academic 
English is one of the humanities, patterns 1 through 3 
offer more than one or two years of liberal arts. Likewise, 
I 
pattern Number 4 offers more liberal arts in its special-
ization in English. 
1/The writer included schools whose total program consisted 
of a minimum of 4o hours of general, liberal arts education 
including freshman English. This cutting line was selected 
on the basis of minimum recommendations of the population. 
- ~· - -- F--
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Analysis of catalogs of teachers colleges reveals a 
trend toward liberal arts programs. Two of the teachers 
colleges have recently changed from professional to liberal 
arts.!! These data suggest that the selected schools in 
New England are requiring potential teachers of secondary-
school English to have a minimum of one and two years of 
liberal arts plus academic English. 
II Chi-Square Test.--The difference between the recom-
I 
mendations of the two populations concerning the need for 
broad Liberal Arts curricula for teachers was so slight 
that the use of the Chi-Square Test of Independence was 
not applied as the 2/2 table shows.Zf 
Criterion No. 2.--The pre-service program for pre-
paring teachers of English should include a minimum 
of three semester hours of intermediate composition. 
77 10 I 87 
I 
I The expected or theoretical frequency in any cell 
should be at least five if a valid (~~ is to be obtained. 
Therefore, the (y~ was not applied to Criterion No. 1. 
See Henry E. Garrett, Elementary Statistics, Longmans, 
Green and Company, New York, 19,6, p. 132. 
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The writer interpreted "intermediate composition" to 
be a course following freshman composition but not describetl 
as advanced. Thirty-eight (84.78 per cent) of npersons 11 
required a three-semester hour minimum but only five (12.1C 
per cent) of the schools required it. Thirty-two (78.05 
per cent) of the schools required no composition beyond 
the freshman year; four (9.76 per cent) required advanced 
composition; three (7.32 per cent) intermediate (See Chi 
Square Table):!! and one (2.44 per cent) required either 
intermediate or advanced. 
It can be seen by the above data, based on catalog 
analysis, that students preparing at nearly eighty per 
cent of the selected institutions are not required to take 
any work beyond their freshman course. It can be inferred 
that graduates of these institutions may have one course 
in writing beyond the students whom they will teach. SkilJ 
in writing does not come merely from taking courses, but 
guidance under a competent teacher offers practice and 
instruction in what to do and ways to do it. 
The writer asks the same question posed by the Nationc~ 
Council of Teachers of English:g; 
" •••• how are teachers to help students 
understand basic principles of logic 
and rhetoric to which they themselves 
have scarcely been introduced?" 
J./See page 108. 
2/Nationa1 Interest and the Teaching of English, op. cit., 
·-r p. 70. 
I 
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>-Chi-Square Test.--<;{) was applied to test the null 
hypothesis that "Persons" and selected schools do not 
differ significantly in their requirement of intermediate 
composition: 
Criterion No. 2 
L-------~------~----
41 46 
X 2 • ~ ( 0-E) 2 = 
E 
I 
I 87 
I 
I 
49.3076 
df = 1 p = <. 001 
This 2/2 table set up to determine the significance 
of the relationship as a chance deviation from zero or no 
relationship shows the probability of .001. This indicates 
I 
1l 
that the relationship would occur by chance less than once 
in a thousand times. Therefore, the writer rejects the 
null hypothesis that ttPersons" and selected schools do not 
differ significantly in their requirement of intermediate 
composition. 
~~,~==~==============--==~==-=== - --,~ 
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Criterion No. 3.--Prospective teachers 
of English should have a minimum of 
three semester hours in survey of English 
literature. 
Thirty-five (76.09 per cent) of "Persons" required a 
minimum of three semester hours of survey of English 
literature; eleven (23.91 per cent) did not. Eighteen 
(43.90 per cent) of the colleges required it; 23 (56.10 
per cent) did not. Independent reading, investigations 
and reports in the area satisfy the requirement in one of 
the colleges. 
J-
Chi-Sauare Test.--Chi-Square <r > was applied to test 
the null hypothesis that "Persons" and selected schools do 
not differ significantly in their requirement of survey of 
English literature: 
Requirement 
of 
11Persons 11 
Requirement 
of 
Schools 
X 
Criterion No. 3. 
-t-
35 11 
(28.02) (17.98) 
18 23 
(24.98) (16.02) 
53 34 
. 
46 
41 
---I 
l 87 I 
I 
2 : ~ (O-E)2 = 9.4398 E 
df;:. l p :: .01 < p > .001 
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This 2/2 table set up to determine the significance 
of the relationship as a chance deviation from zero or no 
relationship shows the probability of .01 to .001. This 
shows that the relationship would occur by chance less 
than once in a hundred times and approaching once in a 
thousand. The writer, therefore, rejects the null hypoth-
esis that "Persons" and selected schools do not differ sig-
nificantly in their requirement of survey of English lit-
erature. 
Criterion No. 4.--Prospective teachers of English 
should have a minimum of three semester hours of 
survey of American literature. 
Thirty-six (78.26 per cent) of "Persons" required a 
minimum of three semester hours of American literature; 
ten (21.74 per cent) did not. This is approximately the 
same ratio as for survey in English literature.ll Twelve 
(29.27 per cent) of the schools required survey of American 
literature; twenty-nine (70.73 per cent) did not. 
The Chi-Sguare Test.--Chi-Square ( _x') was applied to 
test the null hypothesis that "Persons'' and selected schools 
do not differ significantly in their requirement of survey 
of American literature: 
l/See page 111. 
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48 39 
df' • 1 p = < • 001 
I 
I 
I 
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The 2/2 table set up to determine the significance of' 
the relationship as a chance deviation from zero or no 
relationship shows the probability of' .001. This indicates 
that the relationship would occur by chance less than once 
in a thousand times. The writer, therefore, rejects the 
null hypothesis that "Persons" and selected schools do not 
differ significantly in their requirement of' survey of' 
American literature. 
Criterion No. 2.--Potential teachers of' 
English should have a minimum o~ three 
semester hours of' American history. 
Thirty-five (76.09 per cent) of' "Persons" required a min-
imum of' three semester hours of' American history; eleven 
(23.91 per cent) did not. 
--
--
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Fourteen (34.15 per cent) of the schools required 
American history; 27 (65.85 per cent) did not. Certifica-
tion may influence this requirement in one state!! because 
preparation for social studiesg; must include work in 
United States history. Eight teacher-preparatory schools 
in Connecticut are included in this study representing 
19.51 per cent or nearly twenty per cent of the institutiors. 
,_ 
Chi-S~are Test.--Chi-Square <J> was applied to test 
the null hypothesis that "Persons" and selected schools do 
not differ significantly in their requirement of American 
history: 
Requirement 
of 
"Persons" 
Requirement 
of 
Schools 
l/Connecticut 
Crite~on No . 5 _ 
35 
(25.91) 
11 
(20.09) 
27 
(17 .91) 
46 
41 
~-------4--------~----
38 I 87 I 
I 
X 2 = (O-E)2 = 15.4938 
E 
df=l P .. ~ .001 
2/Discipline frequently recommended for prospective 
teachers of English. 
I 
I 
I 
I' 
The 2/2 table set up to determine the significance of 
the relationship as a chance deviation from zero or no re-
lationship shows the probability of .001. This indicates 
that the relationship would appear by chance less than 
once in a thousand times. The writer, therefore, rejects 
I the null hypothesis that "Persons" and selected schools 
I 
I 
I 
I 
do not differ significantly in their requirement of American 
history. 
Criterion No. 6.--The pre-service program for 
teachers of English should include a minimum 
of three semester hours of responsible Student 
Teaching. 
I Forty-one (89.13 per cent) of "Persons" required 
! responsible Student Teaching; five (10.87 per cent) did 
1 not. Forty (97.56 per cent) of the schools required it; 
I 
I one (02.44 per cent) required observation only. 
1 Because responsible Student Teaching was the only 
professional subject area required by 75 per cent or more 
of the total population, there seems to be no agreement as 
1 to pre-requisites at this level. (For data at the 50 to 
75 per cent level see pages 68; 69.) 
! Many of the college catalogs, however, listed pre-
1 requisites. Catalogs varied in the amount of information 
given, making it impossible to describe or compare adequatel 
pre-requisites and other data concerning Student Teaching. 
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Available data are summarized below: 
Pre-requisites to Responsible Student Teaching Areas 
Academic English Including Speech 
Advanced composition 
Introduction to literature 
Survey of American literature 
Fundamentals of speech 
Remedial speech or speech improvement 
Prof§ssional Education Including English Education 
Educational psychology 
*Psychology of learning 
*Teaching methods in secondary school 
*Methods of teaching English 
Grades 
As a pre-requisite to Student Teaching, a specific 
grade of B- was indicated in two catalogs; "Good academic 
standing;" "Superior academic standing," in two others. 
Grades are not dependable indications of competence because 
of inconsistencies; therefore, the writer believes greater 
emphasis should be placed upon cumulative grades; exam-
inations in oral and written English and personal inter-
views with students under the direction or the academic 
and professional staff for evaluating readiness for Stu-
dent Teaching: emotional maturity, speech, skill in using 
language and general knowledge. 
Number of Credit Hours 
Thirty-two (78.05 per cent) of the schools required 
three to six hours of Student Teaching for a degree and/or 
certification requirements. Twenty-three (56.10 per cent) 
F==9 l * Sometimes o.ffered concurrently with Student Teaching. 
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of the schools required Student Teaching to meet degree 
requirements; fourteen (34.15 per cent) to meet certifica-
tion. Of the 23 schools requiring Student Teaching for a 
degree, twelve were universities (four, Colleges of Educa-
1 tion; three, Schools of Education; three, Departments of 
Education, and two, Departments of Psychology and Education) 
seven teachers colleges, and four liberal arts colleges. 
II The following frequency table shows the number of 
credit hours required by the 41 selected schools: 
Hours of Credit for Student Teaching 
Semester Hours 
1-4 
5-6 
11-16 
No. Hours 
Reported 
7-10 
Number of 
Schools 
16 
16 
4 
3 
2 
Per Cent of 
SchoQl:l 
39.02 
39.02 
09.76 
07.32 
04.88 
"Persons" (see page 78) required more credit hours 
of Student Teaching than did selected schools. 
I The number of credit hours, in the opinion of the 
writer, should depend upon the quality and quantity of the 
Student Teaching experience; for example, responsible 
Student Teaching for five full days a week for a fUll 
semester under the direction of a competent teacher should 
receive more credit than one hour a day for a full semester. 
=-- - <=::.-- ----~--------
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Year and Semester Offered 
The following frequency table presents data con-
cerning year and semester for Student Teaching reported 
in catalogs of selected colleges: 
Time of Student Teaching 
Year and Number of Percentage of 
S~m~s:t~l: SQ}lQQl~ SQ}lQQl~ 
Senior 
2nd semester 15 36.58 
either semester 11 26.83 
No year reported 8 19.51 
Senior 
1st semester 6 14.64 
No Student Teachin~ 1 02.44 
As the above table indicates, one school offers no 
Student Teaching; it does schedule observation. Student 
Teaching is not offered in the junior year unless the 
statement 11 depends upon individual program" implies this 
possibility. 
Five of the colleges, offering Student Teaching in 
the senior year, reported it as "Internship'' (four univer-
sities, and one liberal arts college). This term needs 
clarification for content and procedure because of diffi-
culty of ascertaining from the catalogs the difference 
between this program and Student Teaching. 
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Chi-Square Test.--Chi-Square <ri, for the reason 
stated in Criterion r,ll was not applied to data con-
cerning Student Teaching. The 2/2 tabl~ shows, there-
fore, only observed and expected frequencies. 
Criterion No. ?.--Potential teachers of 
English should be required to take pro-
ficiency examinations in oral and written 
English. 
Thirty-nine (84.78 per cent) of "Persons" required 
proficiency examinations; seven (15.21 per cent) did not. 
More "Persons" required them than did schools. The type 
of proficiency tests suggested by ''Persons" ranged from 
standardized tests to teacher-made tests. College catalogs 
indicated similar tests. 
I Comprehensives are given in the senior year at twelve 
(29.27 per cent) of the schools. In one school, the English 
l/See footnote p. 108. 
2/Criterion No. 6. 
Requirement 
of 
''Persons" 
Requirement 
of 
Schools 
+ 
41 
(42.82) 
4o 
(38.18) 
81 
-- c-=--
-
; 46 
(3.18) 
1 41 
(2.82) 
---I 
6 I 87 I 
I 
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Department screens its students in oral and written Englisr 
before admission to the professional program. One requiresl 
an English composition testll to be passed with a score 
of 80 per cent or better before the student can complete 
the first two years of college. 
Because of' the nature of some of the tests recommendec~ 
such as "generals" for the English major, the writer ques-
tions the degree to which these tests evaluate broad com-
petence, including skills as well as content. 
Data from interviews and college catalogs suggest the 
need for further clarification of the term "proficiency." 
In the opinion of the writer, proficiency examinations if 
given should follow the NCTE's recommendation:g; 
"Any test should be accurate, thorough, 
and consistent with modern psychology." 
1-
Chi-SQ.Uare Test.--Chi-Square ( :t ) was applied to test 
the null hypothesis that Persons In Charge and selected 
schools do not differ significantly in their requirement of 
120 
l/"Consists of two parts: Part I. mechanics of English--
spelling, punctuation, capitalization, grammatical usage; 1 
Part II. testing the power to write a brief, well-organized 
essay on a given topic within a limited time.... On no 
condition will the student be allowed to enter the Junior 
year unless she has passed the English composition test. (Bu1letin of Intormation, Newton College of the Sacred Hearc, 
Newton, Massachusetts, 1959-1960, pp. 25-26). 
2/National Interest and the Teaching of English, op. cit., 
p. 70. 
• F-
33 87 
X 2 : ~ (O-E) 2 = 21.3963 
e 
df = 1 P • e.OOl 
This 2/2 table set up to determine the significance 
of the relationship as a chance deviation from zero or no 
relationship shows the probability of .001. This indicates 
that the relationship would occur by chance less than once 
in a thousand times. Therefore, the writer rejects the 
null hypothesis that "Persons" and selected schools do 
not differ significantly in their requirement of profi-
ciency examinations. 
Snmmary.--Data show, according to the Chi-Square Test 
of Independence, that significant differences exist between 
what "Persons" and selected schools required in: 
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Criterion No. 2· Intermediate composition 
Criterion No. 3. Survey of English literature 
Criterion No. 4. Survey of American literature 
Criterion No. 5. American history 
C;~:i:t~l:iQD NQ. 7. Proficiency examinations 
These differences were between .01 and .001 levels of 
significance, indicating that the items were highly 
significant)J 
The degree of difference was slight in: 
CriteriQn NQ. 1. 
Criterion No. 6. 
Broad Liberal Arts curricula 
Student Teaching 
therefore, the Chi-Square Test of Independence was not 
applied.Y 
On the basis of the established Criteria, persons 
in charge of teacher-preparation in English in selected 
schools required more than the institutions they representee • 
l/Garrett, ~· ~., p. 150. 
2/See pp. 108; 119. 
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CHAPTER VII 
SUMMARY AND CONCLUSIONS 
Statement of the Problem.--This pilot curricular stud~ 
was undertaken for the purpose of establishing criteria fo, 
evaluating programs for preparing teachers of English for 
secondary-schools (Grades 7-12); appraising, on the basis 
of these criteria, current programs in selected New Englanc 
colleges and universities; and suggesting, on the basis of 
opinions and analysis of teacher-preparatory programs, 
curriculum for preparing teachers of English. 
Procedures.--Literature in the field of teacher-
education in English was examined and analyzed, and used 
in formulating an inquiry concerning undergraduate curric-
ulum for teachers of English in secondary-schools. The 
Inquiry was an eight-paged questionnaire listing course 
areas in Academic English (Including Speech); Supporting 
Academic Areas and Professional Education; and questions 
concerning Student Teaching, Examinations, Certification 
and Characteristics of a QQQd Program for preparing teachei~ 
of English. 
This instrument pre-tested by five college professors 
of English and revised according to their criticisms was 
sent to a Jury of 17 writers of textbooks in the teaching 
123 
---
of English to elicit opinions concerning teacher-education. 
Members of the Jury completed the Inquiry without apparent 
difficulty in understanding items or in following directions; 
therefore, the instrument was established as valid. 
II The writer secured from Registrars of nationally and/or 
regionally accredited schools the number of seniors pre-
paring to teach English and the name (s) of persons in 
charge of teacher-preparation. Forty-six of these Persons 
In Charge in 41 selected institutions completed and returned 
an Inquiry. 
II Responses on the In@iries were used to establish 
criteria (Inqpiry items required by 75 per cent or more of 
Jury and Persons In Charge) for evaluating the selected 
institutions through catalog analysis; and for preparing 
an Interview Guide. The Guide was pre-tested by three 
college professors of English and used in interviewing ten 
Persons In Charge. Frequencies and percentages of responses 
of the ten interviewees were recorded, analyzed and used 
for establishing reliability of the instrument and for 
securing additional suggestions for curriculum. 
1 The writer used Chi-Square Test of Independence to 
determine what relationship, if any, exists between opinions 
of Jury and opinions of Persons In Charge; and between 
requirements of Persons In Charge and requirements of the 
- ----=-
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selected schools. 
I Major Fin4in&s.--Little agreement exists in choices 
of discrete course areas required by 75 per cent or more 
of Jury and Persons In Charge. or the 61 course areas 
listed on the Inqpiry, every item except three (Spanish, 
Portuguese, Italian) was required by one or more of the 
respondents. 
Little agreement also exists in responses to 16 ques-
tions concerning Stu4ent Teachin~, Examinations, Certif-
ication, and Characteristics Qf a QQQd Pro~ram for pre-
paring teachers of English for secondary-schools. 
II Responses on the Inquiry indicate that 75 p~r cent 
) or more of the Jury and Persons In Charge agree on .only 
seven items out of the total 77 questions relating to 
teacher-preparation. These seven items are: 
II 
1. The most important characteristic of a good 
program for preparing teachers of English is broad Liberal 
Arts curricula. 
2. The pre-service program for preparing teachers of 
English should include a minimum of three semester hours of 
intermediate composition. 
I 3. Prospective teachers of English should have a 
minimum of three semester hours of survey of English 
literature. 
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4. Prospective teachers of English should have a 
minimum of three semester hours of survey of American 
literature. 
5. Potential teachers of English should have a 
minimum of three semester hours of American history. 
6. The pre-service program for teachers of English 
should include a minimum of three semester hours of respon-
sible Student Teaching. 
7. Potential teachers of English should be required 
to take proficiency examinations in oral and written Englis~. 
On the basis of these seven findings established as 
criteria, evaluation made of each of the 41 selected insti-
tutions shows little agreement between Persons In Charge 
and the schools they represent. The colleges meet only 
two of the criteria: broad!/ Liberal Arts curricula and 
responsible Student Teaching. 
Chi-Square used to test the null hypothesis that 
Persons In Charge and selected schools do not differ signif~ 
icantly shows a significant differenc~ in intermediate 
composition, survey of English and of American literature, 
American history and proficiency examinations. 
Findings of this study also show little agreement 
between 50 to 75 per cent of the Jury and Persons In Charge 
l/11Broad" means a minimum of 4o hours of general, liberal 
arts including freshman English. See p. 107. 
l ~~ 2/The null hypothesis was rejected at the .01 level of 
significance. 
I 
I 
I 
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They agree in only eight additional requirements: advanced 
1 
composition, Western civilization, philosophy, general 
psychology, philosophy of education, general methods or 
principles of education, psychology of learning and nation-
wide certification. 
Limitations.--The study is limited to 17 writers of 
textbooksll and to 46 Persons In Charge named by Registrars~ 
in 41 selected institutions. It is also limited by the 
writer's interpretation of college catalogs, by responses 
of the Jury and Persons In Charge on the Inagiry and by 
opinions of 10 interviewees. It may be further limited 
by the use of discrete items on the Inquiry and by direc-
t tions to total the number of required and of approved 
items.ll 
I 
lj Conclusions.--The findings of this study show a lack 
of agreement in the relative importance of discrete course 
areas in Academic English including Speech, in Supporting 
1/These textbooks on the teaching of English were published 
in the United States, 1950-1959 and listed in the Subject 
Guide •••• 1958; 1959. 
2/Inqyiries were sent to 46 Persons In Charge named by 
Registrars, but seven of these "Persons" referred the 
instrument to other members of the faculty. 
3/Five of the 63 respondents indicated this was difficult 
to do; one "Persons" indicated "it constituted a mixed 
variable." The writer used this device to encourage 
respondents to keep within the "generally established" 
program of 120 semester hours and, if impossible, to 
indicate how they would provide for the suggested hours in 
excess of that number. See Appen4ix c., p. 166 . 
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Academic subjects and in Professional Education including 
English Education. 
Academic English.--Criteria suggest that potential 
teachers of English need but one three-semester hour coursE 
in composition beyond the freshman level. The institutions 
(22 liberal arts, 7 teachers colleges and 12 universities) 
require even less. Only tweive per cent of the schools 
require a course in composition beyond the freshman year. 
This means that students at over 80 per cent of the 
selected New England colleges are not required to take 
any work in intermediate or advanced composition. 
Data show seventy-five per cent or more of Jury and 
Persons In Charge consider three-semester hours each of 
survey of English and American literature sufficient 
minimum requirements in literature. Over 50 per cent of 
the colleges do not require this minimum in survey of 
English literature; seventy per cent of them do not requirE 
even a three-semester hour minimum in American literature. 
Supporting Academic Subjects.--Criteria show also 
that Jury and Persons In Charge agree on only one course 
area in supporting academic subjects: a three-semester 
hour minimum of American history. Only one third of the 
selected colleges require even this minimum. 
Professional Education.--Criteria further suggest 
that Student Teaching is the only required professional 
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course needed. Lack of agreement concerning pre-requisites 
indicate the need for determining what professional expe-
riences should precede Student Teaching. 
Other findings suggest that 50 to 75 per cent of the 
Jury and Persons In Charge may have been influenced by 
certification regulations. Three professional subjects 
usually required for certification are also required by 
this population: philosophy of education, general methods 
or principles of education and psychology of learning. 
They also require nation-wide certification. 
Implications.--Lack of agreement and wide variability 
in course areas required for preparing secondary-school 
teachers of English in New England suggest the need for 
more studies to ascertain what content is essential. 
Although little agreement exists concerning required 
discrete course areas, free responses on Inquiry!/ and in 
interviewsg; suggest the need for new types of curricula 
which will offer: 
1. Opportunities for co-planning of entire 
academic and professional faculties 
2. Student Teaching supervised by teachers 
of method and content 
3. Programs beyond ~he traditional four years 
1/See pages 63; 64; 67; 70; 71. 
~/See A~pendix D., pp. 201-212. 
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4. Integration of liberal and professional 
courses 
'· 
Core of subject areas; combinations of 
related areas 
6. Required course in writing with more 
practice 
?. Offerings of independent study 
8. Proficiency examinations 
I! 
On the basis of these free responses, the writer 
suggests one curriculum design: 
I 
I 
I 
! ~
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SUGGESTED CURRICULUM DESIGN FOR PREPARING 
TEACHERS OF ENGLISH 
(Grades 7-12) 
Introduction.--On the basis or the free responses of 
the Jury and Persons In Charge, the writer designed one 
suggestive program for preparing teachers of English for 
secondary schools to provide unity, depth and breadth of 
academic and professional experiences which are needed to 
meet the changing needs of today's teacher of English. 
The design consists of four units,!! within each of 
which are: selected Academic English course areas iden-
tified as ~;g; Supporting Academic and Professional Ed-
ucation Including English Education. The Supporting Aca-
demic areas are grouped as follows: 
Humanities 
Unit I. art, music, foreign language 
Unit II. philosophy, religion 
Science 
Unit III. natural and physical sciences, 
psychology 
·Social Sciences 
Unit IV. social sciences excluding English 
and American history offered as 
part of core in Unit I. (see p. 134.) 
The above four units are set within the framework of 
l/"Unit" is used to indicate one of four "major sub-divi-
sions of a course of study." Good, .QR. ~., p. 587. 
2./"Core" (subject) is used to indicate required subjects in 
a school program about which are grouped special subjects 
and electives. !hid., p. 534. 
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general Liberal Arts and Professional Education including 
English Education. Some of the Academic English course 
areas in literature, language and composition also include 
instruction in methods of teaching. These areas are in-
. dicated by an arrow from subject area to the term ttteaching 
or •••• " in a parallel column under Professional Education ••• 
q.v.pp. 133-135'. 
II Combining content and method integrates liberal and 
professional course areas in accordance with the recommen-
dation of some of the population used in the study. Another 
attempt to integrate academic and professional course areas 
within the units is through offering related academic and 
professional course areas such as: philosophy, and philos-
ophy of education. 
II The suggested curriculum design consists of an Academic 
English core which runs through the four units; related 
Supporting Academic course areas within each unit; and Pro-
fessional Education course areas including English Education 
-
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II 
General Liberal Arts 
Education 
Academic English (Core) 
Including Speech 
UNIT I 
Professional Education 
Including English Education 
English Education 
English literature--English Orientation to teaching of 
his tory li tara ture, language , 
composition 
American literature--American-7Teach1ng of literature 
history 
II Literature and composition 
Oral interpretation 
Independent study.i/ 
Supforting Academic Subjects 
Humanities) 
Art--Music appreciation 
Foreign languageg; 
1/Adviser may recommend elective instead of independent 
study or have student select a subject area (s) from another 
unit. 
I 2/This course area presupposes a minimum of two years of 
high school work of passing grade; or the requirement waived 
by examination (s). 
-F 
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General Liberal Arts 
Education 
Academic English (Core) 
Including Speech 
Shakespeare and his age 
World literature 
UNIT II 
Professional Education 
Including English Education 
English Education 
~ Teaching of drama 
History of the English language 
Advanced compositioriif 
Independent study 
-r Teaching of composition 
Suppor~ Acad1mic Subjects Professional Education (Humanities 
Introduction to philosophy Philosophy of education 
Religions of the world 
Foreign language (literature)g; 
Library materials for the 
secondary-school (Mass media) 
l/Placement may be in terms of quality of papers prepared in 
the course area of literature and composition and evaluated 
by department representative and Professor of English Educa-
tion. Freshman composition may be offered for remedial pur-
poses without credit • 
.2./This course area may be counted as "Core." 
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General Liberal Arts 
Education 
Academic English (Core) 
Including Speech 
Contemporary literature 
Literary criticism 
Speech 
Modern grammar 
UNIT III 
Professional Education 
Including English Education 
English Education 
Teaching of speech 
Teaching of language 
II 
Su:gporting Academic Subjects 
{Natural and Physical Sciences) 
Biology (general) 
Mathematics 
Physics 
Psychology (general) 
Professional Education 
Psychology of learning - -
Guidance 
Tests and measurements - -
Guidance 
Seminar: Laboratory experiences 
in reading 
Proficiency Examinations in 
Oral and Written English 
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UNIT IV 
General Liberal Arts 
Education 
Academic English (Core) 
Including Speech 
World literature 
Comparative drama 
American theatre 
Play production 
Creative writing 
II 
SuPpQtting Academic Subjects (Social Sciences) 
Sociology 
Cultural anthropology 
Professional Education 
Including English Education 
English Education 
Sociology of education 
Eastern civilization--literature 
Western civilization--literature 
Evaluation seminar 
General methods or principles 
English Education 
Teaching of English 
Audio-visual aids 
Observation 
Comprehensive examinations 
Student Teaching 
Ptofessional Education 
Independent study!/ 
Evaluation semina~ 
l/Educational classics which may be counted as "Core." 
2/This seminar is for evaluating and synthesizing the total 
t program as it relates to the teaching of English. 
I 
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The above program designed by the writer on the basis 
of free responses of the Jury and Persons In Charge suggests 
one type of curriculum which may help develop academic and 
professional competencies needed by prospective teachers of 
English. 
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Suggestions for Further Study 
1. A study of new types of curricula for pre-
paring secondary-school teachers of English 
2. A study of administrative and faculty 
opinions concerning undergraduate 
preparation of secondary-school teachers 
of English by the New England Association 
of Teachers of English sponsored by the 
National Council of Teachers of English 
3. A study of in-service teachers of English 
and of principals in New England junior 
and senior high schools concerning teacher-
preparation in English 
~. A study of fifth-year programs for preparing 
teachers of English 
5. A. study of the needs of the teacher of English 
from the viewpoint of another discipline; for 
example, the teaching of social studies 
r= ---=======·~-~=~=--~===== 
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APPENDIX A 
LIST OF PERSONS AND INSTITUTIONS 
USED IN THE STUDY 
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NAMES OF JURY USED IN THE STUDY 
AND TITLES OF THEIR BOOKS 
PUBLISHED 1950-1959 
Elizabeth Berry Guiding Students in the 
Counselor and Chairman English Class, Appleton, 1957 
Department of Teacher Education 
Junior College of Kansas City II 
Kansas City, Missouri 
Dwight L. Burton Literature Study in the Hi~h 
Professor of English Education School, Holt, 1959 
Florida State University 
II Tallahassee, Florida 
Elizabeth Carney 
Colorado State College 
Greeley, Colorado 
Mildred A. Dawson 
Professor of Education 
Sacramento State College 
Sacramento, California 
John J. DeBoer 
Professor of Education 
University of Illinois 
Urban~, Illinois 
J. N. Hook 
Professor of English 
University of Illinois 
Urbana, Illinois 
W. V. Kaulfers 
Professor of Education 
University of Illinois 
Urbana, Illinois 
Lou LaBrant 
Visiting Professor 
Dillard University 
New Orleans, Louisiana 
1/co-author of Teaching En~lish 
in High Schools, MacMillan, 
1950 
Guiding Language Learnin~, 
World, cl957 
Teaching Secondary English, 
McGraw-Hill, 1951 I 
Teaching of Hi~h School 
English, Ronald Press, 1959 
g;Co-author of Teacbing Sec-
ondary English, McGraw-Hill, 
1951 
We Teach English, Harcourt, 
1951 
II 
l)Ethan A. Cross, and Elizabeth Carney, Teaching English in 
High Schools, Maci~llan, 1950. 
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Philip M. Marsh 
Chairman of English 
Jarvis Christian College 
Hawkins, Texas 
Helen Rand Miller 
Presidio Hill School 
San Francisco, California 
Ralph G. Nichols 
Head, Department of Rhetoric 
University of Minnesota 
St. Paul 1, Minnesota 
Robert C. Pooley 
Professor of English 
University of Wisconsin 
Madison, Wisconsin 
llco-author of Teaching Sec-
ondary English, McGraw Hill 
1951 
Listening and Speaki~, 
William c. Brown, 195 
Teaching English Grammar, 
Appleton-Century-Crofts, 19 
Dora V. Smith En~lish Language Arts, ed., 
Professor Emeritus in Education Appleton, 1952 
University of Minnesota 
St. Paul 1, Minnesota 
Eleanor Lewis Timmons 
1 Asst. Supervisor of City 
Recreation 
1001 Queen Street, South, 
St. Petersburg, Florida 
Teacbin~ English, Vantage, 
1958 
Teacher of Englisb, His James E. Warren, Jr. 
Chairman, Department 
Lovett School 
Atlanta, Georgia 
of English Materials and Opportunities, 
Swallow, 1956 
Don NI. Wolfe 
Professor of English 
Brooklyn College 
Brooklyn, New York 
Marian Zollinger 
City Supervisor of Language 
Arts 
631 N.E. Clackamus Street 
Portland 8, Oregon 
c;:~fi~e Ways to Teac~ Eniiish, (Grades 7-12 , 
Odyssey, 1958 
l/See main author, John J. DeBoer, p. 141. 
2/See main author, Mildred A. Dawson, p. 141. 
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NAMES OF PERSONS IN CHARGE OF TEACHER-PREPARATION 
IN SELECTED SCHOOLS 
Robert G. Arnold Mary M. Doyle 
Instructor in Education Assistant Director of the Practj ce 
Hillyer College of the and Training Department 
University of Hartford Boston Public School System; 
Hartford, Connecticut Teacher of Methods Course 
Emmanuel College 
Evelyn I. Banning Boston, Massachusetts 
Professor of Psychology 
and Education Sprague w. Drenan 
Wheaton College Head of English Department 
Norton, Massachusetts Keene Teachers College 
Robert Berkelman 
Keene, New Hampshire 
Head of English Department Warrine Eastburn 
Bates College Assistant to the President 
Lewis ton, Maine Assistant Professor of Education 
Connecticut College 
Genevieve Birk New London, Connecticut 
Assistant Professor of 
Education Mary L. Eukers 
Tufts University Assistant Professor of Education 
Medford, Massachusetts University of Connecticut 
Storrs, Connecticut 
Alice F. Casey 
Lecturer in Education Walter B. Fulghum 
Newton College of the Chairman of English Department 
I Sacred Heart 
Central Connecticut State Colleg ~ 
Newton, Massachusetts New Britain, Connecticut 
Stephen J. Clarke Lewis c. Goffe 
Instructor in Education Assistant Professor of English 
College of the Holy Cross University of New Hampshire 
Worcester, Massachusetts Durham, New Hampshire 
Lloyd E. Crane M. Agnella Gunn 
Associate Professor of Professor of English Education 
Education B~>ston University 
Norwich University Boston, Massachusetts 
Northfield, Vermont 
Paul Hazelton 
Chairman of English Department 
Bowdoin College 
Brunswick, Maine 
- -
--
-- -- - -- - ~ -- - -
-=-- -
r-
--
c____, 
' Edward M. Holmes Instructor in English 
University of Maine 
Orono, Maine 
Muriel Hughes 
Professor of English and 
Education 
University of Vermont 
Burlington, Vermont 
Mary M. Jones 
Professor of English and 
Education 
Director of Junior High 
Curriculum 
State Teachers College 
Salem, Massachusetts 
Arthur W. Kairott -
Director of Secondary 
Education 
Hillyer College of the 
University of Hartford 
Hartford, Connecticut 
John J. Komorek 
Professor of Education 
Director of Teacher Training 
State Teachers College 
North Adams, Massachusetts 
Rev. T. Everett McPeake, S.J . 
Associate Professor of 
Education 
Fairfield University 
Fairfield, Connecticut 
Olive B. MacPherson 
Instructor, Graduate School 
of Education 
Northeastern University 
Boston, Massachusetts 
Daniel W. Marshall 
Chairman of Education 
Department 
Tufts University 
Medford, Massachusetts 
John c. Osgood 
Assistant Professor of 
Psychology and Education 
Mount Holyoke College 
South Hadley, Massachusetts 
Rolland w. Parsons 
Supervisor of Secondary 
Education and Practice 
Teaching 
Eastern Nazarene College 
Wollaston, Massachusetts 
Frank M. Pelton 
Head of Department of Educat:ion 
University of Rhode Island 
Kingston, Rhode Island 
Rev. Rober·t G. Quinn, O.P. 
Chairman of the Department 
of Education 
Providence College 
Providence, Rhode Island 
Barbara M. Randell 
Instructor and Supervisor 
of Practice Teachers 
Simmons College 
Boston, Massachusetts 
George B. Rich 
Professor of English 
Ricker College 
Houlton, Maine 
Rev. Richard Richards, A.A. 
Chairman, Language and 
Literature Division 
Assumption College 
Worcester, Massachusetts 
Francis J. Roberts 
Assistant Professor of 
Education 
Springfield College 
Springfield, Massachusetts 
Charles Jerrold Salek 
Instructor in Education 
University of Bridgeport 
F=====*========~--~-==-~~-============~.Bridgepor~ Gonneeticut 
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Merrill B. Sherman 
Chairman of the Department 
of English 
Hillyer College of the 
University of Hartford 
Hartford, Connecticut 
Sister Clarice De St. Marie 
President and Head of English 
Department 
Rivier College 
Nashua, New Hampshire 
Sister Helen of the Sacred 
Heart, F.S.E. 
Chairman of English 
Department 
Annhurst College 
Putnam, Connecticut 
Sister Joseph of the Child 
Jesus 
Professor of Education 
Rivier College 
Nashua, New Hampshire 
Sister M. Norma, O.P. 
Professor of English 
Albertus Magnus College 
New Haven, Connecticut 
Sister M. Xaveria, c.s.J. 
Associate Professor of 
Education 
Regis College 
Weston, Massachusetts 
Sister Mary Donald, R.S.M. 
Instructor of English 
Salve Regina College 
Newport, Rhode Island 
I 
I! 
II 
!I Sister Mary Jean, R.S.M. 
Chairman of English Departmen 
Salve Regina College 
Newport, Rhode Island 
Sister Mary Patrick, R.S.M. 
Instructor in English 
Trinity College 
Burlington, Vermont 
Sister Mary Vianney, R.S.M. 1 
Chairman of English Departmen~ 
Mount Saint Mary College 
Hooksett, New Hampshire 
Donald M. Unger 
Chairman of Department of 
Education 
Suffolk University 
Boston, Massachusetts 
Roi M. White 
Professor of Speech and Drama 
Plymouth Teachers College 
Plymouth, New Hampshire 
Charles B. Willard 
Dean of the College 
Rhode Island College 
Providence, Rhode Island 
John W. Zorn 
Director of Summer Session 
Emerson College 
Boston, Massachusetts 
II 
F- --
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-NAMES OF PERSONS WHO PRE-TESTED INSTRUMENTS 
InQJliry 
James E. Cochrane~ Milne School, New York State 
College for Teachers at Albany, New York 
Margaret J. Early, Syracuse University, Syracuse, 
New York 
Deborah Elkins, Queens College, Flushing, New York 
Edward R. Fagan, Milne School 7 New York State College for Teachers at Albany, New York 
Mary E. Fowler, Central Teachers College of 
Connecticut, New Britain, Connecticut 
Interview Guide 
Katherine A. Burton, Wheaton College, Norton, 
Massachusetts 
Mary Jones, State Teachers College at Salem, 
Massachusetts 
Francis A. Shirley, Wheaton College, Norton, 
Massachusetts 
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NAMES OF REGISTRARS 
Doris Anderson Leah M. Dearden 
State Teachers College Wheaton College 
Bridgewater, Massachusetts Norton, Massachusetts 
Rita Barnard Katharine Druie 
Connecticut College Pembroke College 
New London, Connecticut Providence, Rhode Island 
*Joan F. Bishop Charles M. Dulrig 
Wellesley College Brandeis University 
Wellesley, Massachusetts Waltham, Massachusetts 
John F. Bowler James Eastwood 
State Teachers College University of Rhode Island 
Framingham, Massachusetts Kingston, Rhode Island 
W. Christina Carlson Margaret Ebbett 
Rhode Island College Ricker College 
Providence, Rhode Island Houlton, Maine 
William D. Chatfield Olga E. Ellis 
Central Connecticut State Springfield College 
College Springfield, Massachusetts 
New Britain, Connecticut 
*G. E. Emgny 
Carolyn B. Chiaravalloti University of Massachusetts 
Farmington State College Amherst, Massachusetts 
Farmington, Maine 
Franklin o. Fingles 
Lydia P. Colby University of Connecticut 
Clark University Storrs, Connecticut 
Worcester, Massachusetts 
Clara F. Fraser 
Harold c. Collins Emerson College 
University of Vermont Boston, Massachusetts 
Burlington, Vermont 
Rev. Daniel M. Gallagher, O.P~ 
George H. Crosby Providence College 
University of Maine Providence, Rhode Island 
Orono, Maine 
Thomas A. Garrett 
Ruth Davenport St. Michael's College 
Radcliffe College 
Cambridge, Massachusetts 
Winooski, Vermont 
1-
* Other than Registrar .-.-~- --· 
-
Margaret K. Gonyea 
Simmons College 
Boston, Massachusetts 
Donald W. Goodrich 
Suffolk University 
Boston, Massachusetts 
Donald w. Kearn 
University of Bridgeport 
Bridgeport, Connecticut 
*John J. Komorek 
State Teachers College 
North Adams, Massachusetts 
Eloise P. Griffin Rebecca E. Larson 
Danbury State Teachers College Colby College 
Danbury, Connecticut Waterville, Maine 
Robert F. Grose 
Amherst College 
Amherst, Massachusetts 
*Steele Halif 
Brown University 
Providence, Rhode Island 
Esther F. Hansen 
Mabel L. Libby 
Bates College 
Lewiston, Maine 
Owen W. McDowell 
Southern Connecticut State 
College 
New Haven, Connecticut 
American International College Mary McGauvran 
Springfield, Massachusetts State Teachers College 
I Lowell, Massachusetts Donn W. Hayes 
Boston University 
Boston, Massachusetts 
Marian Holmes 
Middlebury College 
Middlebury, Vermont 
Elizabeth Hood 
Willimantic State College 
Willimantic, Connecticut 
Eleanor G. Johnson 
Norwich University 
Northfield, Vermont 
Helen B. Johnson 
Bowdoin College 
Brunswick, Maine 
Helen Keily 
Jacqueline F. Mara 
Mount Saint Mary College 
Hooksett, New Hampshire 
Rev. Norma A. Meiklejohn, A. ll• 
Assumption College 
Worcester, Massachusetts 
Rudolph M. Morris 
Northeastern University 
Boston, Massachusetts 
Madeline N. Nease 
Eastern Nazarene 
Wollaston, Massachusetts 
Dorothy R. Norman 
Plymouth Teachers College 
Plymouth, New Hampshire 
Joan s. Norton 
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State Teachers College 
Salem, Massachusetts Newton College of Sacred Hea~t 
Newton, Massachusetts 
* Other than Registrar 
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William O'Connell 
College of the Holy Cross 
Worcester, Massachusetts 
Steven F. Parent 
St. Anselm's College 
Manchester, New Hampshire 
Sister M. Martina, R.S.M. 
Salve Regina College 
Newport, Rhode Island 
Sister M. Melania 
Emmanuel College 
Boston, Massachusetts 
Mary Lou Peckham Sister Mary Clarisse 
Atlantic Union College Rivier College 
South Lancaster, Massachusetts Nashua, New Hampshire 
Robert F. Pitt 
Fairfield University 
Fairfield, Connecticut 
Genevieve Pratt 
Mount Holyoke College 
South Hadley, Massachusetts 
Robin Robinson 
Dartmouth College 
Hanover, New Hampshire 
Sister Mary Denis, R.S.M. 
Trinity College 
Burlington, Vermont 
Sister Mary Evelyn 
St. Joseph's College 
West Hartford, Connecticut 
Sister Mary Justine 
Cardinal Cushing College 
Brookline, Massachusetts 
*Helen B. Ross 
State Teachers College 
Fitchburg, Massachusetts 
Sister Mary Rose Isabel, S.S.A. 
Anna Maria College I 
James D. Ryan 
State Teachers College 
II Boston, Massachusetts 
Paul E. Schaefer 
University of New Hampshire 
Durham, New Hampshire 
Sister Helen Joseph 
College of Our Lady of the 
Elms 
Chicopee, Massachusetts 
Sister M. Gratia O.P. 
Albertus W~gnus College 
New Haven, Connecticut 
Sister M. Margarita, C.S.J. 
Regis College 
Weston, Massachusetts 
* Other than Registrar 
Paxton, Massachusetts 
Sister St. Wilfred 
Annhurst College 
Putnam, Connecticut 
Richard Smith 
Hillyer College of the 
University of Hartford 
Hartford, Connecticut 
Thomas A. Smith 
Trinity College 
Hartford, Connecticut 
*J. w. Spaeth 
Wesleyan University 
Middletown, Connecticut 
Elizabeth A. Strain 
Boston College 
Boston, Massachusetts 
I 
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James Strawbridge 
Tufts University including . 
Jackson 
Medford, Massachusetts 
Rev. Paul c. Thabault, o.s.A. 
Merrimac College 
Andover, Massachusetts 
Marion F. Whitney 
Keene Teachers College 
Keene, New Hampshire 
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NAMES OF INTERVIEWEES 
Mary L. Eukers 
Assistant Professor of 
Education 
University of Connecticut 
Storrs, Connecticut 
Walter B. Fulghum 
Chairman of English 
Department 
Central Connecticut State 
College 
New Britain, Connecticut 
John J. Komorek 
Professor of Education 
Director of Teacher Training 
State Teachers College 
North Adams, Massachusetts 
Rolland W. Parsons 
Supervisor of Secondary 
Education and Practice 
Teaching 
Eastern Nazarene College 
Wollaston, Massachusetts 
Rev. Robert G. Quinn, O.P. 
Chairman of the Department of 
English 
Providence College 
Providence, Rhode Island 
Sister Helen of the Sacred 
Heart, F.S.E. 
Chairman of English Department 
Annhurst College 
Putnam, Connecticut 
Sister Mary Patrick, R.S.M. 
Instructor in English 
Trinity College 
Burlington, Vermont 
Sister Mary Vianney, R.F.M. 
Chairman of English Department 
Mount Saint Mary College 
Hooksett, New Hampshire 
Donald M. Unger 
Chairman of Department of 
Education 
Suffolk University 
Boston, Massachusetts 
Charles B. Willard 
Dean of the College 
Rhode Island College 
Providence, Rhode Island 
-
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NEW ENGLAND COLLEGES AND UNIVERSITIES USED IN THIS STUDY 
INSTITUTIONS 
Albertus Magnus College 
Annhurst College 
Assumption College 
Bates College 
Boston University 
Bowdoin College 
Central Connecticut State 
College of the Holy Cross 
Connecticut College 
Eastern Nazarene College 
Emerson College 
Emmanuel College 
Fairfield Univ:~7ity 
Hillyer Colleg 
LOCATION 
New Haven, Connecticut 
Putnam, Connecticut 
Worcester, Massachusetts 
Lewiston Maine 
Boston, l1assachusetts 11 
Brunswick Maine 
College!/ New Britain~ Connecticut 
Worcester, Massachusetts 
New London, Connecticut 
Quincy, Massachusetts 
Boston, Massachusetts 
Boston, Massachusetts 
Fairfield, Connecticut 
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Keene Teachers College 
Mount Holyoke College 
Mount St. Mary College 
Hartford, Connecticut 
Keene, New Hampshire 
South Hadley, Massachusetts 
Hooksett~ New Hampshire 
Newton, Massachusetts 
Boston, Massachusetts II 
Newton College of Sacred Heart 
Northeastern University 
Norwich University 
Plymouth Teachers College 
Providence College 
Northfield Vermont 
Plymouth, hew Hampshire 
Providence, Rhoae Island 
Regis College 
Rhodp Island College 
Ricker College 
R1 vier College 
Weston, Massachusetts 
of Educationll Providence, Rhode Island 
Houlton, Maine 
Nashua, New Hampshire I 
Newport, Rhode Island 
Boston, Massachusetts 
Salve Regina College 
Simmons College 
Springfield College 
State Teachers College, North Adams 
State Teachers College, Salem 
Suffolk University 
Trinity College 
Tufts University including Jackson 
University of Bridgeport 
University of Connecticut 
University of Maine 
University of New Hampshire 
University of Rhode Island 
University of Vermont 
Wheaton College 
Springfield, Massachusetts 
North Adams, Massachusetts 
Salem, Massachusetts 
Boston, :Massachusetts II 
Burlington, Vermont 
Medford, Massachusetts 
Bridgeport, Connecticut 
Storrs, Connecticut 
Orono, Maine 
Durham, New Hampshire 
Kingston, Rhode Island 
Burlington, Vermont 
Norton, Massachusetts 
l)Formerly Teachers College of Connecticut. 
2/University of Hartford. 
3/Rhode Island College as of July 1, 1960. 
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Name 
Position 
School 
City, State 
Dear 
Copy of 
FORM LETTER SENT TO POTENTIAL JURY 
Queens College 
Flushing 67, N.Y. 
July 28, 1959 
Because you are professionally concerned with the 
undergraduate preparation of teachers of English, I am 
taking the liberty of asking your help with a study in 
that area which I am doing under the direction of 
Dr. M. Agnella Gunn, Professor of English Education at 
Boston University. 
The study includes an inquiry asking for opinions 
relating to teacher-training curricula. Although I 
know you are a busy person, I hope I may have the 
benefit of your experience. 1~y I send you the inquiry 
which will take approximately 45 minutes to fill out? 
I am listing at the end of this letter the names of the 
other people whom I am asking to help me. 
Would you please check the enclosed postal and 
return it to me as soon as convenient. Thank you very 
much for your cooperation. I hope I may have the 
pleasure of sending you the results of my study. 
Sincerely yours, 
Evelyn R. Robinson 
Tentative List of Jury Members 
Enc. 
__ .J 
Name 
Position 
College 
City, State 
Dear 
-- --
_, 
----
Copy of 
LETTER SENT TO JURY WITH INQUIRY 
11 Royce Road 
Allston, Mass. 
August 14, 1959 
Last month I asked if you would be willing to help 
with a study relating to undergraduate curricula for the 
preparation of teachers of English in secondary school 
which I am doing under the direction of Dr. M. Agnella 
Gunn, Professor of English Education at Boston University. 
You kindly offered to help me. Therefore, I am now en-
closing the inquiry together with a self-addressed stamped 
envelope. 
I would greatly appreciate having the inquiry re-
turned by September 14, 1959. 
If you wish a copy of my findings, please check the 
appropriate space on the inquiry form. Thank you for 
helping me. 
Sincerely yours, 
Evelyn R. Robinson 
Enc. 
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Copy or I 
LETTER SENT TO REGISTRARS OF SELECTED COLLEGES 
Name 
Position 
College 
City-State 
Dear 
11 Royce Road 
Allston, Mass. 
December 29, 1959 
Because you are interested in the professional prep-
aration of teachers, I am taking the liberty of asking 
your help with a study in that area which I am doing under 
the direction of Dr. M. Agnella Gunn, Professor of English 
Education at Boston University. 
Would you kindly indicate in the space provided at 
the end of this letter the following: the number of 
Seniors currently preparing to teach English in secondary-
school (grades 7-12), and the name of the person in charge 
of teacher preparation in English for the secondary school 
Enclosed is a self-addressed stamped envelope for 
your convenience. If it would be helpful, I shall gladly 
send you the results of my study. 
Sincerely yours, 
Evelyn R. Robinson 
Enc. 
--------------------------------------------------------- I 
__ _.(r_i_l_l_e_d __ i_n~w_h_e~n.-s~e_n~t~>---------------- 1 Name of College 
Name af Registrar 
Number of seniors 
currently preparing to teach 
English in secondary school 
Name of person in charge of 
teacher preparation in English 
for the secondarY school 
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Copy of 
FOLLOW-UP LETTER SENT TO REGISTRARS IN SELECTED COLLEGES 
Dear 
11 Royce Road 
Allston, Mass. 
January 25, 1960 
Undoubtedly Y,ou and your staff receive many requests 
for information, but please may I add one more? Under ~I 
the direction of Dr. M. Agnella Gunn, Professor of Englis~ 
Education at Boston University, I am writing a thesis for 
which I should like to know the number of seniors cur-
rently preparing to become teachers of English in grades 
7-12. I would appreciate it very much if you would in-
dicate the number of students in the space provided at 
the end of this letter. 
I am enclosing a self-addressed stamped envelope for 
your convenience. 
If you would be interested, I shall gladly send the 
results of my study. 
Sincerely yours, 
Evelyn R. Robinson 
Enc. 
--------------------------------------------------------
Name of College 
Name of Registrar 
Number of seniors 
(filled in when sent) 
currently preparing to teach 
English in secondary school 
Name of person (s) in charge 
of teacher preparation in 
English for secondary school 
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Copy of 
LETTER REQUESTING COLLEGE CATALOG 
Name 
Position 
College 
City, State 
Dear 
11 Royce Road 
Allston, Mass. 
February 14, 1960 
Thank you for your very prompt reply to an 
earlier letter asking for the number of seniors 
preparing to teach English in high school. 
Would you please be kind enough to help me 
further by sending a copy of your most recent 
catalog. 
Sincerely yours, 
Evelyn R. Robinson 
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Copy of 
FORM LETTER SENT TO PERSON (S) IN CHARGE 
OF TEACHER-PREPARATION IN ENGLISH IN 
SELECTED COLLEGES IN NEW ENGLAND 
Name 
Position 
College 
City, State 
Dear 
11 Royce Road 
Allston, Mass. 
January 26, 1960 
Because you are professionally concerned with the 
undergraduate preparation of teachers of English, I am 
taking the liberty of asking your help with a study in 
that area which I am doing under the direction of 
Dr. M. Agnella Gunn, Professor of English Education at 
Boston University. 
The study includes an inquiry asking for opinions 
relating to teacher-training curricula. Although I I! 
know you are a very busy person, I hope I may have the 1 1 
benefit of your experience and cooperation. I am, 
therefore, enclosing a copy of the inquiry together with 
a self-addressed stamped envelope . 
If it is convenient for you, I would greatly appre-
ciate having the inquiry retur ned by February 28, 19oO. 
If you wish a copy of my findings, please check the 
appropriate space on the inquiry form. Thank you for 
your interest and assistance. 
Sincerely yours, 
Evelyn R. Robinson 
Enc. 
---
IJ 
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Copy of 
FOLLOW-UP LETTER SENT TO PERSONS IN CHARGE OF TEACHER 
PREPARATION IN ENGLISH 
Dear 
11 Royce Road 
Allston, Mass. 
April 12, 1960 
Recently I wrote to you asking if you would be 
willing to help me with a study relating to undergrad-
uate curricula for the preparation of teachers of English 
in the secondary school which I am doing under the direc-
tion of Dr. M. Agnella Gunn, Professor of English Edueation 
at Boston University. 
You will, I hope, forgive me for asking you again 
to fill out the inquiry. You may be even busier now, 
but I am taking the liberty of asking if you could find 
time in spite of your busy schedule, to return the en-
closed inquiry by May 12, 1960. 
If you can, I shall greatly appreciate having the 
benefit of your knowledge and experience. Thank you very 
much. 
Enc. 
Sincerely yours, 
Evelyn R. Robinson 
Graduate Assistant 
Boston University 
Boston, Mass. 
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APPENDIX C 
COPIES OF INSTRUMENTS USED 
- ,. 
INQUIRY TO ELICIT OPINIONS CONCERNING 
UNDERGRADUATE CUHRICULA FOR TEACHERS 
OF ENGLISH IN SECONDARY SCHOOLS 
Name-----
Official Position ---------
Professional Address 
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Dirac~: Each question below the double line has three possible re sponses, 
only one of which is to be che~ked. Please put a check mark (~) 
in the column uhich be st expresses your reply to the question. 
The key to be used in checking the appropriate column is as 
follows : 
1. 2. 
• • • • •• 
• • • • • • 
. . . . . . 
• • • . . . 
. . . 
. . . . . . 
. . . . . . 
. . . . . . 
. . . 
. . . 
. . . 
. . . . . . 
. . . . . . 
. . . ... 
• • • ... 
. . . 
... 
. . . 
~ •l • 
0 •• . .. 
. . . • • • 
1. Would require 
2. \ifould approve as an elective 
3. Would neither require; nor approve as an elective 
Important: If you check column 1 or 2 for any question, please 
specify in the space provided to the right of column 
3 the number of semester hours you tmuld require or 
approve. 
3. 
••• 
... 
... 
••• 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
... 
. .. 
... 
. .. 
. . . 
• •• 
I. AC ADEI1:IC ENGLISH (INCLUDING SPEECH) 
A. Engl~ 
To what degree do you favor requiring work 
Sem. Hrs. in the following English AREAS? 
lo English composition 
intermediate 
B. Speech 
advanced 
creative writing 
2. English literature 
survey 
periods 
forms (poetry, drama, etc.) 
authors 
3. American literature 
survey 
periods 
forms (poetry, drama, etc.) 
authors 
4. World or comparative literature 
5. Contemporary literature 
6. Linguistics 
modern grammar 
history of the English language 
semantics 
dramatics 
oral interpretation 
public speaking 
voice and articulation 
Others? (Please specify) 
-------------------------------
Total Sam. Hrs. 
1. 2. 3. 
... . .. . .. 
... 
... 
• •• . .. 
••• . . . . .. 
. . . ... • •• 
. . . • • • . .. 
• • • • •• 
• • • ••• . .. 
• • • ... . .. 
••• . .. 
••• • •• 
. . . • • • ... 
• • • ... . .. 
• • • ... 
. . . . . . ... 
. . . . .. 
. . . • • • ... 
. . . . . . ... 
. . . ••• . .. 
. . . . . . ••• 
... 
... . .. 
. . . ... 
. . . ••• . .. 
. . . ... 
... • •• 
... 
••• . .. 
. . . ... 
. . . . . . ... 
... 
. . . • • • . .. 
. . . 
Total Sera , Hrs. 
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II , SU?PORTDrG ACADEMIC AREAS 
Sel:!l. Hrs. 
'J'o ,.:Tha t de g!"ee do y0u favo:r r equiring work in 
the f ollow:i.ng academic AREAS? 
A. Na·tlJ.t.:_~l ?.n d .Q~.§.i~l .§.fi F.l~£! 
biology 
mathematics (genera l) 
science (general) 
Others? (Plea se specify) 
B. §££ia1_ scien~~ 
economics 
history 
American 
western civilization 
world 
sociology 
Others? (Please specify) 
-------------
--------------------------------
-------------------
C. Huma.ni:t_ie~ 
art appreciation 
music appreciation 
forei gn langua ge 
French 
Ger man 
Italian 
Latin 
Portuguese 
Russian 
Spe.nish 
Others? (Please specify) 
-----------
communication 
radio 
television 
theatre-dramatics 
philos ophy 
ps ychology ( general) 
Otbc:,~·s ? (Please spE:: cify) 
2. 3. 
. . . ... 
••• . . . • •• 
... 
... . .. . .. 
... . .. . .. 
••• 
... . .. 
... 
... 
... • •• . .. 
. . . . .. 
. . . .. . . .. 
... 
. . . . .. 
. . . . .. . .. 
... . .. 
... . .. 
. . . . . . ... 
••• 
... 
... 
. . . ••• 
... 
. . . 
... 
. . . . .. .. .. 
Total Sem, Hrs . 
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III. PROFESSIONAL EDUC ATION 
Sem, Hrs, 
To what de gr ee do you favor !"equiring 
work in t he following prof es s ional 
AREAS? 
A. General PrQf~?~al ARE AS 
audio-vis t;.al aids 
foundations of education 
history of e du0at ion 
philosophy of education 
sociology of educa t i on 
general oethods or principles 
of education 
gui dance 
principles of guidance 
group guidance 
counseling 
libra ry science 
psychology of adole s cence 
psychology of learn~ng 
t est s and measurem~ ~ts 
Others ? (Please spec ify) 
----------------
-------·--------
B. ~ngli sh Educaiiorr AREAS 
Methods cf teachi~g : 
reading and study 
l :.:.ter at ;;.r e 
vJri't in~ 
speaking 
lis·!Jcn:,_ng 
li t er e.+,,;.re ::.' oT a r\clescent s 
s -'~nde t'.~-. t sad•'- ~1 g 
Other s ? (Pl eaGe spe cify) 
----------·-----.. ---
-4-
Directio~: A. If the total nunber of semester ho~rs in columns 1 and 
2 of sections I, II, and III exceeds the usual acadeoic 
requirement of 120 semester hours, please indicate how 
you v1ould provide for the additional hours by placing a 
check mark (~) in the appropriate space (s) below: 
______ Fifth undergraduate year 
______ Graduate year 
______ In-service courses 
______ Internship 
______ Requirement exceeding 120 seoester hours 
Summer session 
--Others? (Please specify) 
------------
-------------·-----------------------
B. If the total number of semester hours in columns 1 and 
166 
2 of sec~ions I, II, and III is less than 120 semester 
hours: please indicate in the space (s) below how you would 
make up the difference. 
Sem. Hrs. Areas 
----------------
----------------
-5-
STUDENT TEACHING 
Direction~• Would you require student teaching? (Please check) ____ Yes ____ No 
If the answer is "Yus", please put a check mark (v) beside the 
i terns 'lirhich best express your reply to the questions listed below 
the double lines. 
I. PRE-REQUISITES FOR STUDENT TE!.CHING 
A. Experience with youth 12-18? (no credit) in a 
_hospital 
__ _p--z layground 
_school 
_____ social agency 
Others? (Please specify) 
---------------------
B. Hours of credit in acndenic English? 
__ 12 hours 
_18 hours 
_24 hours 
_27 hours 
30 hours 
-----Others? (Please specify) 
c. Hours of credit in English education? 
_12 hours 
_18 hours 
_24 hours 
__ 27 hours 
30 hours 
-----Others? (Please specify) 
----------------
----------------------
-------------------------------
D. Hours of credit in professional education other than English 
education? 
_12 hours 
_____ 18 hours 
__ 24 hours 
__ 27 hours 
30 hours 
--Others? (Please specify) 
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E • Average grade 
_A 
in academic 
_B 
_B-
__ Ct 
English? 
c 
Other? ____ _ __ A-
_B+ 
F. Average grade in English education? 
A __ B _c 
A- _B- Other? ___ _ 
__ B+ _c+ 
G. Average grade in professional education other than 
English education? 
__.A 
_B _c 
A-
----
_B- Other? 
_Bt _ct 
H. Other pre-requisites? (Please specify) 
------~-------._ __________ ___ 
II~ STUDENT TEACHING 
What year? 
_Freshman 
__ Sophomore 
_Junior 
_Senior 
Other? (Please specify) 
--------
Which semester? 
_First 
__ Second 
Other? (Please specify) 
Semester hours of 
__ 1-4 hours 
__ 5-6 hours 
__ 7-10 hours 
credit for student teaching? 
Other? (Please specify) 
Clock hours of student teaching? 
__ 90 hours Other? (Please specify) 
_150 hours 
_180 hours 
Division of time for student teaching? 
Comments: 
____ Five full days a week for one-half semester 
_Five full days a week for a full semester 
____ One-half a day five days a week for a full semester 
_____ One hour a day five days a week for a full semester 
Other? (Please specify) 
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A. Would you favor requ1r1ng proficiency examinations in 
ora l and written English for potential tea chers of English 
for secondary schools? 
__ Yes 
No 
If ansv1er is "Yes", when? 
__ Junior year 
__ Senior year 
__ . Other? (Please specify) 
B. Would you favor requiring proficiency examinations in other 
areas? 
___ Yes 
No 
If answer is "Yes", in what areas? 
(Please specify) 
-------------
Would you favor nation-~ide minimum certification for teaching of 
English in secondary schools? 
__ Yes No 
169 
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1. What do you consider to be the most i mportant characteristics 
of a good program for preparing tee.chers of English for 
secondary schools? (Please list not more than five). 
------
2. General comments. 
_________ Check here if you would like to receive a copy of the results of 
this study. 
Date: 
Please return the inquiry in the enclosed self-addressed stamped 
envelope. Thank you very much for your help. 
Evelyn R. Robinson 
Queens College 
Flushing 67, New York 
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INTERVIEW GUIDE 
I. Introductory Questions 
A. In your opinion, what drastic changes in content 
or organization are needed for preparing teachers 
of English for secondary schools? 
B. In your judgment, what should be the character 
and extent of general liberal arts education for 
potential teachers of English? (For example, 
would you favor a four-year liberal arts program 
of discrete courses, or a two-year integrated 
core program as in the General College, etc.? 
c. In your judgment, what should be the character 
and extent of professional education for poten-
tial teachers of English? (For example would 
you postpone professional education until a fifth 
undergraduate year? Or include some professional 
experience ~ year? Etc. 
II. Questions Based on Inquiry Returns and Criteria Formulatj d 
A. Academic English (Including Speech) 
What should be the character and extent of 
academic English for potential teachers of 
English? For example: 
1. English Composition 
What competencies in English composition 
should be expected? 
Are these competencies met, in your 
opinion, in the usual course offerings 
such as: 
Freshman Composition? 
Intermediate Composition? 
Advanced Composition? 
If not 1 how would you suggest that they be met~ 
2. English Literature 
How many semester hours would you require 
in English literature, organized accordirtg 
to the following patterns: 
Survey courses? 
Period courses 
Forms? 
Authors? 
Others? 
What other patterns would you suggest 
in place of the usual discrete course 
offerings? 
In what ways would you measure com-
petencies in English literature? 
3. American Literature (see above) 
4. World or Comparative Literature 
How many semester hours would you require 
in World or Comparative literature? In 
what ways would you measure competencies? 
5. Contemporary Literature II 
How many semester hours would you requir~ 
in contemporary literature? In wha~ ways 
would you measure competencies? 
6. Linguistics II 
How many semester hours would you require 
in each of the following areas: 
Modern grammar? 
History of language? 
Semantics? 
In what ways would you measure com-
petencies? 
7. Speech 
How many semester hours would you require 
in each of the following speech areas: 
172 
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I 
Oral interpretation? 
Public speaking? 
Voice and articulation? 
Others? 
B. Supporting Academic Areas 
In your judgment, what should be the character 
and extent of supporting areas in the prepara-
tion of potential teachers of English? For 
example: 
1. Natural and Physical Sciences II 
How many semester hours of science II 
would you require for the preparation 
of teachers of English? 
What specific subject areas would you 
require? Competencies? 
2. Social Sciences 
How many semester hours would you 
require in each of the following 
social science areas: 
American history? 
Western civilization? 
World history? 
Others? 
In what ways would you measure com-
petencies in these areas? 
3. Humanities 
How many semester hours or experiences 
would you require in each of the 
following areas of the humanities: 
Art appreciation? 
Music appreciation? 
Foreign languages? 
Which language or languages? 
Philosophy? 
Others? 1, 
In what ways would you measure com-
petencies in these areas? 
li 
1?3 
J 
In your judgment, should the respon-
sibility for the academic preparation 
of prospective teachers of English 
be shared jointly by the academic and 
professional departments. 
In what ways should it be carried 
out? 
c. Professional Education 
\Vhat should be the character and extent of 
professional education for potential teachers 
of English? For example: 
1. General Professional Education 
How many semester hours would you re-
quire in the following general pro-
fessional areas: 
Audio-Visual aids? 
General methods? 
Guidance? 
Library science? 
Psychology of learning? 
Others? 
In what ways would you measure com-
petencies in these areas? 
2. How many semester hours would you require 
in English Education? 
In your opinion, what pattern of organi-
zation would you favor for a three-hour 
course in the teaching of English? 
For example: 
Reading, Writing, Speaking, 
Listening? 
Writing, Speaking, Listening? 
Reading, Writing, Literature 
for Young Adults? 
Others? 
In what ways would you measure com-
petencies in these areas? 
What should be the content and duration 
of responsible Student Teaching? 
174 
How should methods courses and re-
sponsible Student Teaching be related? 
What kind of formal evaluation should 
be required of candidates prior to I 
student teaching? I 
By whom should it be made and when? 
In your opinion, should responsible 
Student Teaching begin in the junior 
yea r? If so, what pre-requisites 
would you require? 
In your judgment, who should be in-
volved in planning Student Teaching? 
How many semester hours of credit should 
be earned prior to Student Teaching in: 
Academic English? 
General professional education? 
English education? 
In your opinion, what other type of 
experience might be substituted for 
responsible Student Teaching? 
In your judgment, how much responsi-
bility for the professional preparatio~ 
of student teachers in English should 
be shared by the academic and pro-
fessional departments? 
D. Examinations for Prospective Teachers of English 
1 . What proficiency tests should be required of 
prospective teachers of English in such areas 
as: 
Composition? 
Literature? 
Speech? 
Teaching of r eading? 
Teaching of literature 
Others? 
When in your opinion should they be 
given and by whom? 
175 
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2. If you favor certification, what agency (s) 
should be responsible? What should be the I 
minimwn number of hours for certifying 
teachers in academic English and/or in 
professional English? 
E. Related Questions 
1. What further plans for the preparation of 
teachers of English are currently under 
I consideration in your institution? Are you actively involved in this planning~ 
What other departments are participating? 
2. What consideration is being given to the 
evaluation of the graduates of your progr ? 
3. Additional Comments? 
APPENDIX D 
DATA CONCERNING OPINIONS OF 
POPULATION 
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Table 1-A. Frequencies of Elective Course Areas 
in Academic English Including Speech 
According to Jury 
Elective Course Number of Percentage 
Areas Jury Jury 
Speech 
64.71 dramatics 11 
English composition 
52.94 creative writing 9 
Speech 
52.94 public speaking 9 
voice and articulation 9 52.94 
English literature 
8 47.06 authors 
American literature 
authors 8 47.06 
World or comparative 
8 47.06 literature 
Contemporary literature 8 47.06 
Speech 
8 47.06 oral interpretation 
American literature 
forms 7 41.18 
Linguistics 
41.18 semantics 7 
history of English 
6 35.29 language 
English literature 
4 23.53 periods 
forms 4 23.53 
American literature 
periods 3 17.65 
Linguistics 
17.65 modern grammar 3 
English composition 
05.88 intermediate 1 
advanced 1 05.88 
English literature 
05.88 survey 1 
of 
I 
~====*=======-~-=================--~- -====================~==~ -
II 
I! 
I 
Table 1-B. Frequencies of Elective Course Areas 
in Academic English Including Speech 
According to Persons in Charge of 
Teacher-Preparation 
Elective Course Number of Percentage of 
Areas "Persons" "Persons" 
English composition 
26 56.52 creative writing 
Linguistics 
26 56.52 semantics 
Speech 
54.35 dramatics 25 
American literature 
periods 23 50.00 
English literature 
45.65 forms 21 
Contemporary literature 20 43.48 
American literature 
forms 19 41.30 
authors 19 41.30 
World or comparative 
41.30 literature 19 
English composition 
advanced 18 39.13 
English literature 
periods 18 39.13 
Linguistics 
history of English 
18 language 39.13 
modern grammar 17 36.95 
Speech 
36.95 oral interpretation 17 
public speaking 17 36.95 
English literature 
15 32.61 authors 
Speech 
voice and articulation 13 28.26 
American literature 
4 survey 08.70 
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Table 2-A. Frequencies of Elective Course Areas 
in Supporting Academic Subjects 
According to Jury 
Elective Course Number of Percentage 
Areas Jury Jury 
Humanities 
music appreciation 8 lf-7.06 
art appreciation 7 41.18 
philosophy 7 lf.l.i8 
psychology 6 35.29 
Social sciences 
history: world 6 35.29 
sociology 6 35.29 
history: western 
civilization 5 29.41 
Humanities 
foreign language 
4 29.41 Russian German 23.53 
communication 
radio 4 23. 5'3 
television lf. 23. 5'3 
Natural and physical sciences 
mathematics 4 23. 5'3 
Social sciences 
economics 4 23. 5'3 
history: American 3 17 .65' 
Natural and physical sciences 
17.65' science (general) 3 
Humanities 
foreign language 
17.65' French 3 
Spanish 3 17.65 
communication 
theatre-dramatics 3 17.65' 
foreign language 
11.76 Italian 2 
Latin 2 11.76 
Portuguese 2 11.76 
Natural and physical sciences 
biology 2 11.76 
of 
Table 2-B. Frequencies of Elective Areas in 
Supporting Academic Subjects According II 
to Persons in Charge of Teacher-Preparation 
Elective Course Number of Percentage of 
Areas "Persons" "Persons" 
Humanities 
art appreciation 21 45.65 
music appreciation 21 45.65 
Social sciences 
sociology 18 39.13 
Natural and physical sciences 
biology 15 32.61 
Humanities 
communication 
theatre-dramatics 15 32.61 
Social sciences 
economics 13 28.26 
Humanities 
comnru.nication 
radio 11 23.91 
television 10 21.74 
philosophy 10 21.74 
Natural and physical sciences 
mathematics 10 21.74 
science (general) 10 21.74 
Social sciences 
history 
western civilization 8 17.39 
world 7 15.21 
Humanities 
psychology 7 15.21 
foreign language 
15.21 German ~ Latin 13.04 
Spanish 6 13.04 
French 5 10.87 
Italian ~ 10.87 Russian 08.70 
Portuguese 3 06.52 
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Table 3-A. Frequencies of Elective Course Areas 
in Professional Education Including 
English Education According to Jury 
Elective Course Number of Percentage 
Areas Jury Jury 
Foundations of education 
history of education 9 ~2.94 
sociology of education 8 7.06 
philosophy of education 6 35.29 
General methods or principles 
4 of education 23.53 
Library science 4 23.53 
Psychology of adolescence 4 23.53 
Tests and measurements 4 23. 5'3 
Literature for adolescents 4 23.53 
Audio-visual aids 3 17.65' 
Psychology of learning 3 17.65' 
Guidance 
counseling 3 17.95 
principles 2 11.76 
Student Teaching 2 11.76 
Guidance 
group 1 05.88 
Methods of teaching English 
05.88 reading and study 1 
writing 1 05'. 88 
speaking 1 05.88 
listening 1 05.88 
of 
Table 3-B. Frequencies of Elective Course Areas 
in Professional Education Including 
English Education According to Persons 
in Charge of Teacher-Preparation 
Elective Course Number of Percentage of 
Areas "Persons" "Persons" 
Audio-visual aids 20 4~.38 
Library science 16 3 .78 
Foundations of education 
sociology of education 12 26.09 
Tests and measurements 12 26.09 
Guidance 
principles 12 26.09 
counseling 11 23.91 
Psychology of adolescence 11 23.91 
Guidance 
group 9 19.57 
Literature for adolescents 8 17.39 
Foundations of education 
history of education 7 15.21 
Methods of teaching English 
6 13.04 speaking 
listening 5 10.87 
Psychology of learning 5 10.87 
General methods or principles 
06.52 of education 3 
Foundations of education 
philosophy of education 3 06.52 
Methods of teaching English 
06.52 reading and study 3 
literature 2 04.35 
writing 2 04.35 
Student Teaching 1 02.18 
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Table 4-A. Frequencies of Course Areas 
"Neither Required; Nor Approved" as 
Electives" in Academic English 
Including Speech According to Jury 
Course Areas Number of Percentage 
Jury Jury 
English composition 
17.65 creative writing 3 
American literature 
periods 3 17.65 
survey 2 11.76 
forms 2 11.76 
English literature 
11.76 survey 2 
periods 2 11.76 
forms 2 11.76 
Speech 
dramatics 2 11.76 
American literature 
authors 1 05.88 
Contemporary literature 1 05.88 
Linguistics 
05.88 semantics 1 
Speech 
05.88 oral interpretation 1 
public speaking 1 05.88 
voice and articulation 1 05.88 
of 
Table 4-B. Frequencies of Course Areas 
"Neither Required; Nor Approved as 
Electives" in Academic English Including 
Speech According to Persons in Charge 
of Teacher-Preparation 
Course Areas Number of Percentage of 
"Persons" "Persons" 
English literature 
28.26 authors 13 
American literature 
authors 12 26.09 
Linguistics 
history of English 
6 13.04 language 
semantics 6 13.04 
English literature 
5 ]10.87 survey 
Speech 
~ ]0.87 oral interpretation dramatics 08.70 
English composition 
4 08.70 creative writing 
American literature 
periods 4 08.70 
forms 4 08.70 
English literature 
06.52 periods 3 
Speech 
public speaking 3 06.52 
Linguistics 
06.52 modern grammar 3 
World or comparative 
04.35 literature 2 
Contemporary literature 2 04.35 
English composition 
04.35 intermediate 2 
advanced 1 02.18 
American literature 
survey 1 02.18 
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Table 5-A. Frequencies of Course Areas 
"Neither Required; Nor Approved as 
Electivestt in Supporting Academic 
Subjects According to Jury 
Course Areas Number of Percentage 
Jury Jury 
Humanities 
foreign language 
4 Latin 23.53 
Italian 3 17.65 
Portuguese 3 17.65 
communication 
radio 3 17.65 
television 3 17.65 
theatre-dramatics 3 17.65 
art appreciation 2 11.76 
music appreciation 2 11.76 
foreign language 
11.76 French 2 
German 2 11.76 
Spanish 2 11.76 
Humanities 
psychology 2 11.76 
Natural and physical sciences 
mathematics 2 11.76 
Social sciences 
sociology 2 11.76 
economics 1 05.88 
Humanities 
foreign language 
05.88 Russian 1 
·-
--
I' 
of 
I 
li 
II 
,, 
I 
li 
I' 
i 
I! 
I 
I 
Table 5-B. Frequencies or Course Areas 
"Neither Required; Nor Approved as 
Electives" in Supporting Academic 
Subjects According to Persons in 
Charge or Teacher-Preparation 
Course Areas 
Humanities 
comnru.nication 
radio 
television 
foreign language 
Portuguese 
comnru.nication 
theatre-dramatics 
foreign language 
Italian 
Russian 
Social sciences 
history: world 
Humanities 
foreign language 
Spanish 
German 
Number of 
"Persons" 
12 
12 
8 
7 
6 
6 
6 
~ 
Natural and physical sciences 
mathematics 4 
biology 3 
Social sciences 
sociology 3 
Humanities 
psychology 3 
foreign language 
French 2 
Latin 2 
Social sciences 
economics 2 
history 
American 2 
western civilization 1 
Natural and physical sciences 
science {general) 1 
Percentage of 
"Persons" 
26.19 
26.19 
17.39 
15.21 
13.04 
13.04 
13.04 
10.87 
08.70 
08.70 
06.52 
06.52 
06.52 
o4.35 
04.35 
04.35 
04.35 
02.18 
02.18 
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Table 6-A. Frequencies of Course Areas 
"Neither Required; Nor Approved as 
Electives" in Professional Education 
Including English Education According I to Jury 
I 
I li 
I 
Course Areas Number or Percentage or 
Jury Jury 
General methods or principles 
or education 3 17.65 
Library science 3 17.65 
Guidance 
principles 3 17.65 
group 3 17.65 
counseling 2 11.76 
Audio-visual aids 2 11.76 
Psychology of adolescence 2 11.76 
Tests and measurements 2 11.76 
Methods of teaching English 
11.76 literature 2 
Literature for adolescents 2 11.76 
Psychology of learning 1 05.88 
Foundations of education 
history of education 1 05.88 
philosophy or education 1 05.88 
sociology or education 1 05.88 
Methods of Teaching English 
05.88 reading and study 1 
writing 1 05.88 
speaking 1 05.88 
listening 1 05.88 
Student Teaching 1 05.88 
--
I 
J 
....______ 
Table 6-B. Frequencies of Course Areas 
ttNeither Required; Nor Approved as 
Electives" in Professional Education 
Including English Education According to 
Persons in Charge of Teacher-Preparation 
Course Areas Number of Percentage of 
"Persons" ttPersons" 
Literature for adolescents 9 19.57 
Library science 7 15.21 
Guidance 
group 6 13.04 
counseling 6 13.04 
Methods of teaching English 
listening 5 10.87 
speaking ~ 10.87 Student Teaching 08.70 
Audio-visual aids 3 06.52 
Psychology of learning 3 06.52 
Methods of teaching English 
06.52 reading and study 3 
literature 3 o6.52 
writing 3 06.52 
Foundations of education 
sociology of education 3 06.52 
history of education 2 04.35 
General methods or principles 
04.35 of education 2 
Foundations of education 
philosophy of education 1 02.18 
Guidance 
principles 1 02.18 
Psychology of adolescents 1 02.18 
Tests and measurements 1 02.18 
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• 
COMPOSITE TALLY OF RESPONSES 
OF JURY AND PERSONS IN CHARGE 
OF TEACHER-PREPARATION IN ENGLISH 
(Excluding free responses) 
-- ,--
J 
INQUIRY TO ELICIT OPINIONS CONCERNING 
UNDERGRADUATE CURRICULA FOR TEACHERS 
OF ENGLISH IN SECONDARY SCHOOLS 
Name ----------------
Official Position ----
Professional Address 
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Ea r.h qt•esti.on bel ow t he dol.(Jlfl 1 ~.ne has three p~ssi ':lle n sponses, 
n::l~r o~ e of Y!h:i.ch is to ·oe chsck01<i. . r leas e p'.lt a :;heck mark (.v-) 
::i.n ~~he coll.unn ~1hi ch be st expre ss es your reply to the question. 
The kt3y to be used in checking the appropriate column is as 
follows: 
1. Would require 
2. Would approve as an elective 
3. Would nei-ther- !"eqt!ire; nor approve as an elective 
Important: If you check column 1 or 2 for any question, please 
specify in the space provided to the right of column 
3 the number of semester hours you would require or 
approve. 
========-=====================--========================= 
1. 2. 
~f-c/'3 f .S""'J 
• • • • •• 
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I. ACADEI~ IIC ENGLISH (INCLUDING SPEECH) 
A. English 
Sem. Hrs. 
--
--
--
To what degree do you favor requiring work 
in the following English AREAS? 
1. English composition 
intermediate 
advanced 
creative v1riting 
2. English literature 
survey 
periods 
!orms (poetry, drama, etc.) 
authors 
3. American literature 
survey 
periods 
forms (poetry, drama, etc.) 
authors 
4. World or comparative literature 
5. Contemporary literature 
6. Linguistics 
<J.s:J.....-
modern gramr;JB.r 
history of the English language 
semantics 
... 
f. I;'' 
.~~~ 
.9.-f'.t-.. 
l-.·l5' 
1·5'7 
. .. 
... 
... 
• •• 
Hrs. 
B. Speech 
----
--
dramatics 
oral interpretation 
public speaking 
voice and articulation 
Others? (Please specify) 
---------------------------------
1. 2. 3. 
38'.10 :({, .'f7 
.1.76 • • • ... 
14v~ :~..; .. ?-:>... r..s :z_. ... 
1-f> .. ~~ ~() . b s . . . f, 'O"J ... 
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• • • • •• 
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·rr. 'SUPPORTING ACADEMIC AREAS 
Sel!l. Hrs. 
--
---
---
---
---
-----
----
---
---
---
---
---
--
----
To what de gree do you favor requiring work in 
the following academic AREAS? 
A. Natu~1. and !lhys!ca!_ scie~~ 
biology 
mathematics (genera l) 
science ( general) 
Others? (Please specify) 
B. §.2£ia1_ scien~~ 
economic s 
history 
American 
western civilization 
world 
sociology 
Others ? (Please specify) 
----------------
- ----------
C. Humani!ie~ 
art appreciation 
music appreciation 
foreign langua ge 
French 
German 
Italian 
Latin 
Portuguese 
Russian 
Spe.nish 
Others ? (Please specify) 
communication 
radio 
---·-------
television 
theatre-dramatics 
philosophy 
psychology ( general) 
Others? (Plea se specify) 
r.~..2. ~l;,r 
. . . . .. 
34. Cf :J_ 
• • • 
5"o •. f~ 
I 1·/.'. 
55 •• 5;6 
~3.-n 
t .. ~'J 
~ .. ~"l 
7. "11-
~~-1:+ 
~;-7. J :1-
-<~11 
. . . 
• • • 
. . . 
. . . 
~5..1-lJ 
'3'?, ~J 
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/~·.19 
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••• 1-J.~9 
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-<~1" 
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1.7;0.1;;" 
sJ~•.'l" 
~.5'.·'4' 
1~70 
~~j-0 
... 
. . . 
. . . 
... 
. . . 
. .. 
. . . 
. .. 
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III. PROFESSIONP.i, EDljC A'~~: mJ 
1.91- Sem. Hrs. 
. .. 
{, ."!>S 
... 
. .. 
. .. 
'·35" ... 
7..;1."1-
'~~S' 
7-.7.1-
r..~:z_. 
-.....-
/7. -4-t:. ---
... 
7/1.<1-
... 
. .. 
To whc:."~ '~:,;g.r a.:< \io yo:l fav:or !'eqnh·ing 
wor·k in the follvwing professional 
AREAS? 
A. Ge:-:t!!.::?.· 1. ?_!: : :lf2f?~l:.2!1?-_l £.~f& 
c..udi o-·-i :.s ·~al aids 
fouilda ·~:~ ons o£ e:.ci.vce.tion 
history of education 
phi].osJphy of educa tion 
sociology of educe.t~cn 
gene:-aJ.. nethods or principles 
of ec'.u(.;ation 
guidan cA 
p~ .. in~iples of guidance 
g1·o~p gtddance 
counseling 
library scien::e 
psycho~ogy of adolescence 
psychology of learning 
tests and r.1ee su:r-em'3r-,ts 
Others? (Please specify) 
·------------------------
B. Eng1 i sh Er'!ucation Ml.EAS 
--·--·- ·--· ·· •'- ~-·-· --·- ... -· -··-··----Me~hoas oi iAach:.ng : 
reading and study 
l~ .tera ture 
VJr i ting 
speaking 
lis:~ening 
li ter2.t. ure ~·c-. adolescents 
s~t~d ent tea ching 
Other~? ( Plens e specify) 
Total Sem. H.~s. 
-4-
~112~: A. If the total number of semester hours in colwnns 1 and 
2 of sections I, II, and III exceeds the usual academic 
requirement of 120 semester hours, please indicate how 
you would provide for the additional hours by placing a 
check mark (v) in the appropriate space (s) below: 
Commenu: 
__ 4;7bFifth undergraduate year 
~?. "?/ - Graduate year 
~ECin-service courses 
~~~Inte~nship 
~~Requirement exceeding 120 seBester hours 
~LL_Summer session 
Others? (Please specify) 
______ , ----- , _____ _... _ 
____ .....__ 
B. If the total number of semester hours in columns 1 and 
2 of sections I, II, and III is less than 120 semester 
hours, please indicate in the space (s) below how you would 
make up the difference. 
Sem. Hrs.- Areas 
---·----
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STUDENT TEACHING 
Di!:1£1i£rs: Would you require student teaching? (Please check) ~..f:..Z{Yes /-;L70 No 
If the answe~- is "Yes"~ please p·,lt a chec k mEJ.rk (v) besid 3 tr.e 
items which best express your reply to the questions list~d -Jelow 
the double lines. 
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------- -------· ·~---------------~-------·-----------
I. PRE-REQUISITES FOR STUDENT TEACHING 
A. Experience uith youth 12-18? (no credit) in a 
1~6.__hospi tal 
t7/fl. _ _playground 
.< )'.:fL._ school 
//.l.J.__social agency 
Others? (Please specify) 
--------------
B. Hours of credit in aca~emic English? 
3 :}_7 __ .12 hcu:rs 
/I • .1J___13 h:.;vrs 
f!:;.<i/7 __ 24: ilou:-s 
9.~27 hcm:z-s 
31--. ?.;.... 30 hou::-s 
--Othe1·s? (Please specify) 
-------
c. Hours of credit in English education? 
3 ,~_12 hours 
3 .J.2.__ 18 hours 
/. 2_24 hours 
/.?:j,_27 hours 
30 hours 
--Others? (Please specify) 
D. Hours of credit in professional educdion other than English 
education? 
"7-/. ll__l2 hours 
I '1. o5' _18 hours 
f ,?:J.._24 hours 
27 hours 
3.~30 hours 
--Othe:z-s? (Please specify) 
E. Average grade 
__ A 
/.~_A-
7. :li:._B+ 
F. Average grade 
A 
A-
7.91-- Bt 
in academic 
31-. !:L_B 
.<_(, .9'f H-
7.if:__u+ 
-6-
Enr;lish? 
6 ·~S:_.c 
Ot.ht-r? 
in English education? 
3g, !_g_B 7..J.:f __ C 
t f-. ~B- Other? 
r. -s ..6..__ ct 
G. Average g~ade in professional 
English education? 
education other than 
__ A 3o.~.B 
___ A- f7.~_B-
0 .~B+ ;.;-: u._ct 
/;.!"'-<. c 
Other? 
H. Other pre - requisites? (Please specify) 
- ---- ------ -----·---·--- --
---·------------
---- -----------
II. STUDENT TEACHING 
What year? 
__ Freshman 
__ Sophomore 
/I.J.j__ Junior 
((;~Senior 
Other? (Please specify) 
Which semest9r? 
..(85 L First 
..;:'~Second 
Other? (Please specify) 
Semester hou~s of credit for student teaching? 
?.'l.J-_1-4 ho·urs Other? (Please specify) 
~-~5-6 hours 
/I . t..L __ 7- l0 hours 
Clock hours of student teaching? 
11-;U-_ 90 hours 
:z. j' .. u.__:t~O hoars 
.:<S: 1:Q__l80 hours 
Other? (Please specify) 
Division of time for student teaching? 
~.<.~-Five fu:!.l days a week for one-half semester 
r+~Flve f~~l days a ueek for a full semester 
t"f.0 5 0;.1P-h::..lf a day five days a week for a fu:!..l seP-J.ester 
3. 1_7_0ne h:~~r a de>.y five days a week for a full semester 
Other? (Please specify) 
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A. Would you favor requ1r1ng proficiency examinations in 
oral and written Rnglish for potential teachers of English 
for secondary schools? 
8'~.S4- Yes 
;-s-n_No 
If answer is "Yes", when? 
38'".:.LQ_Junior year 
tS":'LZ._Senior year 
__ Other? (Please specify) 
B. Would you favor requiring proficiency examinations in other 
areas? 
~o . {LYes 
b'?. s:f___No 
II. CERTIFICATION 
If answer is "Yes", in what areas? 
(Please specify) 
Would you favor nation-wide minimilln certification for teaching of 
English in secondary schools? 
5"""~,1J_Yes 
Comments: 
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CHP.RACTERISTICS OF A GOOD PROGR.AM 
---------------- ---
Date: 
1. What do you consider to be the most important characteristics 
of a good program for preparing teachers of Engli sh for 
secondary schools? (Please list not more than five). 
------·---·---
-----------·------
2. General comments. 
Check here if you would like to receive a copy of the results of 
this study. 
Please return the inquiry in the enclosed self-addressed stamped 
envelope. Thank you very much for your help~ 
Evelyn R. Robinson 
Graduate Assistant 
Boston University 
Boston, Massachusetts 
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CRITERIA FOR EVALUATING TEACHER-PREPARATION 
IN ENGLISH 
Criterion No. 1: The most important characteristic of a 
good program for preparing teachers of 
English is broad Liberal Arts curricula. 
Criterion No. 2: The pre-service program for preparing 
teachers of English should include a 
minimum of three semester hours in 
intermediate composition. 
Cxiterion No. 3: Prospective teachers of English should 
have a minimum of three semester hours in 
survey of English literature. 
Criterion No. 4: Prospective teachers of English should 
have a minimum of three semester hours 
in survey of English literature. 
Criterion NQ, 5: Potential teachers of English should have 
a minimum of three semester hours in 
American history. 
CriteriQn No, 6: The pre-service program for teachers of 
English should include a minimum of 
three semester hours of Student Teaching. 
CriteriQn NQ. ?: Potential teachers of English should be 
required to take proficiency examinations 
in oral and written English. 
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INTERVIEW DATA 
Part I 
General Questions Concerning Teacher-Preparation in English 
Questions 
What drastic changes in 
content or organization 
are needed for preparing 
teachers of English for 
secondary-schools? 
Responses of Interviewees 
Teacher Preparation 
Fewer professional requirements 
More liberal arts 
More unification and integration 
of disciplines 
Better preparation of those 
training teachers 
Entire year of professional 
education 
Teachers with English/Social 
Studies training 
Student Teaching 
More content in professional 
education 
More hours of practice teaching __ j 
One full year of Student Teachi~j 
Junior year of substitute teaching 
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Academic Cqurses I 
Stronger preparation in new grammar 
and linguistics I 
What should be the 
character and extent of 
liberal arts education? 
More work in English composition 
and 
More work in teaching of En~lish 
Character of Preparation 
Minimum of two years in liberal 
arts; one professional 
Minimum of three years I 
Minimum of four years 
Extent of Pr~paration 
Four-year programthree liberal 
arts; 
Four-year program (two years 
liberal arts and two 
professional) 
Fifth year undergraduate 
Either fifth year undergraduate o~ 
graduate 
Fifth year graduate program 
' • 
Questio:o,a 
What sho~d be the 
character and extent of 
professional education? 
What should be the char-
acter and extent of 
Academic English? 
English Composition 
English Literature 
Survey 
Periods 
Responses of Interviewees 
Character of PreparatiQD 
One year and a half of profession 
education I 
One year of professional education 
One year of professional education 
and one year of internship 
Two full years of professional 
education 
Extent of Preparation 
Fifteen hours of professional 
education 
One year beyond liberal arts 
program of three years 
One year beyond the liberal arts 
program of four years 
Professional education included in 
four-year liberal arts program 
Professional education included i~ 
fiye year Undergraduate pro~ram 
I Part II English Composition 
Composition beyond freshman only 
for those who "dig in." 
Two years of composition for 
everyone beyond freshman 
Composition in all courses and 
correlated 
English composition and English 
literature combined 
More creative writing 
English Literature-Survey 
One year survey I 
Two years English/American 
Eliminate survey courses; substitu~e 
periods 
Beowulf to 1960 {novel, essay, 
poetry) 
EngZish Liter~ture- -Periods 
Periods two years instead of 
survey 
Two period courses and a choice 
Series of period courses or in-
dependent reading 
Romantic and Victorian era 
Nb sense in Victorian 
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Questions 
What should be the char-
acter and extent of 
Academic English (con-
tinued) 
Forms 
Authors 
American Literature 
Survey 
World or Comparative 
Literature 
• 
Contemporary 
Literature 
Responses ot Interyigwees 
English Literature- -Forms 
Unit form, core approach English/ 
American 
Twelve hours in two fields 
More than one course in essay, 
drama, prose, poetry 
Art and Music of Elizabethan 
period 
English Literature- -Authors 
Shakespeare 
Chaucer 
203 
Milton; Milton instead of Shakespeare 
Other comments: Core/History/ 
Literature; Literature, not 
sociology of (belle lettres) 
Teaching methods concurrently 
with content 
American Literature 
One-semester sophomore course 
One year--six hour survey--late 
Nineteenth Century 
Two years--whole range of 
American/English 
Sixteen hours--one-half modern 
poetry 
Six hour survey 
"Would like American novel but 
matter ot time." 
World or Comparative Literature 
Two years in Roman and Greek 
classics 
Six hours of World not in trans-
lation except Greek or Roman 
One year in Oriental & Russian, 
French, Japanese 
Twelve hours in comparative--
including Irish 
One year in Bible as literature 
Literary criticism 
Contemporary Literature 
Survey: Cabal - New England (use paper backs) 
Three _.hours in addition to world 
literature 
Contemporary literature--
integrated 
Literature for young adults (weakDAss here) 
Questions 
What should be the char-
acter and extent of 
Academic English (con-
tinued) 
Linguistics 
Speech 
What should be the char-
acter and extent of 
supporting academic areas 
in the preparation of 
potential teachers of 
English? 
Natural and Physical 
Sciences 
Responses of Interviewees 
Lin&uistics 
History of language (3 hours) 
History of language (structural 
linguistics) 
Combined history of language and 
linguistics 
Three to six hours in linguistics 
related to composition 
Modern grammar 
Modern grammar as part of com-
position 
Functional grammar 
Speech 
One hour each semester in debating 
and public speaking 
One year of public speaking 11 
Oral interpretation 
Course in fundamentals (diction, 
pitch, etc.) 
Speech and drama 
Speech for those who need it 
Speech and phonetics 
Three to six hours of public 
speaking 
Twelve hours of speech 
Natural and Physical ScienceS 
Three hours of biology or chemis~ry 
and mathematics 
Fundamental concepts of biology, 
physics, chemistry 
Units on biology, chemistry, II 
physics to gain scientific 
method not facts 
Understanding of scientific method 
Four hours general science 
(physical biology) 
One year science plus lab-biolog 
chemistry or physics 
Biology for English teachers 
Three hours of anthropology 
General background of science 
Twelve hours in science--three 
hours in math 
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What should be the char-
acter and extent of 
supporting academic areas 
in the preparation of 
potential teachers of 
English? (continued) 
Social Sciences 
Humanities 
Art and 
Music Appreciation 
Foreign Languages 
Philosophy 
Responses of Interviewees 
Social Sciences 
Economics and political science 
Three hours of American history 
Six hours of American history 
American history and government 
Three hours of western civilization 
Three to six hours of western 
civilization 
Western world history 
u.s. History (three hours) 
American/English history 
American, English, world history 
One year in English history 
World history, sociology or 
American democracy 
General knowledge of ancient 
history 
Eastern civilization to replace 
part of western civilization 
American/English; correlate with 
literature 
Nine hours in history or geography 
as minor 
No world history 
Humanities 
Art and music 3 semester hours 
each 
Art and music appreciation 3 hours 
Music three to six hours 
Foreign Languages 
French or Latin as major· - 18 hou
1
rs 
French or Spanish 6 hours 
French-Latin, especially French, 
minor of 12 hours 
Competency in two languages 
preferably French and German 
Two years of any language 
Proficiency in foreign languages 
(aey) 
Include Eastern languages 
Competence at intermediate level 
in two languages preferable 
French and German 
PhilosophY 
Logic and ethics 
History of philosophy - 1 semester 
Philosophy--one semester every 
semester eyery year 
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Questions 
11 Psychology 
What should be the char-
acter and extent of pro-
fessional education for 
potential teachers of 
English? 
-
General Professional 
Education 
English Education 
Responses of Interviewees 
Psychology 
General psychology 
Rationa1 psychology 
General Professional 
Ec1ucation 
Twenty-tour hours of methods and 
materials, including units and 
audio-visual aids I 
History of education - 3 hours 
History and philosophy of education 
3 hours; 6 hours 
Philosophy of education - 3 hours 
Principles of education - 3 hours 
Principles of secondary-education ~  
3 hours 
General methods including audio- I 
visual, guidance and adolescent 
psychology - 3 hours 
Guidance - 3 hours I 
Guidance none--time factor 
Orientation for teachers - 1 hour 
Library science for freshman - no 
credit 
Adolescent psychology - 3 hours 
Educational psychology - 3 hours 
Educational psychology and tests 
and measurements - 3 hours 
Psychology of learning and guidance -
3 hours 
Testing and psychology of learning -
6 hours 
First Aid 
Rbode Island education 
English Education 
Methods of teaching 
Methods in English mainly 
demonstration of teaching 
English education with content; I 
e.g. Shakespeare; coordinate 
with own learning 
Methods of teaching English (combine all forms} 
Methods of teaching English/ 
social studies (core) 
Teaching of English and speech -
4 hours 
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OuestiQn~ RespQnses Qf Interyiewees 
What should be the char-
acter and extent of pro-
fessional education for 
potential teachers of 
English? (continued) 
English EducatiQn (cont.) 
English methods including 
library science, audio-
visual: radio television 
theatre-dramatics (integrate 
curriculum and methods -
Student Teaching 
6 hours and parallel with 
Student Teaching - 3 hours) 
Remedial reading- -seniQr year Qtudent Teaching 
Content: Some observation in junior ye~r 
Correlate with methods course! 
in English 
ConsUltation on job and more 
supervision plus weekly 
conference 
Personnel needs more time to 
teach, to supervise--lcey to 
better teacher-preparation 
in English 
Use school textbooks in teactilng 
of English methods courses 
Ninety hours of observation 
and Student Teaching 
Student Teaching to meet state 
requirements 
Knowledge of anthologies--how 
arranged 
Observation and some responsi-
bility before handling clas~es 
Student teachers (prospectiv 0 
pay $'0 to be given to 
cooperating teacher. 
PuratiQn: Few days of observation and 
then half observation and 
half Student Teaching (as 
much as you can fit into 
program) 
Half a day one semester 
Eight weeks all day - 6 hours 
Eight weeks - 30 clock hours 
a week - 14o clock hours 
credit 
Ten weeks one semester in one 
school 
Fifteen weeks all day - off I 
campus 6-8 hours credit 
Ob~erlation and Student Teaching -~u uours as can ~ oe arrangea 
Questions 
What should be the char-
acter and extent of pro-
fessional education for 
potential teachers of 
English? (continued) 
Student Teaching 
Responses of Interviewees 
Student Teaching (cont.) 
Pre-reQ.Uisites 
Personality inventory 
Academic grade C or better 
No standard !or grades; sub-jective evaluation "may 
make terrible mistake.'1 
Professional orientation 
Composition (as much as possible) 
Survey courses in all types of 
literature 
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Language structure (understanding) 
Speech (Test) 
Year and semester o! Student Teachtng 
Junior 
Senior 
Some in both 
One semester in junior high 
One semester in senior high 
Second semester of junior year 
Second semester of senior year 
Responsibility for Student Teaching 
School administrator plus 
supervisory teachers, college 
teachers 
Department of English 
Department of Education 
Department of English and Education 
Department of Education and English 
Number of semester hqurs of credit 
before Student Teaching 
Academic English II 
All work completed 
All but last one or two courses 
in the English major 
Three 1Ul.l years 
Thirty hours 
Forty-eight hours 
Professional Education including 
English Education 
Everything except second half of 
curriculum and methods courses 
Almost complete professional work 
Twelve hours professional education 
including three in English 
Education 
Two years professional education 
and one year of English education 
ll 
I 
I 
Questions 
What should be the char-
acter and extent of pro-
fessional education for 
potential teachers of 
English? (continued) 
Student Teaching 
!:- --· --_..:::,__ ---
II 
-
Responses of Interviewees 
Student Teachin~ (cont.) 
Substitute for Stu4ent Teachin~ 
Internship preferred but hard 
administratively 
Internship in addition to 11 
Student Teaching I! 
Fifth year paid internship 11 
under another teacher 11 
Formal eva1uation before Student 
Teach in~ 
Screening at the end of the 
sophomore year: academic 
record examined by English 
Department (well above 
average work) 
Personal qualifications 
Comprehensive tests 
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Careful observation of class work 
Committee to screen on intel-
ligence and background (junior 
year) consisting of Dean, Heaa 
of English, one or two members 
of Education Department 
Consultation with English Depart-
ment and Secondary Methods 
Department in junior year (Principal of College) and 
teachers 
Immediate advisor, Department 
Head, two teachers in subject 
areas before and after Student 
Teaching 
Share screening but academic not 
responsible for Student Teaching 
Education and English Departments jointly 
Screening by School of Education 
(scholastic records, high 
school, lab school and interim 
records 
Recommendations, records, obser-
vation, evaluation of critic 
teacher (at beginning of 
Student Teaching), of student's 
knowledge 
Work closely with cooperating 
teacher 
Graduate Record Examination 
Questions 
What should be the char-
acter and extent of pro-
fessional education for 
potential teachers or 
English? (continued) 
Student Teaching 
What proficiency tests, 
if any, should be re-
1 qui red of prospective 
teachers of English? 
Proficiency Examinations 
Responses of Interviewee~ 
Student Teachin~ (cont.) 
Joint responsibility for academic 
and professional preparatiQn Qf Student Teachers II 
Academic not responsible· 
Consult with academic department 
with reservations 
Share screening but academic no~ 
responsible for Student ' 
Teaching 
Bring in liberal arts person if 
interested 
English and Education Departments 
jointly . I 
Persons in charge of secondary-
education plus person to wor~1 
with public school (lay teacher) 
Education people visit student 
teachers 
English and Education Departmen , 
Laboratory Head, Su,pervisQr I 
Proficiency Exam1natiQns 
Instead of proficiency tests use 
English Department to screen 
Use Iowa Tests or Standard Tests 
Ascertain by college staff 
Use standardized Tests for 
guidance 
Evaluate according to four-year 
record 
Use desirable college examinations 
Give comprehensive examinations junior and senior years for 
comparative purposes (six 1 hours total) 
Use achievement examinations not 
National Examinations 
Use examinations for English com-
position and literature for 1 
the last two years 
Problem of time factor. Could no 
NCTE make out examinations? 
Comprehensive examinations each 
year (combination of oral 
and written) 
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Questions 
If you favor certificatio~ 
what agency (s) should be 
responsible? 
Responses Of Interviewees 
Certification 
Academic English 
Range 30-l~8 hours 
English Education 
Range 3-5 hours 
Professional Education 
Range 6-25 hours including 
Student Teaching 
General Comments 
Certification 
Problem of fitting in content 
with certification 
Increase requirements for 
Massachusetts 
Reciprocity needed between 
states 
NCTE set minimum requirements 
Accept and conform 
Neither National Board nor 
NCTE desirable - tendency 
to lower competition 
College as central bureau--
not national--too much red 
tape 
Accept certification by state 
agency 
Should add to certification for 
teachers of English -
2 courses in teaching 
reading in secondary-school 
6 hours 
What further plans for the Further Plan§ 
11 
preparation of teachers of Combining curriculum and methods 
English are currently under Planning new curriculum J 
consideration in your Combining ancient and medieval 
institution? literature, classic, romantic, 
modern literature into non-
credit course for freshman 
and sophomores 
Improving curriculum 
Teaching English as opposed to junior high school English/ 
social studies 
Having five-year undergraduate 
program for exceptional 
students 
Assigning students to English 
advisors 
Extending program to junior high 
school 
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Questions Responses of Interviewees 
What further plans for the Further Plans (cont.) 
preparation of teachers of Having two-year cycle of music, 
English are currently under art, drama, speech for 
consideration in your freshman and sophomore years 
institution? (continued) Having more cooperation between 
English teachers and staff: 
foreign language teachers, 
science, etc. 
-
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NUMBER OF INQUIRY RETURNS FROM INDIVIDUALS AND SCHOOLS 
·. 
States NJ.UtW~t Q! Number Qf' 
Individuals SchQol~ 
Connecticut 10 8 
Maine 4 4 
Massachusetts 18 17 
New Hampshire 6 5 
Rhode Island 5 4 
Vermont 3 3 
Totals 46 41 
--
- -
-
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SELECTION OF SCHOOLS FOR INTERVIEWS 
The names of the 41 schools used in the study were 
written on individual pieces of paper. They were shuffled 
by a friend, who then drew every fourth name. The schools 
drawn were as follows: 
Annhurst College Putnam, Connecticut 
Central Connecticut Statell New Britain, Connecticut 
Eastern Nazarene 
Mount Saint Mary College 
Providence College 
Rhode Island College o~ 
Education 
State Teachers College 
Suffolk University 
Trinity College 
University of Connecticut 
Wollaston, Massachusetts 
Hooksett, New Hampshire 
Providence, Rhode Island 
Providence, Rhode Island 
North Ad~, Massachusett3 
Boston, Massachusetts 
Burlington, Vermont 
Storrs, Connecticut 
l/Formerly Teachers College of Connecticut. 
2/Rhode Island College as of July 1, 1960. 
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